UNIT 1

FOUNDATIONS OF SOCIAL STUDIES
1.1. Introduction

This unit is aimed at improving your skill of teaching   Social Studies for Early Childhood learners. It is a unit that will familiarize you with the current conception of the subject, its nature and scope. This unit also introduces you to the philosophical background of the subject and its relevance as a core subject of offering at the basic level of the nation’s educational system. This is based on the principle that the relevance of a school subject is determined by the educational philosophy of a country.
1.2. Learning Outcomes
By the end of this unit you are expected to:

	
	· Explain concise and up to date definitions of Social Studies of Early Childhood.

· Explain the nature of Social Studies of Early Childhood.

· Describe the scope of Social Studies of Early Childhood.

· Describe Zambia’s national philosophy of Early Childhood education.

· Describe the philosophical background of Social Studies of Early Childhood as a school subject.

· Discuss the relationship between the philosophical background of Social Studies of Early Childhood and Zambia’s National Policy on Education


1.3. Meaning of Social Studies

In your own understanding, explain the meaning of Social Studies of Early Childhood. Your answers may include the following below:

Social Studies as a discipline being offered in Zambia’s educational system has many definitions.

Lawal and Oyeleye (2003) define Social Studies as the study of man and his environment. In this definition, it is important to ask yourselves if this is not what other disciplines are equally doing or capable of doing. This definition can be described as one that does not ascribe any uniqueness to the subject. As an adjunct, they also say it is how man influences the environment and how the environment influences man. You may observe that this definition does not emphasize the essence of studying the relationships as well as the process for carrying out such task. It could also be said to have a strong direct geographical and sociological connotation. These observations might have influenced the lines of thoughts of scholars like Edgar Wesley as far back as 1950 when he defined Social Studies as a subject that deals with various kinds of social relationships needed for better understanding of social living.

This is closely related to Adaralegbe’s definition (1980) in which Social Studies is described as a “study of man’s mutual interaction with his physical, social, political, religious, economic, psychological and cultural environments. The implication of this definition underlines the fact that within the human society, various skills are required to ensure living, interaction, growth, development and survival.

Mansaray (1984) defines Social Studies as the study of the interactions between humans and the physical and social environments, of the problems and issues posed by these interactions and of the way by which man seeks solution and clarification to them. Mesieobi (1993) also confirms this by observing that the core of Social Studies teaching is value development, which should be positively oriented towards the betterment of the individual Early Childhood learner and societal progress.

Social Studies as a discipline of study in Early Childhood education should therefore be seen as citizenship education, education for cultural integration and education for living.

In a nutshell, Social Studies can therefore be described as a discipline which attempts to modify or change the learners’ behaviours in the directions of acceptable values and attitudes through a process of studying human beings ‘relationships with their environment and with the desire to provide solutions to the various complementing problems in order to ensure their survival, having been equipped with the necessary tools such as values, attitudes, skills and knowledge, Lawal and Oyeleye (2003).

From the foregoing it is important for you to reiterate the fact that it might be very difficult to find a universally accepted definition of Social Studies. According to Ogunsanya (1982) this is because the subject varies in objectives from time to time and from place to place, depending on the needs, aspirations and desires of a people. In addition, there are other factors such as the dynamic nature of man and his culture as well as the diversity of culture among peoples.

1.4. The Nature of Social Studies
After looking at the meaning of education, it is also important for you to understand the nature of Social Studies.

The nature of Social Studies is concerned with the basic characteristics of the subject in terms of focus and content. The variations in the definitions of the subject as pointed out earlier have however gone a long way in determining its nature as well as the scope.

Nevertheless, Adeyoyin (1991) in one of her studies on the dynamics of Social Studies identified eight different but competing conceptions that you can use to explain the nature of the subject. These include:





Social Studies a citizenship education
This conception harbours a nature of Social Studies characterised by an attempt to use the subject to inculcate the right beliefs into learners. Here, Social Studies programmes are designed around the learning of democratic platitudes (Walker, 1970). The individual is expected to be trained to become good citizen who votes during elections, obeys rules and regulations, performs his or her own duties and is active in the society.





Social studies as skill development
The nature of the subject prescribed by this conception emphasizes a variety of opportunities that would encourage the learners to acquire a variety of skills. Such skills would normally include those of:

· Locating information

· Critical /reflective thinking

· Analysing

· Interpreting information and materials

· Performing in a group

· Evaluating

· Synthesizing

· Generalizing

· comparing

It is not impossible to think that the acquisition of these skills is capable of considerably reducing learners’ problems of survival. But on a cautionary note, the essential roles which knowledge processing and acquisition as well as attitudinal development play in learning cannot be over emphasized at any given time in the learning cycle of any child.





Social studies as ecological studies
The nature of Social studies in this case emphasises human beings as the central focus around which all other relevant knowledge, values, attitudes, and skills revolve. Social Studies nature here provides learners with the opportunity to interact with the sole aim of understanding better the complementary operations within and outside such interactions. This is in terms of knowledge to be learnt, the values and attitudes being developed and the skills being acquired in the unit of these various interactions





Social Studies as dynamic education
This conception reflects the open-ended nature of Social Studies as it emphasises the accommodation of social issues considered relevant to life. This level of dynamism is reflected in the way through which an expanded horizon is promoted in Social Studies. For instance, the focus of the subject in recent times is known to include Environmental Education, Population/Family Life/HIV/AIDS Education and Drug Abuse Education. Social Studies students are now involved in the study of these areas in an integrated manner both at the formal and non-formal levels of the nation’s educational system.





Social Studies as social science
Social Studies is characterized by an overlap of other disciplines (History, Sociology, Geography, Economics, Political Science and Anthropology). The emphasis here is that the contents of the social sciences are used to build the structure of Social Studies.

In the Zambian Revised Early Childhood Curriculum, Social Studies is incorporated in the Early Childhood Curriculum through a combination of subjects as-History, Geography, Civic Education and Religious Education
1.5. The Scope of Social Studies

As a student of ECE briefly describe the scope of Social Studies.

Social Studies is a discipline that studies the totality of human existence and thus makes its scope or coverage quite wide. 

Specifically, Social Studies content areas should:

· be problem solving oriented.

· not be limited to one or even just a few academic areas (that is, it must be multidisciplinary).

· be concerned with how to examine and acquire positive democratic values.

· be concerned with how to examine and develop attitudes.

· be eclectic, that is, concerned with multi-faceted problems of human beings which come in different forms and from time to time.

· recognise the importance of immediate and wider environment in term of culture and value systems.

· involve learners in the analysis of real life problematic situations so that they could help contribute their best to the advancement of their immediate and wider environment.

· be holistic, that is, provide opportunity for humans to be studied in an integrated manner studying human behaviour in its entirety.

Therefore, a good Social Studies programme should have a scope which allows Early Childhood learners to study people as they interact with one and the other, as they meet their needs for survival and comfort, and work out problems of group living within their environment.

1.6. Philosophical Background Of Social Studies Of Early Childhood
Zambia’s Philosophy of Education
The philosophy of Zambian education which is vividly stated in the country’s national Policy on Education (1996) is based on the provision of an education that emphasizes the integration of the individual into a sound and effective citizen with equal educational opportunities for all. Specifically, the main objective emphasized by this kind of philosophy is aimed at building:

· free and democratic society.

· adjust and egalitarian society.

· a united, strong and self-reliant nation.

· a great and dynamic economy; and a land of bright and full opportunities for all citizens.

The National Policy on Education is a tool for achieving the country’s national objectives.
Philosophical Background of Social Studies

You can agree with me that Social Studies is one of the subjects with peculiar features that can help train the young ones in a way that avail them opportunities to generate interest, and acquire experiences needed for coping with the noticed problems. The subject is seen as one with a primary function of humanizing the learners based on the philosophy of the society they belong to.

A critical look at the curriculum of the subject called Social Studies at independence did not however reflect a subject would easily facilitate greater chances of coping with societal problems. Hence, they explored these inadequacies and worked towards addressing them. This attempt formed the nucleus of the philosophy of Social Studies as it presently exists in the country, although the dynamic nature of the subject have gone a long way to influence such philosophy.

Consequently, the philosophical background of the subject became more influenced by the concept of integration which emphasizes the comprehensive body of knowledge, and inter-relationship of knowledge. This has over time encouraged the construction of syllabuses and curricula which introduce learners to the interrelated aspects of the basic forms of knowledge and each of the several disciplines but in an integrated manner.

This background allows the subject to be perceived as the study of human beings, their interactions with their physical and social environments in the past, present and emerging future. Human relationships are studied as learners explore ways of developing their personalities and art of living at home, on communities and in other lands. Emphasis is thus given to relationships among people, relationships between people and institutions, relationships between people and goods and services, and relationships between people and the earth.

You can conclude using Ogundare’s position (2000) that the need to educate the child firmly in the rudiments of his or her culture thereby re-establishing the role of education as a socio-political agent through its emphasis on citizenship led to the introduction of Social Studies in schools.

1.7. Relationship between the Philosophical Background of Social Studies and Zambia’s National Policy on Education
As you read earlier on, the philosophy of Zambia’s education is premised on specific objectives. In order to effectively realize these objectives, the National Policy on Education (1996) emphasizes that the quality of instruction at all levels of our educational system should be oriented towards the inculcating of some values which include:

· respect for the worth and dignity of individuals.

· faith in man’s ability to make rational decisions.

· moral and spiritual values in interpersonal and human relations.

· shared responsibility for the common good of society.

· respect for the dignity of labour.

· promotion of the emotional physical and psychological health of all children.

The recognition of these values in the national policy on Education as being essential in the realization of our national goals implies that a subject like Social Studies which incidentally is a value-oriented or affective-based subject is capable of playing a key role in the inculcation of these values.

This is not saying that Social Studies can single-handedly achieve this task. Other subjects are capable of equally assisting. By their differences in nature, content and methodology, each subject has its own basic functions as well as peripheral responsibilities. If you critically look at the national objectives of education in Zambia and those values they should promote, it can be noted that words and phrases such as “national consciousness”, “national unity”, “attitudes”, “skills” and “competencies”  are quite prominent.

The focus of Social Studies and its philosophical background which emphasizes human interaction among themselves, societal values and problems as well as their environment, can make the subject have a comparative advantage of being very suitable for the accomplishment of such objectives relating to national consciousness, national unity, and inculcation of right type of societal values over other existing bodies of knowledge.

Social Studies can therefore be taken as one discipline which effective teaching is capable of promoting those values that the quality of instruction should emphasize as stated in the National Policy on Education (Educating Our Future).

For example, teaching to achieve a Social Studies objective like developing a capacity to learn and to acquire certain basic skills can equally facilitate opportunity to train a group of youths that can contribute to the building of a united, strong and self-reliant nation, which incidentally is part of nation’s philosophy of education.

Again in an attempt to teach to promote national identity and integration within Zambia’s varied historical origins and inter-related cultures, a just and egalitarian society can be built which is one of the country’ national objectives emphasized by the National Policy on Education. This is quite possible because the Social Studies teacher handling this topic will normally be expected to emphasize and inculcate the values of respect for the worth and dignity of the individuals in their learners.

The desire to relate the philosophical background of Social Studies to the National Policy on Education could therefore be described as one that is based on the recognition of the importance of establishing a link between the education system of a given country and the fulfilment of the needs of the society. The subject can thus be seen as one that facilitate the inculcation of social, political, civic and value education which are all embedded in the country’s national objectives of education.

1.8. Relevance Of Teaching Social Studies

The Goals of Social Studies Programme

Lawal and Oyeleye (2003) observed that the main goal of a Social Studies Programme should be to help students develop the ability to make decisions so that they can resolve personal problems and contribute to policy making processes. They went on further to argue that Social Studies is expected to help students to find ways of acquiring skills and values needed for dealing with and shaping the future, through the process of developing a positive perspective that will allow construction, planning, creativity and innovation.

· Social Studies is aimed at producing citizens with skills, competencies, moral values and reasoned judgments required to effectively live, interact, interrelate and contribute positively to the economic, social, political and cultural development of the Zambian society in particular and the world in general.

· Social Studies is also a discipline aimed at providing humanistic education. By this, it facilitates in learners, an opportunity to better comprehend the around them. The subject should help the learners to understand their experiences and find meaning in life.

· The discipline equally prepares the learners for social responsibility in order that they may perpetuate and enhance their society through the knowledge of the heritage of the society to which they belong, its dominant social values and political economic life. Through Social Studies, the learners are assisted to participate effectively in the dynamic life of their society.

· Social Studies as a subject of offering in schools avail learners that opportunity to acquire knowledge of the potentials and limitations of their environment and thus become able to appreciate the contributions they can make towards improving their society. It is aimed at providing learners with an awareness of possible futures and the roles they might play in developing these futures.

· A good Social Studies programme is aimed at helping learners to acquire analytical ideas and problem solving skills. Through the subject, learners should be able acquire basic skills not only those of listening, speaking, reading and writing as well as calculation, but also those associated with the ability to observe, analyse critically and make reasoned judgment. The subject is expected to develop students’ abilities to deal with questions of “what ought to be?” and “what can I do about it?” (Wright, 1980).

It is therefore not out of place for you to conclude that Social Studies is a discipline established with sole aim of helping the learners to acquire social, intellectual, and psychomotor skills for the purpose of making them independent learners and functional human citizens of their country.

Values of Social Studies
The values of learning Social Studies are quite related to the goals and objectives of teaching the subject at Early Childhood level. The nature of Social Studies as a problem solving discipline makes it very essential for the development of any nation, especially if one accepts that no society is static.

The nature of Social Studies as a problem solving discipline makes it very essential for the development of any nation, especially if one accepts that no society is static. This dynamic characteristic of every society is however fraught with so many alterations in the social system with accompanying problems that must necessarily be resolved if such society must progress. 

Exposing learners to Social Studies content using the appropriate value-oriented strategies and techniques is therefore capable of promoting in them, the ethics of good and responsible citizenship. In this case, students are more likely to commit themselves to active citizenship, particularly if they are effectively taught some concepts that are related and fall within the context of human problems of survival. This will also prepare the learners for social responsibility within and outside the school environment.

Cognition of knowledge in Social Studies is capable of helping learners assess the implication of conditions within their immediate social environments face-to-face relationships such as friendship, family, school and religious, for making and implementing decisions to achieve their personal goals. This could also be used to assess the implications of conditions beyond their immediate social environments for the same purpose. Learning the topics and concepts from which this knowledge is derived would provide avenue for the Social Studies students to learn how they choose to act now and in the foreseeable future, depending on the circumstances they find themselves. 

Effective teaching of Social Studies of Early Childhood can also assist learners greatly in the appreciation of the contributions of individuals and groups to human changing cultural heritage. Consequently, it makes them develop the desire to foster attitudes that could help reduce tension and friction among groups and encourage cooperation among individuals as well as among groups and nations. 

The nature of interaction and cooperative living recommended for use in Social Studies classrooms is capable of helping learners develop social attitudes and skills which promote conducive competition, self-respect, open-mindedness, tolerance and concern for the welfare of others. 

Social Studies also provide Early Childhood learners with intellectual education which encourages the acquisition and utilisation of critical and reflective thinking as well as problem solving skills. 

Social Studies as a school subject helps to evolve a just and human society. That is, it develops learners who constitute a society where citizens can act intelligently with respect to resolution of social problems. They also maintain that the subject helps to meet the social needs of the learners through the promotion of the development of social equilibrium and well integrated personality, relatively free of undue anxiety and who can tackle personal problems realistically. 

The subject also prepares the young ones on how to put into practice what they would have learnt in schools as they fulfil their obligations as citizens deciding and acting responsibly when confronted by personal and social issues and problems.

Activity

	
	1. State any two definitions that can be used to effectively describe the discipline of Social Studies of Early Childhood.

2.  Describe the nature of Social Studies of Early Childhood.

3. What should be the scope of a good Social Studies of Early Childhood?

4. Identify and list out those objectives that can be used to describe the nation’s philosophical background.

5. What values do the National Policy on Education recommend for promotion through our quality of instruction as Social Studies teachers?

6. Highlight the goals which any good Social Studies of Early Childhood.




Reflection

	
	Convince a group of Social Studies teachers in training that teaching and learning the subject at any level of our educational system is of ultimate importance.
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	This Unit has provided you with an ample opportunity to clarify your thoughts about what a good Social Studies definition should contain. You have also been familiarized with the nature and scope of the subject. Then relationship among the definition, nature and scope of the subject has been discussed. It is therefore expected that you will become a rebranded teacher of Social Studies when it comes to the issue of defining the subject and building content areas for your lesson.

You have also interacted with the content areas that focus on Zambia’s philosophy of education, the philosophical background of Social Studies as a school subject and the relationship between such background and the country’s National Policy on Education. The Unit has presented those factors which influenced the development of Social Studies as a value-laden subject and a derivative of modern philosophy of education which emphasizes the integration and inter-relationship of knowledge.
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UNIT 2

FAMILY

2.1. Introduction

This unit is designed to get you familiar with the family and its structures in society. The family has been seen as the foundation of a strong society. Therefore, we are going to explore the importance of family and the roles it plays in building a sustainable and stable society/nation. There are also factors which help to strengthen the society and others which weaken the society and these we will study in this unit.

2.2. Learning Outcomes

By the end of this unit you are expected to:
· Define the family

· Mention types of families 

· Discuss the importance of family in our society 

· Analyse factors that strengthen and weaken the family

· Discuss the significance of Marriage

· Examine types of Marriages in Zambia 

· Discuss Succession issues

· Discuss divorce and grounds for divorce

2.3. Definition of Family 

The human family plays a very important role in the social, economic and wellbeing of society. It is also seen as the vehicle for the transmission of cultural values and moral norms from one generation to another. Therefore, a family is defined as a basic unit of the society that is responsible for supporting, caring for and preparing children for adulthood. It is made up of people related by blood, marriage or law. There are several characteristics that define a group of people as a family. Firstly for a family to be formed there must be a marriage between a woman and a man (traditional, religious or court marriage), Children might be brought into the relationship either by mating between the couples or by adoption, the family must have a common habitation together. Some categories of families are: 

· Blood-related family: Parents and their children

· Family-related by marriage- Husband and wife plus their relatives

· Family-related by law-Husband and wife plus adopted child or foster children 

2.4. Types of family 
While families may vary in their constitution, one thing stands out and that is that families are a collection of members who make a commitment to support, provide, comfort and secure each other. The following are some common types of families: 

2.4.1.  The Nuclear family or conjugal or immediate: This kind is based on individual mate selection. Nuclear can be biological or social. Biological Nuclear Family consists of two parents and a child or more than a child. Parents may not live together, but the child’s biological nuclear family is defined by the union of the parents. The social nuclear family is created when two people establish a relationship either by marriage or cohabitation. In this type, they may produce children or decide not to produce children. It is a loose type. 

2.4.2.   Extended family: The extended family may be big or small and is the most common type of family in Zambia and generally in the world. Extended families include at least three generations: grandparents, married offspring, and grandchildren. There are three subdivisions in this type of family: 

2.4.3. Three generation family: A common form of it involves grandparents, parent and children living together. This type is found in a culture like ours where we value respect and care for the family. We also found that it is common in rural areas. 

2.4.4. Kinship family: This may consist of larger units than the three-generation family. In addition to three or more generations, other relatives also belong to the same household and are referred to members of the family. 

2.4.5. Tribal family: This is usually built on a social than a biological base. The responsibility for the care of children may be taking up several people e.g. maternal and paternal uncles as well as maternal and paternal aunts who are regarded as fathers and mothers, while cousins are brothers and sisters. The uncles and aunts have the responsibility of meting out discipline. In this type one rarely get through orphans. 

2.4.6. Joint family: Joint families are composed of sets of siblings, theirs spouses, and their dependent children.
Blended family: Blended families are becoming more common, especially in industrial societies like the United States. A blended family is formed when divorced or widowed parents who have children marry.

2.4.7. Family by Choice: A relatively newly recognized type of family, again especially in industrial countries like the United States, is the family by choice. The term was popularized by the Gay and others. Family by choice can include adopted children, live-in partners, kin of each member of the household and close friends. Increasingly family by choice is being practiced by unmarried people and families who move away from the consanguine family.

2.4.8. Tribal family: This is usually built on a social than a biological base. The responsibility for the care of children may be taking up several people e.g. maternal and paternal uncles as well as maternal and paternal aunts who are regarded as fathers and mothers, while cousins are brothers and sisters. The uncles and aunts have the responsibility of meting out discipline. In this type one rarely get through orphans.

2.4.9. Polygamous family: In this type of family one man is married to two to or more wives. All the women may or may not live their spouse. Children may or may not live with their biological parents.

2.4.10.  Reorganized family: Reorganization of the nuclear or extended family can occur through marriage or remarriage, or cohabitation of persons who have children by their former means.

2.4.11.  Consanguine: A family that emphases blood relationship or relatives. When couples marry, their allegiance is to their original families. They may live near the husbands or the wife’s family; this depends on whether descent is patrilineal or matrilineal. In such families, children are integrated into the extended family.

2.4.12.  Functions of the family:

a) The establishment of emotional social and economic bonds between spouses.

b) Procreation and social relationship between spouses.

c) Giving names and status to family members especially the children.

d) Basic care of the children, and in many cultures of the elderly and relatives with disabilities.

e) Socialization and education of the children and parents.

f) Protection of family members.

g) Emotional care and recreation of family members.

h) Exchange of goods and services.

2.5.  Traditional Roles of Individual members of the Family:

a) Father: Responsible for providing food, shelter and money for the family; Making important decisions.

b) Mother: Preparing food and keeping the house in order; nurturing and raising the children, teaching them morals and values.

c) Children: Obeying their parents; Girls help in the household and particularly in the kitchen; Boys help on the farm or with father’s occupation. 

2.6.  Observations about Families:

a) Families are psychological as well as social-economic units. It is the basic unit of the social class. Your family determines the social class to which you belong. Every individual belongs to a family and so must live in a family context for life. 

b) The family as an economic unit is the foundation of the world’s economy. The family serves as an income-generating enterprise to the society in general.

c) The families are today undergoing dramatic changes, the birth rate in families is decreased worldwide and so the divorce rate entry of young married women with children into the workforce has increased all over the world. Percentage of a household headed by women with dependent children is increasing; the increase may result from separated family or loss of one’s spouse.

d) Families are constantly involving. The changes occur through internal or external factors. New members are added, children grow up and move away, family members die etc.

e) The relative strength of a nation and society depends largely on the strength of its families. In other words whatever happen in the family affect the country and vice visa. E.g. urbanization, industrialization etc. alters the pattern of family life. Also, the ecological disaster affects the family pattern. E.g. oil spillage could pollute the soil with a consequent effect on the family.

2.7. Marriage

Let us now turn our attention to marriage. It is defined as e legally or formally recognized union of two people as partners in a personal relationship

2.7.1. Nature and purpose of marriage in African societies 
2.7.1.1.  Nature of marriage 
As you have already learnt in the earlier in this unit, the African man is allowed to marry more than one wife if he can cope. That is to say, African culture is not against polygamy. You still remember that polygamy refers to a family type where the husband has more than one wife. Therefore for various reasons, most African men are polygamists. That is, men with two or more wives. Do you know why the African man likes to have two or more wives? Some of them marry two or more wives because they want to have many children. By having more children, they will be having more helping hands on their farms. Moreover, the more wives and children a man has the more popular he becomes in the traditional

2.7.1.1. Purpose of marriage 
You have just learnt the nature of marriage in traditional societies. Now let's look at the reason why people marry in traditional societies. 

In some other parts of the world like Europe and America, people may marry not purposely to have children. They may marry because' of their love for each other and to have a companion. This is not the situation in traditional societies. In African societies, the major reason why people marry is to have their own children. Nobody wants to have a childless marriage. It could happen in other parts of the world but not in Africa. In fact there have been many cases of even Christians, Muslims and the highly placed government workers who divorced their partners because there was no child in their marriage. Have you seen such a case before? 

Therefore, we can say our people marry in Africa because of their love for children. In other words, Africans have a warm attitude towards children. We shall discuss about their love and attitudes towards children in the next section of this unit

Ahern, Susan and Kent G. Bailey. 1996. Family By Choice, Creating Family in a World of Stranger. Minneapolis: Fairview Press.

UNIT 3

MY COMMUNITY

3.1. Introduction 
In the last unit, we discussed the family and the types of family common in Zambia. We also discussed marriage and its importance in the society. Although, we did not discuss fully the roles other people could play in that unit. Therefore, in this unit, you will learn the role of the community in the education of the African child. This unit will build on some of the important things you have already learnt in some of the earlier units. 

3.2. Learning Outcomes

By the end of this unit, you are expected to;

· Identify leaders in the community

· Identify roles played by different leaders in the community

· Describe taking care of property in the community 

· Identify different ways of showing respect in our culture

3.3. A Community

There are many ways that the term community has been defined. In this unit, we shall look at two definitions. Community can be defined as a group of people that interact and support each other, and are bounded by shared experiences or characteristics, a sense of belonging, and often by their physical proximity. Rifkin et al (1988) defined A group of people living in the same defined area sharing the same basic values, organization and interests.

3.4.  Nature of a community 
You learnt in that unit that the extended family system was popular among Africans. The reason for this as we discussed then was because the extended family system made it possible for them to relate very well with one another. We also said it gave members of the families a sense of belonging and encouraged cooperation among them.

You will still remember that the family is the foundation unit upon which all communities are built. This means that a community is made of families. There cannot be a community without families. In a way therefore, we can say that the type of families we have will determine the type of communities that we have in any place. So, if we have families that are loving, orderly, friendly and cooperative, we are also likely to get a community that will be loving, orderly, friendly and cooperative. 

In our traditional African communities in Zambia we could therefore be described as the type of communities where members have a sense of belonging. They are communities where there is love, friendship and cooperation among the members. 

In one of the earlier unit, you learnt that whenever a member of the extended family is having a problem to solve, all other members of the family would come to his assistance in every way possible. You also learnt that whenever there was a ceremony such as naming, all members of the extended family as well as neighbours would join in the celebrations. This type of thing that happens at the family level is usually carried on into the larger community. 

Therefore, we can also say that the traditional African communities are organized in such a way that everyone has a sense of belonging. The arrangement of the community in sections or wards with a leader or head that will be responsible to the king or chief as the case may be, makes effective coordination and cooperation possible. From the family level to the ward or section level up to the village or community level, there is usually an order (hierarchy) of authority. This arrangement usually gives room for proper coordination of activities at all levels. With this in mind, let us identify leaders of the community.

3.4.1. Leaders in the community

A leader is simply someone whom other people will follow. A leader is someone who can inspire you or motivate you to meet a goal. Think about a group you have been in, such as a soccer team or a club. There are many types of leaders found in our communities in Zambia and the following a few of them. They are church leaders or elders, Priests, pastors, teachers, ward councillor, chief, headman, president and ministers in the government. 

3.4.2.  Roles played by different leaders in the community 

3.4.2.1.  Church elders

These are leaders commonly found in churches and they include a wide range of deacons, and deaconess, pastors, priests and many more. These types of leaders are normally associated to religions such as Christianity. Such people have principles or characteristics that members of the church or religion follow for them to be accepted as leaders. These principles include; love, modesty, self-development, motivation, correction and integrity. According to griffin (2020), roles of elders include coaching the followers, caring, challenging, Cheering and encouraging them.
3.4.2.2. Teachers

A teacher, also called a schoolteacher or formally an educator, is a person who helps learners to acquire knowledge, competence or virtue. Some of the major roles of a teacher are discussed below;

a) Resource: One of the top roles a teacher must fill is that of resource specialists. There will be many people who will come to the teacher seeking information. Even if the person is only seeking a source of information, the teacher is the one who must know how to find what the person is looking for. Once the teacher has given the information to the learner, he or she will often have to instruct the student on how to use the information.
b) Support: Pupils below the age 6 always need support when learning new information. A teacher must act as the support person when the pupil needs this help. Support can come in many forms such as providing play materials, ensuring safe and clean environment for play, guiding play, counselling, encouraging etc. 
c) Mentor: pupils look up to teachers and may pattern their own behaviour and work ethic to match the instructor. An older teacher can even be a mentor to a younger teacher who is just starting out in the profession.

d) Helping hand: A leader in a school is a person who takes on extra tasks such as fostering collaboration between parents of the pupils and the school and being in the forefront in helping set up event. Teachers who are active in the school will often have more jobs than just the one they were hired to perform. 

e) The mentioned roles are only a few; in summary a teacher is a person who will have to fill many roles. In other words a teacher plays a role of an educator, parent, a counsellor and so on. 

3.4.2.3.  Nurses

Nurses play an essential role in society today by being advocates for health promotion, educating the public and patients on preventing injury and illnesses, participating in rehabilitation, and providing care and support.

3.4.2.4. Policeman

A police officer, also known as a policeman or policewoman, is a warranted law employee of a police force. In most countries, police officer is a generic term not specifying a particular rank. A Police Officer serves to maintain law and order in local areas by protecting members of the public and their property, preventing crime, reducing the fear of crime and improving the quality of life for all citizens.

3.4.2.5.  Social workers

Social workers work with adults, children and families and often specialise in a specific field of work – such as support for children and families, or working with adults with physical disability or mental health related needs. We help people make changes and access their rights as people and citizens.

3.4.3.  Care of property in the community 
Why should we care for our property? Just like you care for your body, your house, animals and other treasured possessions, your property needs to be cared for. It does not matter if the property is private or commercial, you have to keep it looking good and in good condition.

Property maintenance deals more with things like routine checks on electric wiring, plumbing, security wares, smoke detectors, roof, walls, and the likes.

According Warren (2021), property maintenance is best defined as any preventive or reactive maintenance action taken to keep a property fully functional, and operating in its best condition. 

3.4.3.1.  Herding animals

Herding is the practice of caring for roaming groups of livestock over a large area. Herding developed about 10,000 years ago, as prehistoric hunters domesticated wild animals such as sheep and goats. Hunters learned that by controlling animals they once pursued, they could have reliable sources of meat, milk and milk products, and hides for tents and clothing (Hartnagle, 2009). 

Herding is used in agriculture to manage domesticated animals. Herding can be performed by people or trained animals such as herding dogs that control the movement of livestock under the direction of a person.

3.4.3.1.  Putting things together

Children learn through having sensory motor experiences and through being active learners. No one else can have experiences for the child; children must do this for themselves. Therefore, when teaching the aspect of organizing the environment, it is very important to engage them in putting their play materials in order. Here the concept of sorting should be taught by organising materials of the same nature different from others. For instance, building blocks are to be stored in a place different from dolls as well as cars.

Sensory motor experiences come through feeling, smelling, hearing, looking at and listening to, objects. As young learners explore materials with their eyes, hands, feet and mouths they experience direct tactile contact. The active leaning experience comes through the choices we give children in what they do, by giving opportunities to select their own materials and goals, and through offering materials that are natural, interesting and open ended, that children experience every day; materials that are large and heavy but easy to handle and appropriate.

Active learning means giving children space and time to explore these materials by themselves, with their peers and with you. Watch as children explore materials using all their senses and notice as they experiment by mixing things together. Recognise their awe and wonder as materials combine and transform, and offer appropriate tools to allow the play to develop.

Activity

1. Describe taking care of property in the community

2. Discuss ways of relating with family members and friends

Reflection

Examine how the community leaders can influence the provision of ECE

Summary

This unit looked at the community and the nature of the community in an African setting. It further discussed leaders in the community and roles played by them in the community. It also discussed care of property in the community. During the discussions, care for animals and keeping our environment orderly were brought out.
UNIT 4

ZAMBIA: PEOPLE, PLACES AND THE ENVIRONMENT

ZAMBIA – PEOPLE, PLACES AND THE ENVIRONMENT

4.1.  Introduction

There are some skills that children begin developing during their preschool and primary years; asking geographic questions, acquiring geographic information, organizing geographic information, analysing geographic information, answering geographic questions. Zambia, landlocked country in South-Central Africa. It is situated on a high plateau and takes its name from the Zambezi River, which drains all but a small northern part of the country. Large parts of Zambia are thinly populated. Much of population is concentrated in the country’s most developed area—known as the Line of Rail—which is served by the railway linking the Copperbelt with Lusaka, the capital, and with the border town of Livingstone. In this unit we discuss Zambia – land, relief and drainage, soils and climate, plant and animal life, the people – ethnic and linguistic composition and settlement patterns, the economy – agriculture, forestry and fishing, resource and power.
4.2. Learning Outcomes 

By the end of the unit, you are expected to:

· Describe Zambia’s land, relief, soils, climate and drainage system. 

· Discuss plant and animal life in Zambia.
· Explain the people of Zambia with regard to ethnic and linguistic composition

· Explain Zambia’s settlement patterns.

· Discuss Zambia’s economy with regard to agriculture, forestry, fishing, resource, power and trade.

· Discuss Zambia’s transportation and communications.

.



Zambia’ s neighbours
4.3.  Land, Relief and Drainage

Zambia has a long land border on the west with Angola but is divided from its neighbours to the south by the Zambezi River. To the southwest is the thin projection of Namibian territory known as the Caprivi Strip, at the eastern end of which Zambia and three of its neighbours (Namibia, Botswana, and Zimbabwe) appear to meet at a point—a “quadripoint”—although the precise nature of the meeting is contested. Man-made Lake Kariba now forms part of the river border with Zimbabwe. Zambia’s other neighbours include Mozambique to the southeast, Malawi to the east, and Tanzania to the northeast. The long border with the Democratic Republic of the Congo starts at Lake Tanganyika, crosses to Lake Mweru, and follows the Luapula River to the Pedicle, a wedge of Congolese territory that cuts deep into Zambia to give the country its distinctive butterfly shape. Westward from the Pedicle the frontier follows the Zambezi-Congo watershed to the Angolan border.

Physical features of Zambia

Most of Zambia forms part of the high plateau of this part of Africa (3,000 to 5,000 feet [900 to 1,500 metres] above sea level). Major relief features occur where river valleys and rifted troughs, some lake-filled, dissect its surface. Lake Tanganyika lies some 2,000 feet (600 metres) below the plateau, and the largest rift, that containing the Luangwa River, is a serious barrier to communications. The highest elevations occur in the east, where the Nyika Plateau on the Malawian border is generally over 6,000 feet (1,800 metres), rising to more than 7,000 feet (2,100 metres) in the Mafinga Hills. The general slope of the plateau is toward the southwest, although the drainage of the Zambezi turns eastward to the Indian Ocean. Over most of the country, ancient crystalline rocks are exposed, the product of prolonged erosion processes. In western Zambia they are overlain by younger sandy deposits, relicts of a once more-extensive Kalahari desert. In central and eastern parts of the country, down warping of the plateau surface forms swamp- or lake-filled depressions (including Lake Bangweulu and the Lukanga Swamp); in more elevated regions, ridges and isolated hills made up of more-resistant rocks punctuate otherwise smooth skylines.

The oldest rocks in the country are volcanics and granites of the Bangweulu block in the northeast. These are 2.5 billion years and older and have been unaffected by orogenic processes since Precambrian times (about 4 billion to 540 million years ago). This old structure is partly covered by ancient sedimentary rocks, and together they constitute the basement complex. Sedimentaries of the Katangan Complex (about 620 million years old) are extensive in the central areas, and mineralization of these rocks is the basis of Zambia’s mining industry. Later sedimentary rocks of the Karoo (Karroo) System filled rifted troughs in the plateau surface, some of which, as in the Luangwa and middle Zambezi valleys, have been partially re-excavated. Coal seams occur in Karoo rocks to the north of Lake Kariba. These structural troughs are ancient features. Younger rifts in the north, part of the East African Rift System, are occupied by Lakes Mweru and Tanganyika. Karoo and older Sedimentaries are also found in the west, buried under the predominantly sandy deposits of the Kalahari System.

The continental divide—between the Congo River drainage, which flows to the Atlantic Ocean, and that of the Zambezi, which drains into the Indian Ocean—runs along the border shared by Zambia and the Democratic Republic of the Congo west of the Pedicle and then north-eastward to the border with Tanzania. Both the Luapula (which drains the Bangweulu basin into Lake Mweru) and Lake Tanganyika are tributary to the Congo.



Zambia: Lake Bangweulu
The rest of the country lies within the Zambezi basin, the river itself rising in north-western Zambia and circling through Angola before traversing the sandy plains of western Zambia. At Victoria Falls it drops some 300 feet (90 metres) into a milewide chasm at the head of the gorge leading down to Lake Kariba and the troughlike middle part of its valley. It has two main tributaries in Zambia. Rising on the Copperbelt, the Kafue River drains the Lukanga Swamp and Kafue Flats before an abrupt descent to the Zambezi. The Luangwa River, mostly confined within its rift trough, is quite different. The Bangweulu Swamps and the Kafue Flats are wetlands of international ecological importance.

4.4.  Soils and climate

Zambia is divided into three main agroecological regions based primarily upon annual precipitation; there is further variation within regions based on factors such as soil type, temperature, precipitation, and elevation. The first region includes portions of the southwestern corner of the country, as well as the country’s major valleys, such as the Gwembe, Zambezi, and Luangwa valleys. This region is the driest and most prone to drought, and its soils contain low levels of organic matter, low nutrient reserves, and high acidity levels. The second region spans the central part of the country and is divided into two subregions: the degraded plateau of the southeast, south-centre, and southwest and the Kalahari Sands and the Zambezi floodplain in the west. Soils of the Kalahari Sands have little agricultural potential and are mainly under woodland. The third region is situated in the northern part of the country; its soils tend to be highly weathered and leached, with a low pH.

Although Zambia lies within the tropics, its climate is modified by the altitude of the country and is generally favourable to human settlement and comfort. The marked seasonal pattern of precipitation is caused by the north and south movement of the intertropical convergence zone (ITCZ), which shifts with the Sun. In January the ITCZ is in its southernmost position, and the rainy season is at its peak; by June it has moved north, and the weather is dry. Summer rains reduce the high temperatures that might be expected at this time.

Precipitation (concentrated in just five months) varies according to agroecological region but generally comes in storms with heavy raindrops that lead to a hard soil surface and surface erosion. The driest region receives annual precipitation of less than 30 inches (800 mm), while precipitation in the wettest region normally exceeds 40 inches (1,000 mm); precipitation occasionally exceeds 55 inches (1,400 mm) in the northeast.

Temperature is modified by elevation, with the highest mean daily maximum temperatures occurring in the Luangwa valley and the southwest. The coolest area overall is the high Nyika plateau, in the northeast on the border with Malawi. During the cold months (June and July), the area west of the Line of Rail is coolest, with mean minimum temperatures mostly below the mid-40s F (about 7 °C). Sesheke, in the southwest, has frost on an average of 10 days per year.

Average annual hours of sunshine range from more than 3,000 in the southwest to less than 2,600 on the eastern border. Winds are predominantly easterly-south-easterly, although in the rainy season winds blow from the northwest and north. Wind speeds are rarely strong enough to cause damage.

Although the major contrast is between the rainy season and the drier months, three seasons may be identified. The warm wet season lasts from November until April, when temperatures range between the high 60s and low 80s F (low to mid-20s C) and during which time the country receives the vast majority of its annual precipitation. The movement into Zambia of the moist Congo air mass from the northwest heralds the start of the rains, in the north usually in early November and toward the end of the month around Lusaka. The change from dry to wet conditions is transitional rather than abrupt. December and January are the wettest months. Cloud cover lowers maximum temperatures but also limits radiative heat loss at night, so that minimum temperatures are kept relatively high. Relative humidity values are high, typically 95 percent in early morning but declining to 60–70 percent by mid-afternoon. Sunshine is surprisingly frequent; Lusaka averages six hours of sunshine per day in January. Precipitation declines rapidly in April with the northward movement of the ITCZ.

The cool dry season lasts from May until August, with maximum temperatures ranging from the high 50s F (mid-10s C) to the low 80s F (mid-20s C); morning and evening temperatures may be significantly lower. The Sun is overhead in the Northern Hemisphere, so temperatures are low; July is usually the coldest month. Clear skies allow maximum heat radiation and result in especially low temperatures on calm nights, with occasional ground frost occurring in sheltered valleys.

The hot dry season lasts from September until October, when maximum temperatures range from the low 80s F (mid-20s C) to the mid-90s F (mid-30s C). This is a period of rapidly rising temperatures; just two months separate July, the coldest month, and October, usually the hottest (although if the rains are delayed November can be hotter). Usually by mid-October cooler oceanic air moves in, leading to increasing humidity and cloud formation. High temperatures and increasing humidity make this one of the least comfortable times of the year, although the first rains wash away dry-season dust.
Activity

1. Describe Zambia’s land, relief, soils, climate and drainage system. 

2. Discuss plant and animal life in Zambia.
4.5.  Plant and animal life

On the plateau, miombo woodland is characteristic: a semicontinuous tree cover dominated by small leguminous trees of the Brachystegia and Julbernardia genera but with a significant grassy undergrowth. Burning of the grasses in the dry season causes the trees to develop a corky, fire-resistant bark. Mopane woodland, in which Colophospermum mopane dominates but in which the baobab is distinctive, occurs in the drier and hotter valleys of the Zambezi in the south and in the Luangwa valley. Zambezi teak (Baikiea plurijuga) occurs in the southern fringe of the area covered by the Kalahari Sands. Mukwa (Pterocarpus angolensis), a good furniture timber, is found in the Lake Bangweulu area. More than one-tenth of the country has been set aside as forest reserve or protected forest areas; in all, some two-fifths of the country’s land is under protection.

Where there is seasonal flooding—in swamps and on floodplains, notably in the Bangweulu and Lukanga regions, in the upper Zambezi, and on the Kafue Flats—open grasslands are characteristic. On the plateau the tree cover is broken by grass-covered dambos: shallow saucer-shaped valleys, often lacking a surface watercourse.

The variety of Zambia’s mammals is notable, and there are large concentrations on the major floodplains, particularly in the national parks of the Luangwa and Kafue valleys. Depletion of wildlife has occurred because of the spread of human activities outside the parks, while poaching is a serious threat within. The illegal trade in rhino horn has been responsible for the virtual elimination of the rhinoceros from Zambia, and poaching of elephants for their tusks has greatly reduced their numbers, despite government measures to deter the practice. There is a large range of smaller mammals and varied and numerous birdlife. The fish eagle, Zambia’s national emblem, is common on large stretches of open water.

Reptiles include crocodiles, tortoises, terrapins, a variety of lizards, and many poisonous and non-poisonous snakes. Insects of most orders are prevalent. Termite mounds, often large and sometimes pinnacled, are a landscape feature of some areas and can hinder farming operations.

Wildlife is protected in a number of national parks and game-management areas, which together constitute some one-third of the country. Some national parks have tourist facilities; these include South and North Luangwa, Kafue, Lochinvar, Blue Lagoon, Sumbu, Nyika, and Mosi-oa-Tunya. Kafue, the oldest and largest of these parks (8,650 square miles [22,400 square km]), is on the plateau and has generally low game concentrations, although it is noted for the variety of species of antelope it hosts. Lake Itezhi-Tezhi, a reservoir behind a regulating dam on the Kafue, has flooded part of the park. South Luangwa (3,500 square miles [9,100 square km]) has one of Africa’s largest (but declining) elephant concentrations. North Luangwa offers true wilderness adventure: walking safaris. Thornicroft’s giraffe is unique to the Luangwa valley. The other parks are much smaller. Lochinvar, on the Kafue Flats, is of particular interest to bird-watchers, with more than 400 species recorded. The Kafue lechwe is unique to the flats. The Mosi-oa-Tunya National Park protects the environs of Victoria Falls and is recognized by UNESCO as a World Heritage site. Nyika National Park was established to preserve remnant patches of montane forest. Sumbu, on the shores of Lake Tanganyika, is renowned for easy sightings of the rare sitatunga, a type of aquatic antelope.

4.6.  People of Zambia: Ethnic and Linguistic Composition

Most Zambians speak Bantu languages of the Niger-Congo language family and are descended from farming and metal-using peoples who settled in the region over the past 2,000 years. Cultural traditions in the northeast and northwest indicate influences and migrations from the upper Congo basin. There are also some descendants of hunters and gatherers who seem to have been pushed back into the Kalahari, the Bangweulu and Lukanga swamps, and the Kafue Flats. In the 19th century invaders arrived from the south: the Ngoni settled in the east, while the Kololo briefly ruled the Lozi in the upper Zambezi valley. Europeans began to enter in significant numbers in the late 19th century.


Although most Zambians are of Bantu origin, the complex patterns of immigration have produced wide linguistic and cultural variety. The Bemba group is the most widespread, accounting for more than one-fifth of the population, and is distributed in the north-central part of the country, in the Northern, Luapula, and Copperbelt provinces. The Nyanja (also known as Chewa) and Tonga language groups are also important, together accounting for more than one-fifth of the population. Nyanja languages are spoken in the Eastern and Central provinces, while Tonga languages are spoken mainly in the Southern and Western provinces.

There is still some relationship between the distribution of major ethnic groups and the administrative division of the country into its predominantly rural provinces and the provinces along the Line of Rail. Western Province is dominated by the Lozi, who live on and about the floodplain of the upper Zambezi. Lozi society is markedly centralized under the leadership of a king, the litunga; the community continues to nurture separatist aspirations.

In North-Western Province, adjoining the Angolan and Congolese borders, there is no single dominant group; the peoples there include the southern Lunda and the Luvale, Chokwe, Luchazi, Mbunda, Ndembu, and Kaonde.

Southern Province is home to the Ila-Tonga peoples, of which 12 separate groups speaking closely related dialects may be identified. Settlement is characterized by dispersed homesteads. Traditionally cattle-owning, they occupy an area of above-average soil fertility through which the railway was built, encouraging early involvement in commercial agriculture.

Northern Province is dominated by the Bemba, who formed an extensive kingdom in the 19th century. The province was a major source of mine labour, and Bemba has become the lingua franca of the Copperbelt as well as the most widely spoken language in the country. Most languages in the northeast of the province are closely related to languages in Tanzania and Malawi.

Luapula Province extends along the river of that name from Lake Bangweulu to Lake Mweru and is inhabited by a number of Bemba-speaking but culturally distinct peoples (among them the Lunda, Kabende, Aushi, and Chishinga). Fishing is the major economic activity. In the 19th century the valley was dominated by the Lunda kingdom of Kazembe (see Lunda empire).

Eastern Province is the home of the Nsenga, Chewa, Kunda, and Ngoni. The last group invaded from the south during the 19th century but took the language of the peoples that they raided. Agriculture is the dominant activity, and the primary language is Nyanja, which is also spoken in Malawi and is the lingua franca in Lusaka, to which many migrants from this area have moved.

The ethnic boundary between the Ila-Tonga and the Lala-

 HYPERLINK "https://www.britannica.com/topic/Lamba" Lamba groups runs approximately through Central Province, with the Lenje-Soli peoples occupying a buffer area between the two. The Lenje are related to the Ila-Tonga, and the Soli to the Lala-Lamba, who, in turn, are connected with the Kaonde of North-Western Province.

Copperbelt (formerly Western) Province is the location of the mining industry. The population is composed of people from all parts of Zambia, as well as some from neighbouring countries. This is true also of Lusaka Province, a small province created around the capital from the southern part of Central Province in 1976.

The non-Bantu population tends to be located in the towns and the commercial farming community and is concentrated in areas that coincide with the Line of Rail. This group includes Europeans and people of European descent, some holding Zambian citizenship. Many left after Zambia gained independence in 1964, and their numbers steadily declined from about 40,000 in the late 1960s to about 2,500 in the early 2000s. The decline has been partly due to the process of nationalization and Zambianization of such key industries as mining, in which regulations were put in place to restrict the employment and residence of nonnationals. By contrast, the number of Asians in Zambia has risen since independence. The majority are engaged in the retail trade, and they are concentrated in the major towns, because in 1970 non-Zambians were prohibited from trading in rural areas. Most are Indians, mainly Gujarati speakers from western India.

Numerous languages or dialects have been identified in Zambia. There are seven official vernacular languages: Bemba, Nyanja, Lozi, Tonga, Luvale, Lunda, and Kaonde, the latter three being languages of North-Western Province. English is the official language of government and is used for education, commerce, and law.
Activity

1. Explain the people of Zambia with regard to ethnic and linguistic composition.
2. Explain Zambia’s settlement patterns.
4.7.  Settlement patterns
Well over half the population lives in the areas along the Line of Rail. The movement of people from the rural areas into the towns was particularly marked after independence because of the removal of colonial restrictions on movement from rural to urban areas. Since that time rural-to-urban migration has been the predominant form of movement. The proportion of the population living in urban centres rose steadily for much of the 20th century, and in the early 2000s more than one-third of the population was urban. Government efforts to reverse the flow have had only limited success. More than one-tenth of the population lives in the Copperbelt to the north of the capital, but the greatest concentration of people is in Lusaka itself, where some one-tenth of the population resides.



Life within urban centres is not homogeneous and has become increasingly demarcated along class lines. Many of those who live in the shanties that encircle the cities have crafted a living out of very little. There are numerous cottage industries, and walking salespersons offering a variety of goods are visible on the streets. Other vendors prefer to set up shop in the network of lively markets, which are colourful and fragrant with the smell of cooking food and serve as social meeting places as well as sites of commerce.

For others, city life has a markedly different flavour. The wealthier members of society—often the inhabitants of lower-density residential areas known as mayadi—enjoy the benefits of globalization and advances in technology and communications. Zambia’s transition to a free-market economy led to an increase in the trappings of modernity, and the availability of supermarket chains, furniture and electronics stores, and other establishments greatly expanded. However, these goods and amenities continue to be accessible only to expatriates and the small proportion of locals who can afford to shop in such places.

Because of the trend of movement toward urban centres in Zambia, the country’s rural areas underwent significant changes. As many rural-to-urban migrants are male, women frequently remain behind in villages to manage the household and support their families. Most rural Zambians provide for themselves through agricultural activity such as farming or herding and may participate in craftwork on a seasonal basis to supplement their sustenance; for some, such as subsistence farmers, it is the only means of generating cash. Housing materials and styles in rural areas vary by ethnic group; building mediums may include mud and thatch, brick, or other materials.

4.7.1. Demographic trends

Zambia’s population is small relative to the country’s area, and its growth rate is lower than that of many of its neighbours in sub-Saharan Africa. Life expectancy in Zambia is below the global average. The country’s population is relatively young, nearly half under age 15. Zambia’s birth rate is significantly higher than the world average, and its death rate is among the highest in the world. Zambia’s lower life expectancy and higher death rate are attributable in part to the prevalence of HIV/AIDS in the country.


4.8.  Economy
Zambia’s economy is heavily dependent on mining, in particular the mining of copper. Reserves of copper ore at some mines are becoming depleted, costs of production have increased, and income has fluctuated depending on the price of copper on the world market, accentuating the need for Zambia to broaden its economic base. Agriculture is relatively poorly developed, however, and major investment in the manufacturing industry did not take place until after independence. State involvement in all aspects of the economy, an early feature of independent Zambia, created a highly centralized and bureaucratic economic structure. Changes in the political structure of the country in the early 1990s were accompanied by efforts to increase private investment and involvement, particularly in the industrial sector, which continued into the 21st century.

Shortly after independence, Zambia embarked on a program of national development planning—the Transitional Development Plan—preceding the First National Development Plan of 1966–71. This later plan, which provided for major investment in infrastructure and manufacturing, was largely implemented and generally successful (which was not true of subsequent plans).

A major switch in the structure of the country’s economy came with the Mulungushi Reforms of April 1968, in which the government declared its intention to acquire an equity holding (usually 51 percent or more) in a number of key foreign-owned firms, to be controlled by the Industrial Development Corporation (INDECO). By January 1970 a majority holding had been acquired in the Zambian operations of the two major foreign mining corporations, the Anglo American Corporation and the Rhodesia Selection Trust (RST), which became the Nchanga Consolidated Copper Mines (NCCM) and Roan Consolidated Mines (RCM), respectively. A new parastatal body, the Mining Development Corporation (MINDECO), was created. Government control was later extended to insurance companies and building societies, which were placed within a new parastatal body, the Finance and Development Corporation (FINDECO). The banks successfully resisted takeover. INDECO, MINDECO, and FINDECO were brought together in 1971 under an omnibus parastatal, the Zambia Industrial and Mining Corporation (ZIMCO), to create one of the largest companies in sub-Saharan Africa. In 1973 management contracts under which the day-to-day operations of the mines had been carried out by Anglo American and RST were ended. In 1982 NCCM and RCM were merged into the giant Zambia Consolidated Copper Mines Ltd.

Programs of nationalization, particularly of the mining industry, were ill-timed. The massive increase in the price of oil in 1973 (which greatly inflated the import bill) was followed by a slump in copper prices in 1975 and a diminution of export earnings. The price of copper, which in 1973 accounted for the vast majority of all export earnings, halved in value on the world market in 1975. By 1976 there was a balance-of-payments crisis, and the country became massively indebted to the International Monetary Fund (IMF). There was little hope of putting the proposals of the Third National Development Plan (1978–83) into effect: crisis management, not long-term planning, was the reality.

By the mid-1980s Zambia had become one of the most indebted nations in the world relative to its gross domestic product (GDP). As the price for its continuing support, the IMF was able to insist that the Zambian government introduce programs aimed at stabilizing the economy and restructuring to reduce dependence on copper. Measures included ending price controls, currency devaluation, reductions in government expenditure, the ending of subsidies on food and fertilizer, and increased prices for farm produce. The removal of food subsidies caused massive increases in the price of basic foodstuffs and led to rioting. Unable to cope with internal opposition to the new policies, Zambia broke with the IMF in May 1987, introducing its own New Economic Recovery Programme in 1988; it subsequently moved toward a new understanding with the IMF in 1989. In a major policy turnabout in 1990, reflecting events in eastern Europe and the Soviet Union, the intention to partially privatize the parastatals was announced. The new government of the Movement for Multiparty Democracy (MMD) led by Frederick Chiluba, who came into power in November 1991, promised to liberate the economy and introduce a free-market system. Under Chiluba, Zambia embarked upon an aggressive scheme of privatization, largely in response to pressure from the IMF and the World Bank. With the passing of the Privatization Act in 1992, the Zambian Privatization Agency (later the Zambia Development Agency) was created to convert state-owned enterprises to private ownership. ZIMCO was closed in March 1995. Efforts to privatize the mines, the mainstay of the economy, were problematic given the size of the conglomerate and the potential for loss of control to powerful foreign investors; nevertheless, progress was made, and efforts toward privatization continued into the 21st century.

As a landlocked country, Zambia has economic policy goals that include continued cooperation with its neighbours through the Southern African Development Community and the Common Market for Eastern and Southern Africa, in addition to its traditional ties with the Commonwealth and the United Nations (UN). Zambia is also a member of the African Union. Zambia continues to receive development assistance from a number of countries, the World Bank, and the IMF.
4.9. Agriculture, forestry, and fishing
4.9.1. Agriculture
Agricultural pursuits employ the majority of the country’s labour force. Zambia has a vast land and natural resource base, although only about one-sixth of the country’s arable land is under cultivation. Farms range in size from household farms to large commercial farms. Smallholder farmers use hand hoes and few external inputs, and they mainly produce food crops such as corn (maize), sorghum, millet, cassava (manioc), and groundnuts (peanuts). Much of Zambia’s cotton, which is used for the local textile industry as well as for export, is also grown by smallholders. Medium and large commercial farms benefit from improved seed, fertilizer, and animal draft power. The country’s large-scale commercial farms are mainly located along the Line of Rail and are predominately owned and operated by European settlers and their descendants, a pattern that dates back to colonial days when African males were recruited to work the copper mines while European settlers were brought in to work the fields. The settlers were given fertile land along the Line of Rail while Africans were resettled in less fertile areas, a situation that has changed to some degree because of land reform programs.

Corn is a staple food crop and accounts for the largest proportion of planted area on Zambian farms. The country’s high rate of urbanization during much of the post-independence era has increased the national demand for corn, the production of which has fluctuated and grown at a slower pace relative to demand. For many years the growth of corn was promoted by the use of hybrid varieties and subsidized fertilizers. It began to displace staples such as cassava, sorghum, and millet in areas not naturally suited to it, such as the higher-precipitation areas of the north. The removal of fertilizer subsidies reversed that trend; in the north, cassava, the traditional staple, is regaining importance. Zambia’s poor road infrastructure makes it difficult for rural farmers to help supply the needs of the urban population. At times, domestic corn has rotted in the rural areas even as it was being imported from other countries. Levels of commercialization are relatively low, and near-subsistence farming is widespread.

On the poorer soils of the wetter north and northeast, cultivation is mainly of a shifting variety called chitemene, whereby trees (or their branches) are cut and then piled in the centre of the clearing for burning, the crop being planted in the ashes. Expanded rural populations, however, growing because of improved health care and nutrition, have in turn led farmers to let their fields lie fallow for a shorter period of time before recultivation, and thus the effectiveness of the chitemene system has suffered. As a result, there has been a resurgence of the practice of mound cultivation. A heap of grasses and other vegetation is covered in soil to form a mound that measures approximately 3 feet (1 metre) in diameter by 3 feet in height; fertile soil is produced by the decay of the vegetation within the mound, which is later flattened and the enriched soil spread among important crops. Over much of the rest of the country, semipermanent hoe cultivation predominates; in swamp and lakeshore areas, it is combined with fishing.

Irrigated agriculture is increasingly important. Started in 1966, the first successful scheme was at Nakambala, on the south side of the Kafue Flats, where the Zambia Sugar Company has more than 25,000 acres (101,000 hectares) under sugarcane. Their refinery also serves nearby smallholder cane-growing projects. Zambia provides for its own needs and exports sugar. At Mpongwe, south of Luanshya, a major irrigation scheme produces wheat and coffee. Kasama in the northeast is the location of two arabica coffee schemes, and there is a tea estate at Kawambwa in the far north. Wheat and cotton are grown at Sinazongwe and Sinazeze in the Gwembe (middle Zambezi) valley, using water from Lake Kariba. Cotton cultivation was encouraged by the construction of textile mills, first at Kafue and later at Kabwe.

Soil erosion is a perennial concern in the heavily settled areas of the south and east, while the middle Zambezi valley and the southwest are the worst affected in drought years.

Cattle are found only in the drier, tsetse-free parts of the country with open woodland vegetation: mainly the Tonga plateau, the Kafue Flats, and the floodplain of the upper Zambezi (tsetse flies are prevalent along much of the middle Zambezi). Cattle that form part of traditional farming systems often do not enter the commercial market, which is supplied mainly by larger herds kept on commercial farms, especially near Lusaka and in the south.

4.9.2. Forestry

Some 26,000 square miles (67,300 square km) of Zambia are classified as forest reserves, although the greater part of the country is wooded but not protected in this way. The main commercial timber areas are on the Copperbelt, where there have been plantings of exotic softwoods to supply the needs of the mining industry, and in the southwest, where there are extensive areas of Zambezi teak. A mill at Mulobezi, which supplies timber products, is linked to Livingstone by a light railway. A major concern is forest destruction due to demands for charcoal; in the towns, charcoal is the most popular cooking fuel. The government has supported attempts to introduce energy-efficient charcoal stoves.

4.9.3. Fishing

Zambia has relatively rich fisheries based on its many lakes, swamps, and seasonally inundated floodplains. Of particular importance is the Luapula valley, which supplies the Copperbelt. Lake Tanganyika is famous for Nile perch and kapenta, a deep-feeding freshwater sardine caught at night using special lamps to direct its movements. Lusaka is supplied mainly from the Kafue Flats and the Lukanga Swamp. Of lesser importance is the fishery on the upper Zambezi. There has been a revival of fishing on Lake Kariba, interrupted by the conflict with Rhodesia (now Zimbabwe) during the 1970s. There is a fishery of kapenta, which had been introduced successfully from Lake Tanganyika, although the fishery is better established in Zimbabwe, where fishing was not stopped by the war. Most fish is smoked before being trucked to market.

4.9.4. Resources and power
Copper was the basis of Zambia’s prosperity in the first decade of independence. In the decades that followed, the need for diversification was underscored by the fluctuation of world copper prices, the reduction of market demand due to the appearance of alternatives such as optical glass fibre, and the increased costs associated with the exhaustion of reserves in existing mining areas. Nevertheless, in the early 2000s, metalliferous ores and scrap remained the country’s most important export. Lead and zinc mining at Kabwe began in 1906, predating the large-scale mining of copper. Underground mining at Kabwe has practically ended, although reworking of mine dumps has prolonged activity at the mine.

Other minerals worked in Zambia include cobalt, gold, and silver, all of which occur in association with copper. Iron ore is found near Mumbwa. There is an increasing awareness of the value of Zambia’s gemstones. Zambia’s emerald deposits are among the world’s largest; the gem is mined near Luanshya and Ndola and cut and polished locally. Amethyst, aquamarine, and tourmaline are also mined. Large deposits of cosmetic-grade talc are found near Ndola and Lusaka. Limestone is widely found on the Copperbelt and in the Lusaka district and is quarried for stone, lime, and cement; associated with it are workable occurrences of marble.

The country once relied on coal carried by rail from Hwange in Rhodesia, but, following Rhodesia’s Unilateral Declaration of Independence (UDI) in 1965, Zambia developed relatively poor-grade coal deposits at Maamba in the Gwembe area, adjacent to Lake Kariba. Although there has been extensive prospecting for oil in the Karoo sediments of the middle Zambezi, the Luangwa, and the southwest, the search has so far been unsuccessful. Nor has prospecting for uranium discovered workable quantities of the ore.
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Hydropower represents Zambia’s richest energy source. Large rivers descending from the plateau into the rifted troughs of the Zambezi provide scope for hydropower development, and a major gorge on the middle Zambezi enabled it to be dammed to form Lake Kariba. The first power station at Kariba was built on the south side of the river, but a 600-megawatt station on the Zambian side was completed in 1977, shortly after the completion of a 900-megawatt station in the Kafue Gorge, south of Lusaka. There is an earlier power station at Victoria Falls. Electricity distribution from Kariba extends north to the Copperbelt and southward across Zimbabwe. There are also links with the Democratic Republic of the Congo and peripheral areas of Botswana and Namibia. Efforts have been made to extend the national grid in order to provide electricity to rural Zambians, but many in both rural and urban areas continue to rely on wood and coal for their domestic energy needs.



Kariba Dam
4.9.5.  Manufacturing

Manufacturing consistently accounted for about one-tenth of Zambia’s GDP from the 1990s into the early 2000s. The Copperbelt is the country’s industrial heart, the focus of mining and ancillary industries. Local people have worked the ores for many centuries, but commercial mining essentially dates back to the 1920s. The ores occur at depth in a synclinal structure so that deep-shaft mining is normal, although there has been some opencut mining. Exhaustion of reserves and the increasing costs of mining led to the closure of the Kansanshi and Chambishi mines in the mid-1980s, and rationalization of operations in an attempt to contain costs has closed down some refining and ancillary plants. There is much mining-related industrial activity on the Copperbelt, and a major downturn in mining activity would have severe repercussions for the area as a whole. The other major mining centre is at Kabwe, where the lead and zinc mine has been virtually exhausted. Mining elsewhere, with the exception of coal at Maambwe, is mainly small-scale.

The manufacturing industry was poorly developed before independence, as most investment in this sector during the federal period was made in what is now Zimbabwe. However, during Zambia’s First National Development Plan major investment was made in manufacturing, particularly import substitution. The manufacturing industry experienced a variety of problems, though, including a chronic shortage of foreign exchange needed to import raw materials and inputs. The sector was also constrained by state intervention, investment in inappropriate schemes, and a corresponding lack of funds to invest in more suitable undertakings. The downturn has been attributed to competition from imported goods and to the high cost of borrowing, which has deterred investment in new technology. The World Bank continues to facilitate the process of privatization and the expansion of the manufacturing sector through loans, in order to increase industrial competitiveness.

4.9.6. Trade

Zambia’s chief export is copper, although trade in non-traditional exports—such as copper wire, cables, gemstones, and fresh vegetables and flowers—has grown. Cotton and tobacco are also exported. Sizable imports include chemicals and chemical products as well as machinery and equipment. Zambia’s most important trade partners include Switzerland, South Africa, China, and the Republic of the Congo.







Victoria Falls
Victoria Falls, on the Zambia-Zimbabwe border.

4.10. Transportation and telecommunications

As a landlocked country, Zambia is reliant on neighbouring countries for access to the sea, and civil strife in several of these has closed key routes to the coast for much of the period since independence. At that time most imports and exports were handled by the railway that linked the country with the ports of South Africa and Mozambique via Rhodesia. The 3-foot-6-inch- (1,065-mm-) gauge line crossed the Zambezi at Victoria Falls in 1905, reaching the Copperbelt in 1909. To the north the line was linked with the Benguela Railway in 1931, giving access to the Angolan port of Lobito.
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After the Rhodesian UDI, in accordance with the sanctions policy of the UN, Zambia took measures to reduce its dependence on routes to the south. Much traffic was diverted to the Benguela Railway before civil war in Angola closed that route, and a project to link Zambia with the Tanzanian port of Dar es Salaam was revived. Failing to obtain Western support, the two countries turned to China for help in building the 1,060-mile (1,710-km) Tan-Zam railway, completed in 1976. The railway, which links with the older railway at Kapiri Mposhi, has not carried the projected volume of traffic, owing partly to congestion at the port of Dar es Salaam and partly to problems with track and rolling stock.

Political changes in southern Africa have lessened the need to use northern routes. South African ports are being used more, and copper can also be trucked through Namibia’s Caprivi Strip and transported by rail from Grootfontein to Walvis Bay.

Much was done to improve the road system. The Great North Road was tarred to the Tanzanian border at Tunduma, and the Great East Road to Chipata and the Malawian border. Upstream of Victoria Falls the Zambezi is unbridged, and roads on the Kalahari Sands are especially difficult. In 1984 the Bot-Zam highway, a 190-mile- (300-km-) long highway that connected Kazungula and Nata, Botswana, was opened.

Zambia’s large rivers are relatively little used for transportation because of the presence of rapids and waterfalls and marked seasonal flow variations. Local transport is important on lakes. Mpulungu, a small port on the southern end of Lake Tanganyika, handles minor amounts of traffic bound for Rwanda and Burundi and links with the East African rail system.

Zambian Airways operates domestic services as well as international flights to destinations in neighbouring countries such as Tanzania, the Democratic Republic of the Congo, and South Africa. Zambia Skyways (formerly Eastern Air) offers regional service. The main airports are at Lusaka, Ndola, and Livingstone, but there are a number of secondary and minor airports in addition to private airstrips.

Although aging, Zambia’s telephone network remains among the better in the region. Mobile cellular telephone use is expanding rapidly; the number of subscribers to cellular service in Zambia more than tripled in the early 2000s. The number of Internet users is also on the rise, albeit at a more restrained pace. Relative to the country’s population, the number of personal computers in use in Zambia is quite low.
Activity

· Discuss Zambia’s economy with regard to agriculture, forestry, fishing, resource, power and trade.

· Discuss Zambia’s transportation and communications.
Reflection
With your colleagues as early childhood teachers, examine how you would help in the development of geographic knowledge pre-school children.
Unit Summary

There are some skills that children begin developing during their preschool and primary years; asking geographic questions, acquiring geographic information, organizing geographic information, analysing geographic information, answering geographic questions. To enhance the knowledge background in trainee Pre-School teachers in development of the above skills, this unit discussed, Zambia’s – land, relief and drainage, soils and climate, plant and animal life, the people – ethnic and linguistic composition and settlement patterns, the economy – agriculture, forestry and fishing, resource and power, transportation and telecommunications

UNIT 5

GLOBAL CONNECTIONS
5.1. Introduction  

 The young children we teach now will be the citizens and change agents of the future. Social studies in the early childhood years have traditionally focused on the immediate life and environment of the young child; however, it is possible to help them explore global connections by relating those connections to their own experiences and lives. This unit discusses, Interconnectedness and interdependency, which emphasizes that <P>we need to live with others, and others need to live with us because humans have many things in common. The unit also examines resources for learning about others such as children’s own backgrounds and experiences, other people in the community, the Internet and children’s books and other literature and media, Global education which happens through investigation into the lives and perspectives of others and Peace education which introduce the children to the idea of helping others. 
5.2. Learning Outcomes

5.3. Interconnectedness and Interdependence

The current global political economy presents the world where no country can live in isolation. The major areas where global interdependence is perceived to have vibrantly engaged within the international system.  Include Economic interdependence; Environmental interdependence, Political interdependence, and Socio-Cultural interdependence because we need to live with others, and others need to live with us because humans have many things in common.  
UNIT 6

THE STUDY OF TIME, CONTINUITY, AND CHANGE

6.1.  Introduction

Human beings seek to understand themselves by understanding their past. Young children are highly interested in their past. <PG></PG></H1>Some of the issues learn in Social Studies are time oriented and refer to what we do know about the past. In this unit we examine <ITAL>time, continuity and change.</ITAL> 
6.2.  Learning Outcomes

By the end of the unit, you are expected to:
· Discuss the concept of time, continuity and change.

· Show the various ways by which we measure time.

· Outline the various ways of reconstructing the past

· Discuss the various methods of dating past events and materials.
6.3.  The concept of time

Time is represented through change, such as the circular motion of the moon around Earth. The passing of time is indeed closely connected to the concept of space. The concept of time is self-evident. An hour consists of a certain number of minutes, a day of hours and a year of days.
6.4. The Concept of Measuring Time

The concept of time is measured using seconds, minutes, hours, days, weeks, months, years, decades, generations, centuries and millennium (millennia).
Decade………………….. a period of  10 years.

Generation……………….a period of 30 years.

Century…………………..a period of 100 years.

Jubilee……………………a period of 50 years

Millennium……………….a period of 1000 years.

Time therefore, can be defined as the passing of one or any of the units mentioned above. Time can also refer to the past (time that is gone)

Date-This is the statement or period of time when something happened or when something used to happen. Time Charts- It is one way in which we can write history. Time Charts are useful because they help us show many different things. For example;
(a) Events which happened in the past.

(b) The order in which they happened.

(c)  Centuries in which events happened.
6.5.  The Past 

The past refers to the time before the moment of when something is happening. Gone by in time and no longer existing.
6.6. Sources of Reconstructing the Past

Archaeology

This is the study of the past through ancient remains (fossils and artifacts). Ancient remains are remnants of human or animal existence such as bones, tools and other valuables covered by soil and stones over years. Archaeology can tell how people lived and indicate something of their economic organization. The people who study these remains are called archaeologists.

Limitations of archaeology

· Since archaeology depends so much on material culture of people, it has limited use for revealing political or social history although ritual implements and rich burials may point to the existence of kingship.

· Another limitation of archaeology’s past application is that the people who left the material remains cannot always be exactly identified.

· It is time consuming method.

Oral Traditions

These are stories about the past narrated by our parents, grandparents and other elders to the offspring. It is traditional history which is remembered by the chiefs and elders of an ethnic group. Some of it has been written down by chiefs and educated people who have taken an interest in their ethnic history. 

Limitations of Oral Traditions

 Depends on human memory.  

 Tendency to exaggerate information. 

 Chronological sequence might be lost. Events might be mixed up.

 Oral traditions do not do well when it comes to translation.

Written Records

These are mainly secondary sources and are in form of books, other documents written by observers and travellers. European travellers of the nineteenth century such as David Livingstone wrote very detailed accounts of their journeys through Zambia. These accounts are most valuable as they can often be correlated with oral sources referring to the same period. These travellers were generally in direct contact with the peoples concerned and were not just relying on hearsay.

Limitations of Written Records

 Corruptive.

 Destroyed by fire and water and rain. 

 Archival-destroyed-fear of persecution, prosecution. 

 Language is a barrier- Portuguese, French, Latin.

Anthropology

This is the study of customs and culture of people.  Anthropologists help us to understand societies. By studying ethnic groups in remote areas anthropologists can find out something about ideas, beliefs, structure and social organization of our ancestors. Anthropologists wrote on the way of life of Africans before and after their contact with Europeans. 
Limitation

The writers did not fully understand the African culture.
Linguistics

This means the study of languages, their sounds, structure and their formation. It is particularly about the relationship of various language groups. Linguistics can help us to learn about the past by understanding the early migration patterns of people
.

Limitation

Language is dynamic it changes over time.
Photographic/Visual Sources

Films, photographs, painting and other types of arts. This includes pre-historic art of various kinds’ i.e. drawings and paintings depicting various kinds of life the earliest men led. Drawings and camera photos can also help us learn about man in the past particularly in relation to economic, social, religious and cultural way of life.
Limitations
 It is difficult to use it alone to get data.

 You cannot tell the name of the speakers who wrote the information, therefore, not reliable.

6.7.  Methods of Dating Past Events and Materials
There are many methods that historians use to try and fix dates for various ways of life;

(b) Chronometric Method (Radio Carbon Dating)-A chemical called Carbon 14 is used to determine how old an ancient remain is. Half of C14 will disintegrate from a dead organism after 5570 years, another half after a similar number of years. Thus, with carbon 14 it is possible to estimate the date when the organic material died.

(c) Relative Dating Method (Layer)-In this method the age of fossils is determined in relation to the stratum (layers) buried in the soil or rocks. The deepest is classified as the oldest and the top layer as most recent.

(d) Thermo-Luminescence Method-this is a method used to date pottery. Under this method the excavated pottery is baked again and the energy released during the baking is measured.  The lower the energy, the older the pottery, according to a known time scale
Activity
1. Explain the various ways of learning about the past; where possible give the limitations of each of these ways.

2. What are the main methods of dating historical events and materials?
6.8.  Continuity and Change
Change

 ‘Change’ refers to something that is obviously different from what occurred previously. 

Change in history usually occurs over a long period of time and it is often hard to pin-point an exact moment of change. Therefore, it is easier to choose two different moments in history and compare them. For example, comparing 2nd century AD with the 4th century AD, or the year 1600 with 1900. 

  

However, when there is a sudden and clear change at a particular point in history, usually as the result of a single event, the event is usually referred to as a ‘Turning Point’ in history. 

Continuity

Not all things change over time, some things remain the same across long periods in time, sometimes lasting into the modern world. 

‘Continuity’ refers to things that stay the same, relatively unchanged, over time. 
6.9.  Assessing Change and/or Continuity

 In Social Studies, we need to study what things have changed or continued over time and try to explain the reasons for these. 
Activity
Examine the concept of change either religious, political, economic or cultural

1. What was the situation like before this occurred? 

2. What was clearly different after this occurred? 

3. What were the direct causes of the changes? 

4. What were the reasons that some things remained the same? 
Reflection
‘With your colleagues examine why some things  stay the same, relatively unchanged, over time. 
Unit Summary
This unit discussed concept of time, continuity and change. Development of time concepts in young children is intuitive rather than chronological.  Limited to their perception of the succession and duration of time and to their ability to sequence and organize daily experiences, children’s intuitive ideas of time are subjective. Not until children enter formal operations, near the beginning of adolescence, are they able to master operational time.
.

UNIT 7
SPIRITUAL DEVELOPMENT IN YOUNG CHILDREN (KNOWLEDGE OF GOD)
7.1.  Introduction 

In this chapter, you are going to learn about the spiritual development of young children. The spiritual development of young children like the social and emotional development is a thing of the mind, it is not something that can easily be explained, it has to do with behaviour and feeling of the child which must be in agreement with the culture of his/her people. You will be given the description and some criterion that you can choose for suitable material to help the child have an acceptable spiritual development.

7.2.  Learning Outcomes

By the end of the unit, you are expected to; 

• appreciate the need to help the child to develop spiritually. 

• describe the religious development of a young child. 

• list four criteria for choosing suitable spiritual study materials for the young child. 

• describe the prayer life of a young child.

7.3. The Need for Religion 

People practice religion so as to be able to understand the meaning of life. Religion is therefore used as a means of making sense of the reality and concerns of human life. People clearly have a natural need for religions and they find it easy to accept religion because to them it gives them the meaning of life. 

The practice of religion may however be in different forms. We can have the Christian religion, Islamic religion and some other forms religions. Christians (followers of Christ) for example believe in a spiritual destiny that is they believe that their life has a specific spiritual purpose and that there is a Heavenly Father (God) who guards over and guides their actions, that is acting like a guardian and a protector. 

The Muslims (those who practice the Islamic religion) also have a similar belief of Allah, the one and the only indivisible Supreme Being who created everything, they believe he sees them everywhere, guards and protects them. Likewise the Traditionalist believes in one special spiritual being or another as a god that they can lay their wishes and desires to and expect the good to help them out. 

The people take religion as a special spiritual way of getting a sense of purpose and peace of mind which they would like to share with their children as part of their cultural heritage (sense of being a member of community who share the same values and beliefs) in order to ensure the same religious certainty for them. 

Young children are always looking and waiting for answer to questions because they have a questioning attitude to life. They want to know and find out about things and are ready to receive answers because they are open to the world, and they are ready to start a relationship with the things and the people in their life, and also with God /Allah a god. 

As human beings the children are naturally ready to accept religion and can understand the idea that adults have the Deity or a deity (a divine special being). The way in which religion and its meaning are presented to children therefore has considerable influence on the development and what they think of this idea in their minds. It also influences their general development to proper maturity. As the children continue to grow socially, emotionally and cognitively they form their own image or conception of God/Allah/ a god. 

Adults should note that as young children grow and develop in different aspect of development, they are exposed to many possibilities, so they need help to have spiritual development. They need adult guidance in the form of spiritual teaching or education. 

7.4.  Spiritual Development in Young Children 

It is generally believed that children’s relationship with world around them is mainly emotional. Young children still have very little experience of the world and learn mainly through their body and through their emotional life. Young children learn mainly from what they can feel within their body system. Their emotional life (emotions) still dominates their thinking. 

Take note that children begins to enjoy stories from the age of two years, though with little or no meaning to them. Parents and teachers can begin to read short happy stories for them from this age onward from the Holy Books (The Bible). The three year old, for example have a particular need for security and safety .With this emotional feelings therefore the Biblical or other spiritual stories teachers and parents tell children should have happy ending. You should not tell them stories that will make them feel more unsafe. 

The three year old children again are very much self-centered, (that is concerned with themselves only) have just discovered themselves as persons in their own right with a separate existence apart from being members of their family. They are just starting to see things as separate from other things and want to consider each thing in its respective looks. 

The three year old child sees God as a figure that is like his father. To such a person if you want him to understand God refer to him as ‘God’ and not ‘Father’ because this can be confusing to the child. Still a child of about three year old; before you can tell such a child about the love of God. You must first make him experience love within the family or class. The concept of love should therefore be made clear to them first as part of the requirement of living in this world. 

The young child should also be made to experience trust and belief in their parents or any adult they are used to (learn that they can believe and trust them); before one can talk of trust and believing in God. Therefore by making sure that they experience trust and belief in their parent or adult that they cherish, one can then tell them they are given a sense of God which is better than merely telling them about God. 

The children’s world must be one of trust and safety. A good step ahead is for their parent to make them have the feeling that they are safe and secure in the love of God. The father-mother-child relationship must be healthy (that is they must all get on well together) so that the children can believe in God. The children feel the presence of God in their parents whom they see around them all the time and they know that their parents realize that they depend on them, just as they the parents depend on God. 

As much as possible, children should not be made to feel guilty of sins because this can create a bad influence on their spiritual development, so it should be avoided at all costs. Instead of making them feel guilty, stress the love and forgiveness nature of God and not the condemnation. 

Children love to copy the actions of adults, even before the age of three, they should be involved in religions activities as much as possible. They should be called to join adults during activities like family devotions, bible reading or reading from the Holy Quran, performing ablutions, or saying of incantations. They can also be involved in activities like saying the Lord’s Prayer or saying the grace. They should also be visiting the church or Mosque. They copy all these external forms of behaviour, so parents should make sure that such activities take place in a serious way that shows respect for and real faith in God. As it has been pointed out, children’s relationship with the world is mainly emotional. The sense of serious respect and faith created by such activities has a deep and lasting impression in their minds and this form the basis of their future spiritual development. Although one might say that young children are still unable to understand the true meaning of prayer and other religions customs and practices, yet they have an important formative influence on their spiritual development. 

You may then be wandering, when then do one really begin full and true spiritual development? The answer is simply that the time can not be determined exactly. Spiritual development is like love in this regard. Love should be awakened so also religion. But unlike love, children should acquire religion by themselves. Adults can only show the children, way to religion he cannot give it to them. As teachers, we have duty to perform, we can still influence the preparation of the children so that proper spiritual development can take place. Remember, however that spiritual development takes place more easily in one child than another. 

As a child advances from age four to five, he/she gradually becomes more objective, that is, he/she starts forming an opinion about things based on norms or principles (that is, what should normally happen). Their thought are still global-concrete, but, are rather over simplified. They now ask questions and try to find out the purpose of and the relationship between things. For example, they can ask “why does the sun hang in the air?” they want to know what its purpose is, they do not consider how it could be possible for the sun to hang in the air.

In these years, fantasy plays important roles in their life. At first they do not see a difference between living and life less, objects. A plastic dog can as well bark. Children’s world-view at the age of four to five is still extremely not rationalized (not thinking logically). They fantasize while playing, dropping down “dead” and coming back to “life” as many times as possible. With this they do not see anything strange in the Bible recording that the dead came back to life, or that water was turned to wine. After all in their own plays, water is taking as tea or soft drinks in their “play- house”. They do all these without thinking of religion. It will therefore be out of place to tell them of the miracles Jesus performed or how Mohammed could expect the mountain to come to him. It would be better not to include tales about miracles in their religious education at this stage of their life, such stories will just sound like make- believe to them. 

The children between the age of six and eight are in their prime age to be absorbed into the culture around them. The basic values of such children are built on what he is taught or experience from his parents, sisters and brothers and others who transmits cultural views, habits, patterns and norms of the society. He accepts what he believes in this stage of life as part of him just like his body is part of him. 

A child’s spirituality is not the same as that of an adult. Up to the age of eight (8) children do not think of things as right or wrong, good or bad, they accept everything they find in good faith. However, these children’s questioning attitude towards reality, that is eagerness to find out about things and their natural readiness as human beings to develop spiritually; makes them ready to receive religious education. By listening to stories in the Holy book they learn to accept their God as the most powerful being of all, and they come to know what they do not know before -for example, that God created heaven and earth and all the animals, and so forth. This knowledge gives the children emotional security and self-confidence, because they have learnt to trust someone, just as their parents do. 

Religious teaching should point at stressing the forgiveness nature of God who still show us love in spite of our wrong doings. Children think of God in their own conception, they imagine, how he looks like. They think that God /Allah also feels tired, sleep, happy and many more. 

When young children ask the question, where is God? Do not tell them that “He is in heaven” or in your heart it can be very confusing to them, they think that this God may be many, it is better to answer simply that “He is always with us, even if we cannot see Him”. Such answer is more reassuring. They need more reassuring answers than logical answers. Do not bother to give logical explanations for your answers to their questions 
7.5.  Spiritual Stories for Young Children 

While selecting stories that can awaken the spiritual development of a child, take note of the following: 

· Chronological order or time frame does not have to be right. 

· Stories must be emotionally stable, stories with happy ending, 

· Do not tell stories that can even bring fear into the children for the Christian faith, the stories of the New Testament are closer to their world. 

· Stories on miracles are not appropriate to children below age. 

· The younger ones are in the feeling stage, but the older children can think. 

·  Choose stories that focus on people and not on events especially for those of age below 5 years. 

7.6. The Young Child’s Prayer 

Children learn to pray at early stage, first by copying adults. A child’s prayer is a simple as his world. They learn to pray further by listening attentively to adult’s prayer, though at first they only feel these prayers, it makes little or no meaning to them. 

The routines of saying common prayers like the grace, the Lord’s Prayer, the faith are alright by the children because to them it increasingly assures them of security and stabilizes their emotions. 

Children form the image of God according to the kind of picture presented to them through their spiritual teaching and general education. They are able to fulfill their natural curiosity about how they are created. It is necessary to give children the opportunity, because if not, the child can be made to become an unbeliever. Unbelief can be seen as an improper spiritual development.

Activity

 (1) What is Religion? Name the forms of religion. 

(2) Give three reasons why children, like adults need religion.

(3) What is the major importance of prayer to children?

Reflection

Summary

In this unit, you have learnt how young children can be led to develop spiritually. Religious teaching and education are ways by which children can get to have many of the questions they ask that has to do with the relationship between in their life and with God/Allah/a god. We talk about the progress that can be observed and followed if children gain spiritual knowledge for their development. The child should be able to experience trust and belief from parents before he/she can trust and belief God. Criteria to consider while selecting spiritual training materials were outlined and the child’s prayer life also described briefly. 

UNIT:  8

MORAL DEVELOPMENT

8.1. Introduction

In this unit, you are going to learn the moral development of children in Zambian societies. The concept of value is also pertinent to morality, hence, it is also discussed in this unit. The concept of respect is as well discussed in this unit

8.2. Learning Outcomes

By the end of the unit, you are expected to;

· explain the concept of morality.

· identify and discuss the kinds of morality known to you.

· discuss the meanings of value and respect and relate them to the concept of morality.

· Identify the major areas of emphasis in the moral development of children in Zambian societies.

8.3. The Concept of Morality and Moral Values

Generally speaking, morality is concerned with good or bad behaviour. Therefore when we are talking about morals, as explained by Schofield (1982) we are referring to acceptable behaviors in the society. In other words, every society develops its own general guides or what we can also refer to as the code of conduct that individual will use to judge whether his relationship with others is good or bad. Without these moral standards, there will be no means of knowing whether what an individual s doing is right or wrong. By so doing, there will be disorder in the society.

8.5. Types of Morality

African Morality

African morality is rule-oriented and it is embodied in a set of well-known statements of “dos” and don’ts. It is also closely tied to religion. It is equally based on a hierarchical order and depends on the age as well as status. In the African society, respect is given to the elders’ and this is used to evaluate the individual’s character.

Social Morality

This involves both the society and the individual. It is the responsibility of every society to prevent the strong and greedy from exploiting the weak and denying them a fair share of what belongs to them. In other words, it is the duty of every member of the society to contribute his/her own quota to the development of the society. In return, it is the duty of every society to provide for every member, a good job with which he will be able to cater for his needs. Every member of the society needs to be morally mature for the society to make any meaningful progress. It is therefore advised that any society that is working towards progress or development should do away with bribery and corruption, embezzlement, lack of respect for public well-being as well as moral laxity.

Closed Morality

This is the morality that deals with obligation. It is also the morality of the ordinary man whose horizon does not go beyond the society where an individual finds himself or herself. Again, a closed society is a society which sees itself as a distinct group different from other groups. Such a society tries to maintain itself in existence and also presents its unit as well as identity by imposing certain rules on its members. Members of such a society only observe the rules whenever the society exerts pressure on that. It is also this pressure exerted on the members that gives them the sense of obligation.

Open Morality

This is the opposite of closed morality. This kind of morality is always found in the open society and a dynamic society. It goes beyond the family, tribal and national interests but rather opens to the general interest of mankind. This kind of morality is usually found in the open society which has nothing to do with the morality of obligation and not usually is the result of social pressure. This kind of morality can be regarded as a universal and ideal morality which has its origin from the mystical experiences of important and religious leaders such as prophets in Israel. Their morality can simply be regarded as open morality. Therefore, the people who are opportuned to have this morality attract people and draw followers to themselves.

8.6. Morality of Human Action

In any human action, intention is very important. When a man performs an action, he does so in order to achieve a set goal. If the intention is evil, the action itself is evil and if the intention is good, the whole action is also good. In human action, there are direct and indirect intentions. While direct intention means the result of the action which the doer desired and expected, that of indirect intention stands for the by-product of the action. The result was not desired by the doer but it is difficult for him to separate the by – product from the desired result. Also, there are immediate as well as remote intentions for human action. While the immediate intention can be regarded as the first objective which the doer wishes to achieve through his action, the subsequent objectives which the doer hopes to achieve after achieving the first objective, every intention has a motive behind it.

8.7. Agents of Morality

The Family

The family as the basic unit upon which all other human societies are built is very important in the moral development of the child. The family as the first place where the child lives during the formative periods is deeply involved in the moral training of the child. This is because of the fact that no family member wants their children to bring disgrace to them in any form. Therefore, from the very early age, as soon as the child can talk and walk, the training of the child in some morally acceptable behaviour is started. No effort is even left unused in the proper moral upbringing of the child.

The parents are the interpreters of morals to their children. They help their children to bring a union between the general codes of conduct expected in the society with those of other smaller groups within the larger society.

It is not only the biological parents of the child alone that are involved in the moral training of the child at this level. As it is done in the social and emotional development of the child, the brothers, sisters, uncles, aunts and the grandparents are involved. In fact, the extended family members take it as a duty to help in bringing up the child properly. There are usually established code of conduct which are strictly observed in the family. All members keep to them strictly. Any violation by the child is immediately handled with the appropriate punishment.

The Community

Another important agent of moral training is the community. The community has some other minor groups which we have discussed earlier on. They include the age grades, the religious groups and many more. These sub-groups within the society exercise great powers in ensuring that the appropriate moral codes are strictly followed. We are already aware that the child has to be integrated into the society at one time or the other. The integration is usually done through any of the groups mentioned above. It is therefore the duty of these groups to ensure that members keep to the codes of conduct. Any violation of the codes is punished appropriately. Members who fail to comply after many warnings or fines could be expelled from the group. 

Therefore, in order to ensure peace and order in behaviour in the society, codes of conduct are set in line with their needs and aspirations. It is through the codes that they judge whether an individual is behaving well or not. As we have said, those who fall below the expected level of moral behaviour are in various ways made to experience a feeling of shame. Such a person does not only bring shame unto himself but also to the whole family. Therefore, every child is trained to behave well in the family and the community.

The Concept of Value

Values are matters of importance as distinct from more matters of fact. It can also be regarded as what an individual cherishes. What is valuable to A may not be valuable to B. Hence, value is subjective.

Religion and Moral Values

The primary objective of Christian missionary education particularly in the earlier times was the inculcation of religion and moral principles. Hence, teaching of both religion and moral principles became interwoven and they can hardly be separated. Religion and moral education was also integrated into the school curriculum.

However, things have changed in the recent times as religion is being mostly taught in schools for academic purpose even though there are calls from concerned Zambians for the reintroduction of moral education in the Zambian schools for the purpose of stemming down the wave of indiscipline among the Zambian youths.

8.8. Respect

Respect is a mark of regard for others. It is the way we address people and behave towards them. Our parents, brothers, sisters, friends, seniors and teachers must be respected. Respect, therefore is a mark of good upbringing in the home.

We have various forms of respect:

Self-Respect: Self-respect means having regard for ourselves. When we do things in a way that will not make us ashamed of ourselves, then we have shown self-respect. If we have self-respect others will respect us.

Respect for Authority: In the home, when we respect our parents, then, we have respect for authority. Our parents and other members of our family tell us about the rules and tradition of our society. We should obey or respect them so that they can help us to lead a better life in the future. There are several people in authority, they include our parents and those older than us in the family. They also include our class representatives, the teacher and those generally in charge of education.

Respect for our colleagues or age mates: They are important to us because we do things together and we share our problems together. We should tolerate their mistakes and respect them so that we shall all be happy as brothers and sisters.

Respect for Elders: Our elders include our parents, relatives, and any other person older than we are. They know what is good for us and what is not good. They advise us time to time. They wish us the best and above all, they love us. We should therefore respect them and listen to them. We should tolerate their mistakes. We should avoid shouting on them. We should control ourselves and avoid using harsh words when speaking to them.

Respect for the rights of others: We, as human beings, do not live alone, we live in groups or societies. We all have our own rights and duties in the society in which we live. The enjoyment of our rights may be a denial of other people’s right. We should therefore be careful and patient so that we do not deny anybody his rights. We should show concern for other people’s rights so as to live peacefully together. We should therefore be respected, polite and courteous in our behaviour. Being polite and courteous shows our regard or respect for others.

Activity

(1) Explain the meaning of the word moral.

(2) Why do parents and other relations play active roles in the moral training of the child?

Reflection

Summary

The unit above discussed: the concept of morality, types of morality, agents of morality, the concept of value as well as the concept of respect.

UNIT 9
RESPECT FOR NATIONAL VALUES AND PRINCIPLES IN ZAMBIA
9.1.  Introduction 

National values and principles can be defined as a representation of the paramount values upheld throughout the common cultural experience of the nation. It is a personal measure of worth, such as how important a country considers certain things; beliefs, principles or ideas people attach to things based on their sense of values. A nation anchored on firm values and principle accomplishes great things.  This unit discusses the respect that Zambia as a country attaches to its national values and principles.

9.2. Learning Outcomes

By the end of this unit, you are expected to:
· Define national values and principles

· Examine the significance of national values and principles

· State Zambia’s national values and principles.

· Discuss the progress Zambia has made over the years under each value and principle as enshrined in the constitution.
9.3. Zambia’s National Values and principles
People are moved to action by what they believe. Indeed, our words, our talk and the thoughts that preoccupy us do matter. they point to the ideals we live by. Zambia, being a nation of faith, a Christian nation, it is imperative that we take time to reflect and talk about our national values and principles. This is because our character and honour are judged by our sense of right and wrong. Therefore, the people of Zambia resolved to commit themselves to the upholding of a defined set of national values and principles under Article 8 of the Constitution. It is important to highlight the progress Zambia has made over the years under each value and principle as enshrined in the constitution.
9.3.1. Morality and Ethics

 Morality and ethics are values that define what we, as a people, collectively believe to be right or wrong. in some instances, they may not necessarily be written down. Zambia has made strides in promoting morality and ethics in our nation.
9.3.1.1. Gender-based violence
 In the area of gender-based violence, which remains one of the critical moral issues of our time. The Zambian government has intensified awareness programmes at every level of our society including our communities, schools, work places and places of worship. this awareness has resulted in increased reporting of gender-based violence cases over the years and addressing the consequences of gender-based violence by providing moral, emotional, medical and legal support to victims. to this effect, counselling and legal support has been provided to victims of gender-based violence which includes both men and women. 
 To support victims and expeditiously dispose of gender-based violence cases, government has continued establishing one-stop centres and user- friendly fast-track courts.  Government intends to establish more one stop centres and fast-track courts.
9.3.1.2. Alcohol and substance abuse
Another area of concern in Zambia, has been alcohol and substance abuse, especially among young people. To curb alcohol and substance abuse, government, among other measures, has undertaken sensitisation of traditional and religious leaders   in all the ten provinces on the dangers of alcohol and substance abuse. This is done with the view to strengthening their role as agents of change. This programme has continued because traditional and religious leaders play a cardinal role in shaping the morals of our society.

 Further, government has undertaken public awareness programmes in learning institutions, work places and community-based structures throughout the country. These programmes, which are also being supported by corporate entities, have continued.
9.3.1.3. Social Media

As a country, Zambia has an opportunity to use information and communication technologies to advance and propel our country to a higher level of development. it is of great concern, however, that others have chosen to use this versatile tool to commit cybercrimes that include financial malpractices, hate speech, falsehoods and character assassination. the Zambian government has continued to implore all its citizens to be wary of the negative aspects of social media and use this medium responsibly. The Zambian government has made progress in promoting responsible use of electronic platforms as well as safeguarding users on these platforms through the enacting of the cyber security and cyber-crimes law and the data protection law. this this has ensured that offenders are brought to book.
9.3.1.4. Defilement

As a country, Zambia has also been challenged on the moral front by the incidences of defilement. defilement is an inhuman act that deprives victims of their right to live dignified lives. the scars from being defiled have lasting negative effects. in this regard, government and other stakeholders have taken steps to raise awareness in our communities.
 Further, government has provided for stiffer penalties to eliminate this vice. The government has also urged families and communities to also take responsibility and speak out against this vice as well as help in the rehabilitation of victims.
9.3.1.5. Teenage pregnancies
 Teenage pregnancy continues to be a growing concern in our country. It undermines the rights of girls and compromises their opportunity to fully realise their potential. Government is, therefore, implementing measures to end teenage pregnancy.

Government cooperating partners – civil society, traditional leaders and religious organisations in this fight should also be commended. one such measure is the continued implementation of the adolescence health strategy. through this strategy, trainers of trainers have been trained in adolescent health

 Further, a number of peer educators drawn from all the ten provinces have been trained and a good number of adolescents have been reached with health messages and various health and social services.

9.3.1.6. Ethical conduct in business, work and social life

 Upholding moral uprightness and ethical conduct by all the people in business, work and social life is key to the development of Zambia. Government has developed codes of ethics to regulate the behaviour of public service officers. This programme has continued and more public service institutions have developed their codes of ethics, which encompass such important values as loyalty, honesty and integrity. The institutions include the Zambia Police Service, The Immigration Department and the Zambia Defence Forces.

To promote ethical conduct and professionalism, a good number of officers from the Zambia police service, the immigration department and teachers have been sensitised on their respective codes of ethics. Further, civil service employees have been sensitised on the code of ethics for the public service and are setting a good example in adhering to these codes of ethics.

To further uphold moral and ethical conduct, government has strengthened the Office of the Chaplaincy in the Zambia correctional service. All Correctional Facilities now have at least one qualified chaplain to provide spiritual guidance on moral and ethical issues to inmates and officers.

 Examination malpractices have remained a concern to the nation and are retrogressive. Perpetrators of this crime should understand that there is no short-cut to genuine success. One of the ripple effects is that people get used to malpractice and apply it in other spheres of life, leading to a growing number of deceitful people in society. In addition, institutions of learning will produce a sub-standard human resource that cannot effectively respond to the development needs of the country.  Government has put in place measures to bring this vice to an end.
9.3.1.7. The media

The media has a powerful role to play in building our nation which goes beyond informing, educating and entertaining. They have a major influence on the moral and ethical conduct of people. The medial should therefore, take a lead in promoting moral and ethical living among the people. They should be sensitive to their audience and ensure that their content is progressive and not destructive.
9.3.2. Patriotism and National Unity

Patriotism entails a lifelong commitment by each one of us towards making our country a better place. we should strive to work together in pursuit of common goals that seek to benefit our country. the challenges we face as a nation can only be addressed in unity.
 It is gratifying to note that the citizens in Zambia are increasingly embracing selfless devotion to the nation. This is evidenced by the support government is receiving from various citizens in a number of areas such as epidemic control, disaster management and caring for the underprivileged.

9.3.2.1. Proudly Zambian Campaign

 Under the proudly Zambian campaign, government is working with the private sector to promote the buying and use of Zambian products. If we, as Zambians, do not stand proud and support products from our own natural resources, who will? Who will consume the products from our local producers? Who will stimulate our industries to grow and create the much-needed jobs? it is only ourselves. therefore, Think Local First!
 To promote local products, a ‘proudly Zambian ‘Expo was successfully held in November 2018.The expo attracted more than 50 Zambian producers who showcased their products. As a result of the expo, the uptake of Zambian products is expected to increase.

 There is need to enhance patriotism among our local contractors as well. government is, therefore, providing training to local contractors to enable them deliver high quality infrastructure works. The training is also aimed at inculcating a sense of patriotism. Contractors must always endeavour to deliver on their contractual obligations if they have to win the confidence of Zambian people. This way they will stop complaining of being side-lined in preference to foreign contractors.
9.3.2.2.  Say No to Vandalism

 Government has invested heavily in various infrastructure across the country for accelerated development and improved livelihoods of our people. It is everyone’s duty to safeguard this infrastructure. We must, therefore, say no to vandalism and develop a sense of responsibility and pride towards these national assets. To our youth on the streets and highways of our country, we have a collective duty to protect these assets and guard them jealously.

9.3.2.3.  Patriotism and National Unity
 Patriotism demands that we always speak well of our country. Let us be the best ambassadors of our motherland at home and abroad.  Let us be proud of our land, our identity, our home. We may not all appreciate how it feels to have no sense of belonging. Therefore, let us stand proud of our motherland. indeed, Stand and Sing of Zambia Proud and Free.
In an effort to foster national unity, identity and sovereignty, government has continued to facilitate the commemoration of national days of historic importance. These include the Independence Day, Africa Freedom Day and National Day of Prayer, Fasting, Repentance and Reconciliation.  the commemorations remind us of our rich history as a country, and in some cases, the contribution made by our Fore-Fathers and Mothers. The observance of these days also helps us to celebrate our Unity in Diversity. Therefore, all citizens should fully participate in these important events.

 Further, what equally defines our patriotism and national unity are our national symbols. government is promoting the entrenchment of our national symbols, these being: 

(a) The National Flag,

(b)  The National Anthem 
(c) The Coat of Arms, 

(d) The National Motto and

(e)  The Public Seal.

Stakeholder sensitisation on the importance of respecting the national symbols continues to be undertaken. We must continue to educate our children at home, in schools and at social gatherings, on the true meaning of these symbols. The symbols must be engraved in our minds and hearts to help us be more patriotic. To further enhance national unity, we need to engage and communicate genuinely as a people. we need to embrace a spirit of constructive and progressive dialogue at all

levels. 
Activity
5. Discuss some of the efforts that have been made by the Zambian government in order to promote morality ethics in our nation.

6. Mention and examine some of the values that we should hold as citizens in order to forster Patriotism and National Unity.

7. Show how our national symbols define our Patriotism and National Unity

9.3.3. Democracy and Constitutionalism

 As a democracy, the government governs with the authority and voice of the people. Therefore, the government remains committed to promoting the rights of citizens to participate in running the affairs of the country. The government should equally be committed to upholding the supremacy of the constitution for the well-being of all Zambians.

9.3.3.1.  Civic Education

 Government is cognisant of the fact that civic education is a crucial element in the democratic dispensation of the country. One critical area in this regard is voter education. Government in collaboration with other stakeholders has been undertaking continuous voter sensitisation countrywide. Voter sensitisation activities in districts that have by-elections as well as various voter education outreach activities in selected districts are usually undertaken by government. This leads to improved voter-turn out especially during by-elections and during general elections.
9.3.3.2.  Constitutional Reforms

Necessary constitutional reforms are vital in the life of any democratic nation such as Zambia and as such government has remained committed to continue undertaking constitutional reforms in line with the aspirations of the people.
9.3.4. Human Dignity, Equity, Social Justice, Equality and Non-Discrimination
 Every human being is born with the right to dignity and fair treatment. The government has a duty to ensure that all citizens are treated with dignity and fairness.

9.3.4.1.  Human dignity and equity
 To promote the dignity of our workers, government, in September 2018, revised the minimum wage for domestic, shop and general workers. for instance, Bana Bwalya, a domestic worker, who was previously earning K520.00 is now getting K993.60. her neighbour, Misozi, a shop keeper, who was taking home K1,100.00 in 2017 is now earning at least K1,600.00.
The government has urged all employers to adhere to the revised minimum wage in order to improve and maintain the dignity of our protected workforce. It should be remembered that human resource is the most valuable asset for any organisation.
 Children who are living on the streets have not been left out. In 2018, government, through the street children programme, provided social support and rehabilitation services to 1,350 street children consisting of 1,215 boys and 135 girls.   Cooperating partners and civil society should be thanked for complementing government efforts in rehabilitating and re-integrating the children back into their families. Government has also urged families, to also ensure that they play their parental and guardian role to avoid letting their children roam the streets.
 In a bid to promote equity for all our citizens, government has continued to improve access to social services for the people, especially in rural areas. For instance, to provide quality health services as close to the people as possible, government has continued to rehabilitate, upgrade and construct new health facilities countrywide. In this vein, two additional first level hospitals were completed in 2018 and are operational in Chipata and Nyimba. The construction of 14 health posts was completed, bringing the total number to 289.
 To promote equity in access to education, especially for girls from vulnerable households, government is implementing the “Keeping Girls in School” programme. In 2018, a total of 16,162 girls were supported with school fees against a target of 14,000. This was an improvement in comparison to 2017 when 8,818 girls were supported in 16 districts. Government intends to upscale this programme to cover 11 additional districts.
9.3.4.3.  Social Justice

 In an effort to improve access to legal representation, a total of 4,509 vulnerable people who sought assistance were all supported with legal aid services across the country in 2018. Further, to strengthen the policy framework for the provision of legal aid services, government, in November 2018, launched the national legal aid policy. The policy will, among others, promote impartiality, fairness and inclusiveness in legal representation.
9.3.4.4.  Equality and Non-Discrimination
People deserve fair and just distribution of wealth, opportunities and social privileges. In this regard, 1,077 boreholes were constructed in rural areas across the country in 2018. Approximately 269,250 individuals are now able to access clean and safe water from these boreholes. This is reducing the incidences of water-borne diseases.

 In addition, dams have been constructed in a number of districts across the country.  These dams will inspire people in the surrounding communities to engage in economic activities such as fish farming, horticulture, and raising livestock.

 Government has continued with the programme of connecting different parts of the country to the national electricity grid. In 2018, government connected 36 rural growth centres in nine districts in five provinces to the national grid through the rural electrification programme. In total, 2,497 customers were connected to the national grid.  Government has continued with the rural electrification programme to enable more people across the country access electricity and improve their livelihoods.

The government is also working hard to promote equality in the development process. To enhance access to land, government has continued to implement the deliberate policy to allocate 40 percent of available land to women whilst the remaining 60 percent is competed for by both men and women. For instance, in 2018, 3,010 certificates of title were processed for women compared to 7,063 for men in an effort to reach the 40 percent target. This clearly demonstrates that the government is making considerable progress towards empowering women.

 In the government’s quest to eliminate all forms of discrimination in the delivery of development, government is resolved to ensuring that implementation of development programmes takes into account the special needs and capacities of its people.  To demonstrate this, government, through the teacher recruitment exercise of 2018, reserved ten per cent of the total number of positions for persons with disabilities. The government, therefore, urges other institutions, especially in the private sector to emulate this deliberate policy. Let us ensure that every Zambian is treated with dignity.
Activity
1. Why is Civic Education important in enhancing democracy and constitutionalism in a country?

2. Examine some of the efforts that have been made by the Zambian government in order to enhance human dignity and equity.

9.3.5. Good Governance and Integrity

Good governance entails collective decision-making, accountability and transparency in running the affairs of the country. It is, therefore, imperative that people actively participate in the economic, social, cultural and political processes that affect their daily lives.  To this effect, the government has endeavoured to involve our people in the development of government policy and legislation. For instance, in 2018, citizens were consulted during the formulation of the industrial policy, the nongovernmental organisations policy, the heritage and conservation policy, and the national health insurance act no. 2 of 2018.
9.3.5.3.  Integrity

The government is also making progress in enhancing integrity in the public service. The public finance management Act No. 1 of 2018 was enacted in April 2018 is instrumental in enhancing transparency and accountability in the use of public funds.
9.3.5.4.  The fight against corruption

Government remains committed to the fight against corruption. Corruption starves vital developmental programmes of the much-needed resources. It is an evil that unnecessarily inflates the cost of doing business and erodes investor confidence in the economy. The government has always implored all the relevant agencies mandated to combat corruption to tackle the vice in all its forms.

Citizens are urged not to abate corruption. They should report all cases of corruption to relevant authorities. All citizens should wage a courageous and relentless fight against corruption. This is a war the country cannot afford to lose. 
9.3.6. Sustainable Development

 In the country’s resolve to achieve socio-economic development for the present, we should be mindful of the needs of future generations. It is, therefore, imperative that as a nation, we respond to the existential threat of climate change by improving the management of our natural resources. 

9.3.6.3. Environmental sustainability

Government has been implementing climate change adaptation and mitigation measures.

 these include:

(i)  Afforestation and Reforestation

(ii)  Conservation Farming

(iii)  Promotion of Green Energy as well as

(iv) Safeguarding and improving our environment through Effective Waste Management.

 For instance, in 2018, trees were planted on 3,951 hectares of land. Furthermore, 15,509 hectares of land was allocated for the establishment of community forests in 5 sites of Mpulungu district.

 Similarly, 10,542 fruit trees, 24,854 exotic trees and 60,000 vetiver grass were planted. In addition, statutory instrument No. 11 of 2018 was issued to enhance community participation in forest management. This has so far resulted in the signing of 21 forest management agreements covering a total forest area of 32,730 hectares of land in Muchinga and North-Western Provinces.

9.3.6.4. Climate Change Mitigation Measures in Agriculture

 The agricultural sector is more prone to the effects of climate change than other sectors. In this regard, government is promoting conservation agriculture to enhance climate change resilience among agricultural households.  Farmers have adopted conservation agricultural practices countrywide.

 Further, government has been undertaking research and development to come up with drought resistant crop varieties and contribute to crop diversification. In this regard, a total of 13 new crop varieties were released onto the market in 2018.

9.3.6.5. Environmental Protection

Government is alive to the dangers posed by the indiscriminate disposal of plastics to the environment, which is also a health hazard to our society. It is, therefore, everyone’s responsibility to ensure that our environment is protected by acting responsibly.

We all need to continuously sensitise the citizenry on reducing, re-using and recycling of plastic products. this is critical to mitigating the negative impact of the products on the environment.

 To enhance implementation of the Environmental Management Act No. 12 of 2011, government introduced a partial ban on the use of plastics through Statutory Instrument No. 65 of 2018 on extended producer responsibility.

The government, therefore, urges all of us to change our attitude towards the use and disposal of plastic products. Let us go back to using environmentally friendly packaging materials such as paper bags and re-usable baskets.

Following the formulation of the Solid Waste Management Policy, the government has since enacted the Solid Waste Regulation and Management Act No. 20 of 2018. The implementation of this act will improve the handling and disposal of solid waste.
Activity

1. Discuss the concept of good governance and integrity.

2. Examine the challenges being faced in Zambia in order to attain sustainable development. What efforts are being done by the Zambian government in order to mitigate these challenges?

Reflection
Convince a group of social Studies teachers in training that a nation anchored on firm values and principle accomplishes great things.

Unit Summary
In this unit we have discussed respect for national values and principles in Zambia. National values and principles are beliefs of a nation guiding the actions and behaviours of its citizens. Therefore, the people of Zambia resolved to commit themselves to the upholding of a defined set of national values and principles under Article 8 of the Constitution which are:  morality and ethics, patriotism and national unity, democracy and constitutionalism, human dignity, equity, social justice, equality and non-discrimination.  In this unit, we have also highlighted the progress Zambia has made over the years under each value and principle as enshrined in the constitution.
UNIT:  10

CIVIC IDEALS AND PRACTICES

10.1. Introduction

In this unit our main concern is to study the meaning of civic responsibilities, the responsibilities of citizens towards their country, fellow citizens and themselves. Every right we enjoy as a citizen of a given country implies a responsibility or obligation which we must be ready to carry out or fulfil. The fact that each and every one of belongs to society, town, village, city, or nation implies that we should be able to identify with such polity. It is therefore expected that we need to do a lot in order to make such polity grow and thereby contribute to our own growth and development as citizens.

10.2.  Learning Outcomes

By the end of the unit, you are expected to;

· Give meaning of civic responsibilities.

· Identify the different types of civic responsibilities.

· State the importance of fulfilling our civic responsibilities and obligations.

10.3. The Meaning of Civic Responsibilities

Civics is the study of government and politics. Students in civics classes study the rights and responsibilities of citizens and residents. Civic responsibilities are the responsibilities of a citizen. Self (2010) describes civic responsibility as comprising of actions and attitudes associated with democratic governance and social participation. They include paying taxes, voting, registering for military service, serving on a jury, participation in government, volunteering, memberships of voluntary organisations and obeying the laws of the land. 

The power of the government comes from the people, so it is important for people to understand their civic duties and responsibilities. Civic Responsibility can also be defined as the “responsibility of a citizen”. Actions of civic responsibility can be displayed in advocacy for various causes, such as political, economic, civil, and environmental or quality of life issues.

Civic responsibility dates back to ancient Rome whose citizens wanted to contribute to Roman society. Civic responsibility is said to have existed for centuries in society but it was not officially sanctioned as a blueprint for democracy in 1787 by the ratification of the United States Constitution. In the 18th and 19th Centuries and through the 1930s civic responsibility in America was tied a commonwealth perspective. Citizens participated in projects that shaped communities and ultimately the nation.

10.4.  Types of Civic Responsibilities

The development of civic responsibility can be considered to be an important component of healthy adolescent development. They are expected to be exhibited through various actions and behaviours as citizens interact among themselves and within the nation. Some of the ways by which citizens are expected carry out their civic responsibilities and fulfil their civic obligations and duties include the following:

Payment of taxes and charges: To tax means to impose a financial charge or other levy upon a taxpayer (an individual or legal entity) by a state or the functional equivalent of a state such that failure to pay is punishable by law. A tax may be defined as a “pecuniary burden laid upon Individuals or property owners to support the government […] a payment exacted by legislative authority”. A tax is not a voluntary payment or donation, but an enforced contribution, exacted pursuant to legislative authority" and is "any contribution imposed by government […] whether under the name of toll, tribute, impost, duty, custom, excise, subsidy, aid, supply, or other name.

One of the duties of a citizen is the payment of taxes both national and local. It must be realized that taxes paid by citizens provide the bulk of the income every government needs for effective execution of projects. Taxes are also imposed by many sub-national entities. Taxes consist of direct tax or indirect tax, and may be paid in money or as its labour equivalent (often but not always unpaid labour). 

From the view of economists, a tax is a non-penal, yet compulsory transfer of resources from the private to the public sector levied on a basis of predetermined criteria and without reference to specific benefit received The legal definition and the economic definition of taxes differ in that economists do not consider many transfers to governments to be taxes. For example, some transfers to the public sector are comparable to prices. Examples include tuition at public universities and fees for utilities provided by local governments. Governments also obtain resources by creating money (printing bills), and by imposing penalties (traffic fines).

Voting at election and Standing for election: Voting is a method for a group such as a meeting or an electorate to make a decision or express an opinion-often following discussions, debates, or election campaigns. It is often found in democracies and republics. Voting is a social structure in which classes are abolished and property is commonly controlled, as well as a political philosophy and social movement that advocates and aims to create such a society.

In modern usage, voting is often used to refer to the policies of the various communist states, which were authoritarian governments that had centrally planned economies and ownership of all the means of production. “Pure voting” in the Marxian sense refers to a classless, stateless and oppression-free society where decisions on what to produce and what policies to pursue are made democratically, allowing every member of society to participate in the decision-making process in both the political and economic spheres of life. Most communist governments based their ideology on Marxism-Leninism.

The American Heritage Dictionary of the English Language (2009) also describes voting as “a formal expression of preference for a candidate for office or for a proposed resolution of an issue”. It is a means by which such a preference is made known, e.g. through the raising of hands or a marked ballot. 

The Columbia Electronic Encyclopedia (2007) gives an expanded definition of voting by describing it as the method of registering collective approval or disapproval of a person or a proposal. The term generally refers to the process by which citizens choose candidates for public office or decide political questions submitted to them. It may also describe the formal recording of opinion of a group on any subject. In either sense it is a means of transforming numerous individual desires into a coherent and collective basis for decisions.

Voting is also the right to participate in elections as well as in all other political undertakings aimed at ascertaining the will of the electorate such as referenda, plebiscites and recalls. The right to vote is granted, as a rule, only to those citizens who meet the age, residence, and other legal requirements.

Volunteering: This is described by Self (2010) as a form of civic responsibility, which involves the giving of time or labour without the expectation of monetary compensation. Volunteering allows citizens the opportunity to share their skills and talents as well as learn new skills while helping those in need of assistance. It involves doing charitable or helpful work without pay.

Defend the country against external aggressors: Every citizen has a pressing duty to come to the defence of his country in time of war. A country’s armed forces may be organized as standing forces (regular army), which describes a professional army that is engaged in no other profession than preparing for and engaging in warfare. It is however part of a citizen’s civic responsibilities to be ever ready for drafting if need be.

Obedience to law: The citizens have an important duty to obey the laws of the land if they want to see an orderly society and not an anarchical society. If citizens fail to obey the laws of the country, there will be insecurity and government will not be able to guarantee the rights of individuals.

Loyalty: The main duty of a citizen is that of giving allegiance or loyalty to the community to which he/she belongs. Every government requires the loyalty of its citizens to be able to rule effectively and create the atmosphere of peace and tranquility.

A fair day’s work: It is part of our civic responsibilities to make sure that we contribute our best to whichever establishment we find ourselves as citizens of a country. 

Other civic responsibilities include honesty and opposition to corruption, tolerance and respect.

10.5.  Importance

The importance of civic responsibility is paramount to the success of democracy and philanthropy. By engaging in civic responsibility, citizens ensure and uphold certain democratic values written in the Zambian Constitution and the Human Rights. Those values or duties include justice, freedom, equality, diversity, authority, privacy, due process, property, participation, truth, patriotism, human rights, rule of law, tolerance, mutual assistance, self-restraint and self-respect. Schools teach civic responsibility to students with the goal to produce responsible citizens and active participants in community and government.

In a representative government, voting which is part of our civic responsibility commonly implies election is a way for an electorate to select among candidates for office. In politics, voting is the method by which the electorate of a democracy appoints representatives in its government, thereby feeling more confident and better assured of dividends of democracy.

When citizens pay their taxes it becomes easier to fund every programme that it operates. The fulfillment of our obligations as citizens is major contributing factor to the likelihood of a better understanding the responsibilities of citizenship. Through civic responsibilities, citizens become freer to pursue their inalienable rights as well as respect the same pursuits by other individuals.

Activity

1. Give a simple definition of civic responsibility.

2. List some of the civic responsibilities discussed in this Unit.

3. State any two importance of performing your civic responsibilities as a Zambian citizen.

Reflection

What do you understand by the concept of civic responsibility and in what forms can a citizen demonstrate such responsibilities?

Summary

This Unit has discussed the concept of civic responsibilities and the different types of civic duties expected of a citizen in order to effectively take healthy role in the life of one’s’ nation and resultantly help in the promotion of good governance. This is based on the belief that the only way a civilized society can move forward is if its members individually and collectively perform their civic responsibilities.

UNIT: 11

CITIZENSHIP, GOVERNANCE AND HUMAN RIGHTS

11.1   Introduction

You might be wandering as a Social Studies teacher in training what your business is with human rights and the origin. This should not be, because the subject you are being trained to teach has some direct relevance to human rights issues. In order to assist the children you are teaching to learn how to be appreciative of the rights protected by their own society and state; to bring them to a recognition that other people have the right to expect similar freedoms and to be sympathetic to those still struggling to acquire basic rights, learning about human rights then become very important for you as you shall later see in this Unit. 

11.2.  Learning Outcomes

By the end of the unit, you are expected to;

1. Give a concise meaning of human rights.

2. Explain the origin of human rights.

3. Identify the different classification of human rights

4. Describe these identified classification of human rights

11.3. Meaning of Citizenship

Citizenship is the status of a person recognized under the custom or law as being a legal member of a sovereign state or belonging to a nation. Citizenship is a status in society. It is an ideal state as well. It generally describes a person with legal rights within a given political order. It almost always has an element of exclusion, meaning that some people are not citizens, and that this distinction can sometimes be very important, or not important, depending on a particular society. A person may have multiple citizenships. A person who does not have citizenship of any state is said to be stateless, while one who lives on state borders whose territorial status is uncertain is a border-lander. 

Citizenship is the position or status of being legally recognized as a member a particular country, either by nativity or naturalisation. It can also be defined as the process by which a person becomes a legitimate member of a given state.

Citizenship is a relationship between an individual and its state or nation involving the individual’s full political membership in the state as well as permanent allegiance to it. Citizenship confers rights as well as imposing obligations on the citizens. (Johari, 2016)

Citizenship has attributes which include   political, civil, and social rights.  This entails that citizens have a say in political decision making, access to courts of law and be given equitable socio-economic conditions. Therefore, Citizenship is a matter of emancipation, of successively realizing these threes aspects of political, legal   and socioeconomic.

11.4. Who is a Citizen?

A citizen is a legal member of a particular country who possesses full right to claim a state as his own. A Citizen possesses every right in the state and also performs his/her duties as a legitimate member of the state. A citizen is a member of a political community or state, endowed with a set of rights a set of obligation. 

11.5. The Zambian Citizenship

PART IV (Articles 33 – 43) of the Zambian Constitution provides for matters on citizenship as follows:

33. The Zambian Citizenship is prescribed in the amended constitution of 2016 of Zambia. Below is the description of how a person can be regarded as a Zambian citizen.

 A person who was a citizen of Zambia, immediately before the commencement of this Constitution, shall continue to be a citizen of Zambia and shall retain the same citizenship category from the date the citizenship was acquired. 

34. Citizenship may be acquired by birth, descent, registration or adoption in accordance with this Part. 

35. (1) A person born in Zambia is a citizen by birth if, at the date of that person’s birth, at least one parent of that person is or was a citizen. 

(2) A child found in Zambia who is, or appears to be, of not more than eight years of age and whose nationality and parents are not known, shall be presumed to be a citizen by birth.

 (3) For the purposes of this Part, a person born aboard— (a) a registered ship or aircraft of a    country, shall be deemed to have been born in the country of registration of the ship or aircraft; or (b) an unregistered ship or aircraft of a country, shall be deemed to have been born in that country.

 36. A person born outside Zambia is a citizen by descent if, at the date of that person’s birth, at least one parent of that person is or was a citizen by birth or descent.

 37. (1) Subject to clause (2), a person is entitled to apply to the Citizenship Board of Zambia to be registered as a citizen if that person has attained the age of eighteen years and— (a) was born in Zambia and has been ordinarily resident in Zambia for a period of at least five years; (b) was born outside Zambia, has or had an ancestor who is, or was, a citizen and has been ordinarily resident in Zambia for a period of at least five years; or (c) has been ordinarily resident in Zambia for a continuous period of at least ten years; immediately preceding that person’s application for registration, as prescribed.

(2) Notwithstanding clause (1), a person who is, or was married to a citizen, for a period of at least five years, is entitled to apply to the Citizenship Board of Zambia, to be registered as a citizen, as prescribed.

11.6. Reference to Citizenship of Parent

 44. A reference in this Part to the citizenship of the parent of a person at the time of the birth of that person shall, in relation to a person born after the death of that person’s parent, be construed as a reference to the citizenship of the parent at the time of the parent’s death. 

Citizenship by Adoption

38. A child who is not a citizen and who is adopted by a citizen shall be a citizen on the date of the adoption.

Dual Citizenship

39. (1) A citizen shall not lose citizenship by acquiring the citizenship of another country. 

(2) A citizen who ceased to be a citizen, before the commencement of this Constitution as a result of acquiring the citizenship of another country, shall be entitled to apply, as prescribed, to the Citizenship Board of Zambia, for citizenship and the Citizenship Board  of Zambia shall bestow citizenship on that person.

11.7. Qualities of a Good Citizen

 1. A good citizen always obeys the law and respects authority. 

2. A good citizen always contributes to society and to the community by performing civic duty.

 3. A good citizen loves his/her country and shows patriotism.

 4. A good citizen must respect the rights of other citizens. 

5. A good citizen is trust worthy and honest.

 6. A good citizen must be tolerant. 

7. A good citizen has accountability. 

8. A good citizen should have moral courage.

 9. A good citizen should be responsible 

10. A good citizen must be self-disciplined

11. A good citizen must be involved in various activities of the state or community. 

12. Be informed. A good citizen has an obligation to understand what is going on and how it affects her/his fellow citizens. 

13. Be educated.  It involves the acquiring of analytical skills, philosophical understanding of one's self, and moral grounding which will allow a good citizen to use information to make decisions that benefit other citizens.

11.8. Governance

Governance is traced back to the Greek verb ‘kubernan’ (to pilot or steer) and was used by Plato with regards to how to design a system of rule. The Greek word gave rise to the Medieval Latin word ‘gubenare’, which entails piloting, rule-making or steering.

Although, the terms government and governance are often used interchangeably, they do not mean one and the same thing. Governance is the process by which we collectively solve our problems and meet our society's needs; while government is the instrument we use in governance processes. Governance is about processes rather than about institutional structures which is the concern of government. 

Forms of Governance

Itemized below are some examples of some forms of governance:  

Democracy or National Governance: Literally “rule by the people”, from the Greek word demos, which means “people”, and kratos, which means “rule”. Democracy is a form of governance in which rulers are held accountable for their actions in the public realm by citizens acting indirectly through the competition and cooperation of their elected representatives. There are many types of democracy. 

Local Governance: The term local governance refers to a rule-governed process through which residents of a defined area participate in their governance in limited but locally important matters; are key decision makers in determining what their priority concerns are, how they will respond to them; and what and how resources will be raised to deal with those concerns; and are the key decision makers in managing and learning from those responses. Representatives of these local residents may and frequently will perform these functions as agents of those people, but they remain accountable to (and removable by) the people included in the local regime through procedures specified by law, their choices and limits are structured through rules determined by the larger political system of which they are a part.

Global governance: This can simply be defined as the management of global processes in the absence of global government. It is the collective efforts to identify, understand, or address worldwide problems that go beyond the capacity of individual states to solve. Global governance, therefore, refers to a system-wide structure that both allows and constrains the behaviour of actors in interdependent relationships in the absence of an overarching political authority. Thus, global governance may be defined as ; the complex of formal and informal institutions, mechanisms, relationships, and processes between and among states, markets, citizens and organizations, both inter- and non-governmental, through which collective interests on the global plane are articulated, rights and obligations are established, and differences are mediated. 

Corporate Governance: Corporate organizations often use the word governance to describe the manner in which boards or their like direct a corporation, and laws and customs applying to that direction.

Information technology (Digital) governance (e-governance): This refers to the term governance as it occurs in the information technology (IT) sector where decision making and implementation is determined by the use of Information Technology. It is the modern way of running industries. This form of governance also involves the correct usage of technology for the betterment of society as opposed to the use of technology to the detriment of society.

Project Governance: This refers to processes involved in the execution of any given project. A project can be executed well if there is prudent management of governance in terms of decision making and implementation towards planning, funding and timely execution.

Good Governance

According to Etounge Manguella: “Good governance implies presence of rule of law, safeguard of human rights, and existence of honest and efficient government, accountability, transparency, predictability and openness”. According to Michael Johnston, Good governance is “A competent management of a country’s resources and affairs in a manner that is open, transparent, accountable, equitable and responsive to people’s needs.”

11.9. Characteristics of Good Governance

Good governance can be understood as a set of 8 major characteristics. These characteristics assure that corruption is minimized, the views of minorities are taken into account and that the voices of the most vulnerable in society are heard in decision-making. Their presence assure Protection of Human Rights.

Participation: Participation by both men and women. Participation could be either direct or through legitimate intermediate institutions or representatives. Participation also means freedom of association and expression on the one hand and an organized civil society on the other hand.

Rule of law: Good governance requires fair legal frameworks that are enforced impartially. Full protection of human rights, particularly those of minorities. It also means independent judiciary and an impartial and incorruptible police force.

Transparency: Decisions taken and their enforcement are done in a manner that follows rules and regulations. Information is freely available and directly accessible to those who will be affected by such decisions and their enforcement.

Responsiveness: Institutions and processes try to serve all stakeholders within a reasonable timeframe.

Consensus orientation: Need of mediation of the different interests in society to reach a broad consensus in society on what is in the best interest of the whole community and how this can be achieved. It also realization of human rights. Good governance accomplishes this in a manner essentially free of abuse and corruption, and with due regard for the rule of law. Good governance defines an ideal which is difficult to achieve in its totality. However, to ensure sustainable human development, actions must be taken to work towards this ideal.

Equity and inclusiveness: Ensuring that all members of society feel that they have a stake in it and do not feel excluded from the mainstream. This requires all groups, and especially the most vulnerable to have opportunities to maintain or improve their wellbeing.

Effectiveness and efficiency: Processes and institutions produce results that meet the needs of society while making the best use of resources at their disposal. It also means sustainable use of natural resources and the protection of the environment.

Accountability: Governmental institutions as well as the private sector and civil society organizations must be accountable to the public and to their institutional stakeholders. In general organizations and institutions are accountable to those who will be affected by decisions or actions.

11.11.  Meaning, Characteristics and Categories of Human Rights

Discussing the concept of Human Rights requires a detailed understanding of the concept of “right”. Eze (1992) describes right as justice, ethical correctness, or consonance with the rule of law or the principles of morals. This view is shared by Mezieobi (1999) where he defines rights as “interests, benefits, advantages, rules of conduct and forbearance in a given social setting, which are recognized and protected by law and capable of enforcement by a legal process in event of a breach, negation and non-observance”. Rights are therefore a reasonable claim of freedom in the exercise of certain activities.

Human rights are rights inherent to all human beings, whatever our nationality, place of residence, sex, national or ethnic origin, colour, religion, language, or any other status. We are all equally entitled to our human rights without discrimination. These rights are all interrelated, interdependent and indivisible. Human rights are ideals for democratic government as formulated in the Universal Declaration of Human Rights of 1948. They are values expression relating to human beings by virtues of their humanity and are normative ideals of human life. 

From the foregoing, it is clear that human rights are rights of individuals to enjoy what every human being deserves, and the State, through the police and other agencies, has a responsibility to ensure that this is attained by all and sundry without discrimination. Human rights belong to human beings as such they are universal and inalienable and cannot be overridden, except by other moral consideration. Let us examine the characteristic features of human rights.

Main Characteristics of Human Rights

The following are the major characteristics of human rights:

Essential for all human beings: All people should enjoy the same form of their existence. They are not inherent in a particular group of people, but in the totality of the human race. In fact, the violation of them does not eliminate their importance, they will always remain present despite their contempt.
Cover legal rights: Human Rights are safeguarded by the law of each nation. They also include fundamental rights, included in the constitution of each country. In this way, they receive special treatment based on the national agreements of each state (both social, economic and political). This is how it ensures that all people lead decent lives, in peaceful and safe conditions. 

Universality: Human Rights are given to all the members of a society in full form. Even in countries that are ravaged by war, people cannot be deprived of these rights and heads of government cannot escape the obligation to enforce them. 

Compliance can be strengthened: If human rights are violated anywhere in the world, persuasive strategies must be used to resume compliance. When this is not enough, supporters of them are authorized to enforce compliance. The international community, for example, had the right to restrain Saddam Hussein in Iraq when he wanted to suppress the rights of the Kurdish people. 

They have local restrictions: Human Rights must also be regulated in accordance with the interests and standards of each nation. Its aim must be to ensure political security, morality and social decency.  Its execution must not violate the applicability of the norms of a civilization or culture. In this way, it can be affirmed that human rights are not ‘all-powerful’ and must be executed taking into account certain limits given by the cultural legacy of each country.

They rely on the human conscience: Human Rights, like moral rights, are based on individual consciousness. Its exercise rests on the will of individuals. In this sense their compliance is more linked to moral beliefs than to compliance with the law.

They are independent: Human Rights exist independently. That is, they do not require legal, social, cultural or religious recognition to exist. This means that all human beings have fundamental rights, even if the laws of their country or group do not recognize them and deliberately decide to violate them. 

They are unconditional: People have the right to have their rights respected unconditionally. There should be no conditions of any kind for the fulfilment of human rights.

They are inalienable: Human Rights belong to people because they have a human condition. Therefore, these rights are not granted and withdrawn according to the will and interests of an individual or community, since these are untouchable. Even when human rights are violated, people still retain them.

They are Inherent: Human rights are a birth right. Everyone is born with human rights and they cannot be taken away even if they get abused.

They are the same for everyone: Human Rights are the same for all the people who live in the world. This is possible for two reasons: all people in the world have the same human condition, and there are no rights that are more important or urgent than others, this means that all human rights are the same for all human beings.

Categories of Human Rights

Human rights can be classified in a number of different ways. Some rights may fall into more than one of the available categories. One of the most widely used classifications distinguishes two general categories: civil and political rights, and social rights that also include economic and cultural rights. There is also another category which is the group or people’s rights. 
Civil rights
The term ‘civil rights’ is often used with reference to the rights set out in the first eighteen articles of the UDHR, almost all of which are also set out as binding treaty norms in the ICCPR. From this group, a further set of ‘physical integrity rights’ has been identified, which concern the right to life, liberty and security of the person, and which offer protection from physical violence against the person, torture and inhuman treatment, arbitrary arrest, detention, exile, slavery and servitude, interference with one’s privacy and right of ownership, restriction of one’s freedom of movement, and the freedom of thought, conscience and religion. The difference between ‘basic rights’ and ‘physical integrity rights’ lies in the fact that the former include economic and social rights, but do not include rights such as protection of privacy and ownership.

Although not strictly an integrity right, the right to equal treatment and protection in law certainly qualifies as a civil right. Moreover, this right plays an essential role in the realisation of economic, social and cultural rights.

Another group of civil rights is referred to under the collective term ‘due process rights’. These pertain, among other things, to the right to a public hearing by an independent and impartial tribunal, the ‘presumption of innocence’.

Political rights
In general, political rights are those set out in Articles 19 to 21 UDHR and also codified in the ICCPR. They include freedom of expression, freedom of association and assembly, the right to take part in the government of one’s country and the right to vote and stand for election at genuine periodic elections held by secret ballot.

Economic and social rights
The economic and social rights are listed in Articles 22 to 26 UDHR, and further developed and set out as binding treaty norms in the ICESCR. These rights provide the conditions necessary for prosperity and wellbeing. Economic rights refer, for example, to the right to property, the right to work, which one freely chooses or accepts, the right to a fair wage, a reasonable limitation of working hours, and trade union rights. Social rights are those rights necessary for an adequate standard of living, including rights to health, shelter, food, social care, and the right to education.

Cultural rights
The UDHR lists cultural rights in Articles 27 and 28: the right to participate freely in the cultural life of the community, the right to share in scientific advancement and the right to the protection of the moral and material interests resulting from any scientific, literary or artistic production of which one is the author (see also Article 15 ICESCR and Article 27 ICCPR).

The International Convention on Children’s Rights

The first formal charter to set out the rights of children was drafted by British social reformer Eglantyne Jebb in 1923. Jebb founded Save the Children in 1919, one of the first charities aimed at the young, to help alleviate the starvation of children in Germany and Austria-Hungary during the Allied blockade of Germany in World War I which continued after the Armistice. 



Nehru distributes sweets to children on Children’s Day in India.

Her experiences there and later in Russia, led her to believe that the rights of a child needed be especially protected and enforced, and her stipulations consisted of the following criteria: 

· The child must be given the means requisite for its normal development, both materially and spiritually.

· The child that is hungry must be fed, the child that is sick must be nursed, the child that is backward must be helped, the delinquent child must be reclaimed, and the orphan must be sheltered.

· The child must be the first to receive relief in times of distress.

· The child must be put in a position to earn a livelihood, and must be protected against every form of exploitation.

· The child must be brought up in the consciousness that its talents must be devoted to the service of its fellow men.

This manifesto was adopted by the International Save the Children Union and endorsed by the League of Nations General Assembly in 1924 as the World Child Welfare Charter. In 1925, the first International Child Welfare Congress was held in Geneva, where the Declaration was widely discussed and supported by organisations and governments. 

Declaration of the Rights of the Child

The SCIU also pressed the newly formed United Nations in 1946 to adopt the World Child Welfare Charter. This was achieved in 1959, when the United Nations General Assembly adopted an expanded version as the Declaration of the Rights of the Child. Its main provisions are: 

· Protection rights: the right to be protected against maltreatment and neglect, the right to be protected from all forms of exploitation.

· Provision rights: the right to food and to health care, the right to education, the right to benefit from social security.

· Participation rights: the right to act in certain circumstances and the right to be involved in decision-making

From the formation of the United Nations to the present day, the Children's Rights Movement has become global in focus. Children around the world still suffer from forced child labour, genital mutilation, military service, and sex trafficking. Several international organizations have rallied to the assistance of children. These include Save the Children, Free the Children, and the Children's Defense Fund. 

The Child Rights Information Network, or CRIN, formed in 1983, is a group of 1,600 non-governmental organizations from around the world which advocate for the implementation of the Convention on the Rights of the Child. Organizations report on their countries' progress towards implementation, as do governments that have ratified the Convention. Every 5 years reporting to the United Nations Committee on the Rights of the Child is required for governments. 

 Child Rights in Zambia 
Zambia has positioned herself in the promotion of the rights of the child in accordance with UNCRC resolution. All children have a right to survive, to develop to the full, and to enjoy a safe, healthy and happy childhood. They have a right to healthy physical and emotional. Development, and to live, learn and be full and respected members of the society. As infants, young children or teenagers, in Zambia and throughout the world, all children share these rights which in turn will shape their future, the future of their country, and indeed the global future. In order to improve the lives of children, children have been included, either directly or indirectly, in most of the nearly 80 treaties and decrees on human rights.

Definition of a Child

According to the convection on the right of the child (1989) defines a child as any person aged 18 years and below.  In Zambia a child is any person who is 16 years and below.

Protection and Promotion of Children’s Rights

Education: The CRC established that children have a right to free, compulsory basic education. The realization of this right does not only entail being registered at a school, but far more- all children must attend, learn, and progress through a complete course of education, in a safe environment that offers equitable opportunities to boys and girls, rich and poor, in urban and rural areas, and meets the needs of the 10 to 15% of children will special physical or learning requirements. Further, the National Policy of Education was developed in 1996, and has since been put into practice through a series of implementation framework. By far the most significant measure in this period has been the introduction of the free basic education policy of 2002. Since that time, enrolment of children at primary school has increased by an average of 9% annually and net attendance has improved from 57% in 2004 to 76% in 2006 at primary level and 18% to 37% at secondary level. 
Water and sanitation: The National water policy of 1994- a progressive policy currently being updated- seeks to provide sustainable access to water facilitating equitable provision of adequate quantity and quality of water for all competing users at acceptable costs, and ensuring the security of supply under varying conditions(CRO,2008). According to UNICEF (2007) efforts to improve water and sanitation in rural areas are guided by the National Rural water supply and sanitation program (NRWSSP). The local authorities are responsible for rural water and sanitation and hygiene education (WASHE) approach as the basis for participation at the community, area, and district, provincial and national levels. At village level, the WASHE committee is intended to encourage community leadership and ownership in improving water suppliers. Although the WASHE approach has demonstrable merit, challenges remain in ensuring that the poorest and most remote communities are aware of the requirements and able to respond them. 
 The Role of the State in Promoting Human Rights

The state, as a duty bearer, has to make sure the right is respected.

· Reduction in the death rates of babies and children.

· Provide medical help and care available for children especially primary health care such as immunization (injections).

· Fight both diseases and malnutrition through primary health care and provision of food and clean drinking water.

· Provide the mothers with health care before and after child birth.

· Inform the parents and children about health care, proper food as well as the advantages of breast feeding, cleanliness and preventing accidents

· Information provision on advice and help on family planning

· Protection of children from traditions or customs which would harm their health

The Significance of Human Rights

· Human Rights lead to respect and dignity of human life

· Human Rights prevent all forms of discrimination

· Human Rights help people to take up their responsibility in society

· They promote accountability and responsibility between the people (as rights holders) and the state (as duty bearer)

· Human rights lead to social and economic empowerment of people

· They help people to participate in various areas of life

Human Rights Organisations in Zambia

There are many Human Rights Organisations and these include:

Council of Churches of Zambia (CCZ)

Jesuit Centre for Theological Reflections (JCTR)

National Legal Aid Clinic for Women (NLACW)

Southern African Centre for the Constructive Resolution of Conflicts (SACCORD)

Women for Change (WfC)

Women and Law in Southern Africa (WLSA)

Southern African Centre for the Constructive Resolution of Conflicts (SACCORD)

Civil Society for Poverty Reduction (CSPR)

Zambia National Women's Lobby (ZNWL)

The roles of Civil Society in promoting Human Rights
· To educate the people about their rights.

· To encourage the people to uphold these rights and respect other people’s rights.

· To fight against the violation of the human rights by the government and the citizens

· To speak for the voiceless in the community such as the orphans, widows and the vulnerable.

· To hold the government accountable on the implementation of Human Rights.

Activity

1. List the three classes of human rights discussed in this Unit. 

2. Describe any two of the listed classes of human rights

3. Highlight the four ways of promoting economic, social and cultural rights 

Reflection

To what extent will it be politically correct to say that human rights can be discussed under three major classes? Support you position with concrete examples.
Summary

In this Unit, attempts have been made to get you to understand that human rights can come in different forms which include; civil and political rights, economic, social and cultural rights as well as group or people’s right which can equally be called solidarity right. You have also been made to understand the fact that while the first two classes of rights discussed here relate more to individual rights, the third which is the last one relates more to groups and can be argued for as an instrument to actively facilitate the realization of equality in a given society. Human rights meaning, characteristics and categories have been discussed in this Unit. 

UNIT 12

SOCIAL CHALLENGES

12.1. Introduction

In our current society, there are issues that human beings face. People have problems that make it difficult for them to interact or engaging in normal social behaviour.   Having this in mind, in this unit, we are going to discuss social challenges which are a concerns among the people in our communities and some of them do affect the children you will be interacting with in schools. The social challenges we will study are child abuse, child labour, rape and gender bases violence.

12.2. Learning Outcomes

By the end of this unit, you are expected to:

· Define social challenges.

· Describe different forms of child abuse.

· Discuss issues of child labour.

· Examine the effects of rape.

12.3. Social Challenges

Social challenges are factors and issues/problems that affect and damage society.  Social challenges are a term used to describe problems with a particular area or group of people in the world. Social challenges often depict problems that affect the real world and how people react to certain to them. Jarapa et-al (2007:2) opines that, “social issues are a problem of human relationships which seriously threaten society or impedes the importance aspiration of people”. This simply means that, the problems which people encounter have a negative impact on the society and people because they tend to retard the development of society and individual development. 

12.4. Child Abuse

Child abuse is any form of ill-treatment of a child. This ill-treatment could be either physical or mental. Physical abuse could be battery, canning, slapping, and pinching of the skin, pulling ears, burning of the skin, biting the child or any action that can cause physical impairment of the child. However, child is any person who is sixteen or below.

Forms of Child Abuse

Sexual abuse  

Any sexual act imposed on a child or young person by a close relative and includes fondling a child’s genitals, making the child fondle the adult’s genitals and having sexual intercourse with a child. Sexual assault is when a stranger commits the above acts to a child.

Child Defilement

Defilement is the act of having unlawful sexual intercourse with a girl under the age of 16 years with or without her consent. Defilement is a crime and it should be reported immediately. The penalty for defilement is imprisonment. 

Child Battering

Child battering is a form of child abuse where someone beats a child severely or often. Child battering is a form of corporal punishment and outlawed in Zambia because it violates the Constitution and Convention on the Rights of the Child (CRC).

Child neglect

Child neglect is a situation where children are not taken care of by their parents or guardians. Children are not given the love and care that they need for personal development. Sometimes, babies are abandoned. Some children are made to fend for themselves. 

Child labour

Child labour refers to work that is physically, mentally, socially or morally dangerous and harmful to children. This work normally interferers with the children’s opportunity to attend school and to their overall development and recreation. For instance, children are expected to combine schoolwork with heavy work. 

Child Trafficking

This is the illegal transportation and selling of children within or outside the country for prostitution, pornography, forced labour, crime or business involving selling of body organs.

Child Prostitution

Child prostitution can be described as sexual exploitation of children. Child prostitution can either be forced or voluntary. Forced child prostitution is a situation where girls are compelled to sell sexual services, for example, in brothels, hotels or streets. 

12.5. Ways of addressing Child Abuse

Child abuse is a serious problem that needs concerted effort in order to alleviate it. It affects the whole society. The following are some of the ways by which child abuse can be addressed:

· Having legislation on child labour which should include the legal definition of the minimum age below which children should not be engaged in particular types of work. 

· Enacting stiffer punishment for child defilers including those who batter or neglect their children.

· Sensitizing the community about child abuse

· Reporting cases of child abuse to the Victim Support Unit (VSU)

12.6. Institutions Addressing Child abuse in Zambia
Issues of child abuse can be addressed at family, community and national levels. The following are some of the institutions which deal with issues of child abuse in Zambia:

· Children in Distress (CHID)

· Children in Need (CHIN)

· Young Men Christian Association

· Young Women Christian Association (YWCA)

· Victims Support Unit (VCU)

Sexual Harassment

This vice has become more rampant in society. The large number of victims is the children. The early childhood education unit at Chalimbana has thought of equipping you with this knowledge and skills so that you can be an ambassador of speaking against the vice. In the same vain, your duty will be that of bracing learners with necessary skills and knowledge so that they can avoid being victims of circumstances. 

12.7. Protection against Sexual Harassment

The following are the various ways of preventing sexual harassment

Making the home as secure as possible

Not allowing in the home people of doubtful or suspicious character

Rape

The Webster Universal Dictionary of English defines rape as an act of forcing a person to have sexual intercourse against his or her will. In Zambia, according to the Penal Code, rape is defined as: Any person who has unlawful carnal knowledge of a woman or girl without her or with her with her knowledge.

Ways of Resisting Rape

· Attention seeking tactics: shouting, screaming or trying to get someone to help.

· Psychological tactics: for example, reasoning with the rapist, trying to frighten him, disgust him or gain his sympathy.

· Physical resistance. 

· Fighting back or struggling.

The victim of rape has the right to be protected and to be heard by the immediate environment where they hail from and by the organizations and institutions which look at the pride of the vulnerable in the society. You as an ECE educator makes sure you avail information of what step should the children take if such a thing happens to them. 

Gender-Based Violence

Gender-based violence is physical or emotional force involving men and women in which the female is usually the victim. It is not only about men who abuse women, but also includes women who abuse men and other women physically and verbally. Gender-based violence takes various forms: physical, psychological and structural.

Physical Violence-This involves inflicting pain or injury on the body of someone. It can be in the form of fondling, beating, slapping, shooting, kicking, stabbing, rape and sexual assault.
Psychological Violence- This is inflicting pain on someone’s emotions. This is one of the most destructive types of violence. 
Structural Violence- This is physical or emotional violence encouraged by institutions of a society. This form of violence includes all the violence that exists within the structures of institutions.  Structural violence occurs in economic, political, social and military systems. 

Ways of Reducing Gender-Based Violence

There have been some measures which the stakeholders are taking in order to stop or reduce the occurrences of gender-based violence. In your view do you think gender based violence can stop? Here some   of the ways of how to stop or reduce the vice.

Speaking out against the problem

· Assisting couples to discuss and resolve their problems

· Reporting cases of violence to the Victims Support Unit of Zambia Police for legal action and counselling.

· Institutions that Address Gender-Based Violence and Child Abuse

12.8. In Zambia, the following are some of the institutions which deal with gender- based violence and child abuse:

· Zambia Police Service Victim Support Unit (VSU)

· Young Women’s Christian Association (YWCA)

· Legal Aid Clinic for Women.

Activity

1. Critically analyze the effects of child abuse on an ECE learner

2. How would you help   a learner who has been neglected by either his/her parent or guardian? 

Reflection

Having read about social challenges in this unit, as an ECE teacher how you help your class to avoid being victims of rape and sexual harassment.

Gender based violence is the major problem in most parts of Zambia, how would you help the government in curbing the vice after having been given the knowledge on GBV.

Summary

In this unit we have discussed social challenges as problems which affect individuals and the society. Also you have learnt about forms of child abuse such as defilement, child labour, child neglect and sexual assault. The unit has discussed forms gender based violence which include psychological violence, structural violence and physical. Lastly, you have learnt the ways of preventing sexual harassment some of which are avoiding hiking, not allowing in the home people of doubtful or suspicious character, avoiding situations that may expose one to sexual harassment. For instance, being in the company of people of suspicious character for a long time.
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