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TR: Teeth Ridge (alveolum)
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A careful study of the diagram above gives us indications about the location of these
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About this ELL 1101

EARLY CHILDHOOD LANGUAGE AND LITERACY DEVELOPMENT ELL 1101 has been produced by Chalimbana University. All modules for Early Childhood Studies produced by Chalimbana University School of Early Childhood are structured in the same way.

How this Module is structured

The Module overview

The course overview gives you a general introduction to the course. Information contained in the course overview will help you determine:

· if the course is suitable for you;
· what you will need to know;
· what you can expect from the course;
· how much time you will need to invest to complete the course.

The overview also provides guidance on:

· study skills;
· where to get help;
· course assignments and assessments;
· activity icons; and
· units.

We strongly recommend that you read the overview carefully before starting your study.

The course content
The course is broken down into units. Each unit comprises:

· an introduction to the unit content.
· unit outcomes;
· core content of the unit;
· activities;
· reflection; and
· a unit summary

Resources
To learn more on this subject, we provide you with a list of additional resources at the end of this ELL 1101; these may be books, articles or web sites.

Your comments
After completing EARLY CHILDHOOD LANGUAGE AND LITERACY DEVELOPMENT, we would appreciate if you would take a few moments to give us your feedback on any aspect of this course. Your feedback might include comments on:

· Course content and structure.

· Course reading materials and resources.

· Course assignments.

· Course assessments.

· Course duration.

· Course support (assigned tutors, technical help, and so on.)

Your constructive feedback will help us to improve and enhance this course.

Module overview

Welcome to ELL 1101- Early  Childhood Language and Literacy Development 
Language is a cognitive process that develops in a social context. It is acquired in a caring and responsive environment initiated by an adult. As people who have lived with growing children, either as a mother/father or sister/brother, you will realise that developing children are highly competent communicators even before they begin to produce spoken words. Language is the use of speech sounds (oral language) or graphic symbols (written language). These sounds and symbols are related to meaning in an arbitrary manner; how the people of a language have agreed to call a particular item. For instance, there is nothing cupish in ‘cup’ or bookish in ‘book’ but both cup and book have meaning among the native speakers of the language.  Taking the common used term for person in our Zambian languages, there is nothing that indicates the meaning of person in muntu ‘person’ but all Zambian languages speakers understand the meaning. Children pick and develop the language in various ways (based on theoretical bases) which will be explored in the module. Using language, children are able to socialise with their families and communities. When they enter their preschool, they are familiar with their mother tongue or the language that is frequently spoken in the locality. That is, the language they use for interaction and hence in early childhood education, you will be expected to use a familiar language which will enhance the children’s understanding of the concepts as they develop their language skills. As a trainee teacher, you are expected to have good command of a Zambian language, especially the one used at the centre, that is, if you are a serving teacher.
The structure of the module

The module is presented in six units. The first unit deals with the introduction to language and literacy. It explains the functions and importance of language and literacy in an individual’s life. It also discusses the language and literacy situation in Zambia leading to the current language policy.  
The second unit deals with the macro language skills. You will be expected to look at the purposes of each of these skills, factors that affect some of the skills and explain the problems encountered in the development of writing. Unit Three discusses some basic theories of language and literacy development while Unit Four exposes you to stages of language and literacy development.

The fifth unit presents levels of linguistic analysis. It discusses the phonemes and some morphological aspects of some Zambian language; focusing on different inflections and derivations. These aspects are necessary for your development of the linguistics of the language you are going to teach. The sixth unit deals with language disorders, covering both expressive and receptive disorders.  This course, therefore, gives you the content that lays the foundation which will help you understand how children acquire and develop language. This, therefore, will help you devise appropriate methods, strategies and activities for children’s interaction and cognitive thought. 
EARLY CHILDHOOD LANGUAGE AND LITERACY DEVELOPMENT ELL 1101
Is this course for you?

This course is intended for people who are going to help children develop their oral skills. The aim is to equip you, as a student, with the knowledge of the aspects of language and how language is developed from infancy up to the age of 6 years. The course will further help you to develop phonemic, phonological and pragmatic awareness in a local language. 

This is the first of the two series of modules dealing with language in your programme. The module basically gives you the content on language basics and theoretical aspects. The second module, ELL 2100 will deal with how you would apply the theories you will have learnt in this course and how you would use the strategies and activities you would devise in the teaching of children at specific levels in Early Childhood Education. 
To succeed in this course, you will be expected to study the units thoroughly, refer to the recommended texts and complete all the assignments. Where there is an electronic recommendation, get to the website. You will also need to attempt the self- assessment activities and do the discussions where you are requested to. You will discover that the units have been presented in simple and logical forms to enable you benefit maximally from the content. 
For a course like this one, you need to have a good understanding of what language and literacy as separate entities are and later what language and literacy development are. Try to brainstorm and answer the following questions:

i. What is language? 

ii. What is the function of language in the early stages of the child?

iii. What language should be used in the teaching of ECE learners? Explain.

iv. How necessary is language in the development of a child and indeed in the development of literacy?

	
	

	
	

	
	

	
	


Course outcomes

Upon completion of EARLY CHILDHOOD LANGUAGE AND LITERACY DEVELOPMENT ELL 1101 Module, you will be expected to:
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Outcomes
	· develop an understanding of language acquisition and development in children. 
· develop an understanding of the trends in language policy in Zambia. 
· develop an understanding of the four language skills. 
· explicate the various theories of language and literacy development
· gain understanding of emergent literacy
· have understanding of the aspects of language.

· develop phonemic awareness in a local language.

· identify various language disorders.




Timeframe
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How long?
	You are expected to have three weeks contact to complete this module.
You will need 3 hours for formal study per week.
You are expected to use not less than 10 hours per week for self-study.


Study skills
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	As an adult learner, your approach to learning will be different from that of your school days: you will choose what you want to study, you will have professional and/or personal motivation for doing so and you will most likely be fitting your study activities around other professional or domestic responsibilities.
Essentially you will be taking control of your learning environment. As a consequence, you will need to consider performance issues related to time management, goal setting, stress management, etc. Perhaps you will also need to reacquaint yourself in areas such as essay planning, coping with exams and using the web as a learning resource.

Your most significant considerations will be time and space i.e. the time you dedicate to your learning and the environment in which you engage in that learning.

We recommend that you take time now—before starting your self-study—to familiarize yourself with these issues. There are a number of excellent resources on the web. A few suggested links are:

· http://www.how-to-study.com/
The “How to study” web site is dedicated to study skills resources. You will find links to study preparation (a list of nine essentials for a good study place), taking notes, strategies for reading text books, using reference sources, test anxiety.

· http://www.ucc.vt.edu/stdysk/stdyhlp.html
This is the web site of the Virginia Tech, Division of Student Affairs. You will find links to time scheduling (including a “where does time go?” link), a study skill checklist, basic concentration techniques, control of the study environment, note taking, how to read essays for analysis, memory skills (“remembering”).

· http://www.howtostudy.org/resources.php
Another “How to study” web site with useful links to time management, efficient reading, questioning/listening/observing skills, getting the most out of doing (“hands-on” learning), memory building, tips for staying motivated, developing a learning plan.

The above links are our suggestions to start you on your way. At the time of writing these web links were active. If you want to look for more go to www.google.com and type “self-study basics”, “self-study tips”, “self-study skills” or similar.


Need help?
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Help
	Is there a course web site address?
What is the course instructor's name? Where can s/he be located (office location and hours, telephone/fax number, e-mail address)? 
Is there a teaching assistant for routine enquiries? Where can s/he be located (office location and hours, telephone/fax number, e-mail address)?
Is there a librarian/research assistant available? Where can s/he be located (office location and hours, telephone/fax number, e-mail address)?
Is there a learners' resource centre? Where is it located? What are the opening hours, telephone number, who is the resource centre manager, what is the manager's e-mail address)?
 Should you need help, do not worry. These will be communicated to you at the first residential session.


Assignments
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Assignments
	There are two assignments for this course, each carrying 15 marks and a test carrying 20 marks.
Assignments will be submitted to course lecturers or tutors.
Schedule of submission and dates will be advised.



Assessments
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Assessments
	You are expected to do two assignments and a test for your continuous assessment and an examination at the end of the course.  Other assessment are activities that appear on each of the unit.
The assignments, tests and examination are lecturer-marked while activities are self-assessed.
Assessment will take place as you progress in the course with examinations at the end of the course. 
The length of the assignments should be five pages or as may be advised.
Assignment should be completed within two weeks if done at the institute.  
Assessment will be marked within two weeks. 
Assessment will be as follows:

· Continuous Assessment 

50 %

Two assignments: 
30 % (either written assignments, reports, tutorial presentations, projects, practical or quizzes)

One test:



20 %

· Examination



50 %

            Total:




100 %




Getting around this module
Margin icons

While working through this module, you will notice the frequent use of margin icons. These icons serve to “signpost” a particular piece of text, a new task or change in activity; they have been included to help you to find your way around this module.

A complete icon set is shown below. We suggest that you familiarize yourself with the icons and their meaning before starting your study.
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	Activity
	Assessment
	Basic Competence
	Discussion
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	Group activity
	Help
	
	Note it!
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	Outcomes
	Reading
	Reflection
	Study skills
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	Summary
	Terminology
	Time
	Tip


Unit 1

Introduction to language and literacy 
Welcome to this unit – Introduction to language and literacy. This unit introduces you to the study of language and literacy development. It is aimed at helping you gain understanding of what language and literacy are and the functions of both language and literacy in children. The chapter discusses the policy changes in Zambia and the importance of using a local language as medium of instruction at pre-grade level. 

By the end of this unit, you will be expected to:
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Outcomes
	·  differentiate language from literacy
· explain the language policy changes in Zambia from precolonial to date
· justify use of a local language as medium of instruction in pre-grade learning.
· explain the importance of using a local language in an ECE class.



	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Introduction to language and literacy development

As we look at language and literacy development, you should be interested in getting to know the terms language and literacy, how children acquire and develop language and how literacy skills can be developed in pre-grade learners. This unit begins by defining these concepts as a way of introducing the course to you. The unit also highlights the significance of these aspects in early childhood education and discuss the language and literacy situations in Zambia. In addition, it is very important for you to have a clear understanding of the language policies that have been followed in the education sector and more importantly the current language policy.

 Language and Language Development 

Let us begin by looking at what language is. Language has been defined differently by various scholars. 

How would you define language? Well, this might have been very easy for you. Now let us look at how others have defined language and then compare with what you have given. There is no widely accepted definition of what language is. Many linguists have defined language differently according to their understanding of language. For instance, Brewer (2014:258) defines language as “…a system of communication used by human beings.” 

However, the Longman Dictionary of Contemporary English (1995:789) gives the following definitions:

· a system of communication by written or spoken words which is used by people of a particular country.

· the ability to use words to communicate.

· a way of expressing meaning or giving information through sounds, signs, movements… 

Language is a system of communication using speech sounds either orally or in writing. These sounds are related to meaning in an arbitrary manner and these meaningful sound segments are acquired by children at conception. Using language, children are able to socialise with their families and communities. Language is the medium that helps children to develop their earliest relationships, their ideas about how the world works and their emerging sense of self and identity.

Each of these definitions above is related to subfields or specific focus. Try to analyse each of them. We should bear in mind that our focus here is language in early childhood. With this focus, we may adopt Brown (2014: 6) who submits that, “Language is a complex, specialised skill, which develops in the child spontaneously, without conscious effort or instruction, is deployed without awareness of its underlying logic, is qualitatively the same in every individual and is distinct from more general abilities to process information…” Well, the definition seems long to follow but try to analyse each of the parts of this definition. Although a complex and specialised skill, language develops in a child spontaneously and without conscious effort. These are the two characteristics of language that would help you as a teacher to plan for your children’s language development. Language development, therefore, is the process by which children come to understand and communicate language during early childhood.

Language has various functions. When we use language, we may be performing some of the following acts: apologising, expressing a wish or asking for permission, advising, suggesting, warning, ordering or informing. We use language in order to fulfil these purposes. Each purpose can be known as a language function. Children also instinctively use language for various purposes, fulfilling various functions. Bilash (2009) describes a language function as “the use to which language is put, the purpose of an utterance rather than the particular grammatical form an utterance takes”, Using this idea, the teaching should focus more on the meaning of an utterance than on form. In this way, children use the language in order to fulfill a specific purpose, therefore making their speech more meaningful. 
(https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/functionsof%20lang.html).

For children, you will realise that from the earliest stages of their existence, they would use language in different forms, from a cry to a well organised grammatical construction. For more information see Halliday M. K’s micro-functions on the following link: (http://www.francisgilbert.co.uk/2009/06/hallidays-functions-of-language-in-the-child-language-acquisition-debate-by-nick-christodoulou/).
Learners are able to use their language for a purpose in the classroom context. For instance, if the topic they are learning is family and relatives then the situation may be introductions or visiting relatives. If it is buying and selling, then the situation would be on inquiring on cost of commodities. By creating a situation, you are providing the necessary context learners need to use the language for. You need to create a lot of situations for such functions. However, the situations need to be age-appropriate.

In addition to creating situations, you should also be prepared to explain that there may be a large number of possible ways to fulfil each function of language. For instance, greeting an elderly person on the street would differ from greeting a peer in their home. Choosing the appropriate way in which to say something partly depends on:

i.
your social status relative to the person you are talking to;

ii.
how well you know the person;

iii.
who is listening; and

iv.
the circumstances under which the communication occurs.

When teaching language functions, you should consider the following: 

i.
pre-communicative activity; 

ii.
presentation of the language function; 

iii.
discussion of the exponents; 

iv.
determination of the purpose; 

v.
identification of the participants 

vi.
preparation of the learners to use the language function

vii.
practice: Give them the opportunity to practice 

viii.
working in pairs: This will maximise interaction

ix.
internalisation: Helps learners to learn the exponents and realise their meanings. Note that mechanical drills, communicative drills and manipulative drills should be minimally used. Tap from the children’s potential.

x.
production (communicative stage): Focus on using the function in real life situations. Let the learners work in pairs or small groups to discuss ideas. Use mini exchanges, role plays, interviews, guessing games, oral games and many more that you as an innovative and creative teacher may devise for your learners.

Group Activity
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Group Activity

Discuss other activities that you have used for your learners before and share these with other teachers on this course. Remember this: 

Tell me and I Forget, 

Show me and I remember 

Involve me and I understand.

It is important to tap from the potential of your learners.

Literacy and Literacy Development

You have heard about the term literacy several times before. What is it all about? What is involved and why should it matter to you as a teacher of language and literacy development for early learners? 

Literacy is “the ability to read and write well enough to solve one’s problems, meet one’s needs, learn information, and find pleasure in the written word,” (Brewer, 2014). There are a lot of aspects that have been mentioned in this definition. Can you analyse each of the parts of the definition? How have you addressed all the concerns raised in the definition of literacy to your learners? How helpful have your strategies been? To help the children develop literacy skills, you must be able to evaluate a number of research on the processes of reading and writing and be able to cater for diverse needs, basing on your knowledge and understanding of the development of literacy. 

Importance of Literacy

What do you think is the role of literacy in the early grade classes? Just as we have seen above, literacy knowledge in early childhood is necessary for the preparation of learners for later school achievement, (Dickinson, 2001). When children gain the skills of reading and writing, they will be able to learn and communicate effectively in other subject areas in future. The strategies that are employed to teach improve parent-teacher partnership. Can you discuss how each of these can be achieved? As a seasoned ECE teacher, think of other roles and significance of literacy in the pre-grade stages? How necessary is it that you should effectively teach oral and literacy skills to your learners?

You may be aware that for a long time, preschool in Zambia was only taught in private institutions. There was also an indication that children who attended preschool performed better than those who did not. The children who had an opportunity of learning in a pre-grade class were children who came from well-to-do families. In order to provide equity to the beginners, the Ministry of General Education introduced Early Childhood Education in Government aided institutions. This prompted the Ministry to develop a national curriculum for teachers of early grade learners to equip teachers with necessary knowledge, skills, competences, positive attitudes and values, (MoGE, 2016). Since Zambian Languages are used as media of instruction in early grades in Zambia, you should therefore, be familiar with a Zambian language for you to be able to teach children of 3 to 6 years in our Zambian Government schools.

Language and Literacy situation in Zambia 

Since independence, the Ministry of Education has constantly recognised the role of language in education when formulating and reviewing national education policies as evidenced in the 1966, the 1977, the 1996 and the 2013 education policy statements and documents. What do you think has been the influencing factors for each of the recommendations in the policy documents indicated above? Find all these four education policy documents published indicated above. Your head teacher at your school or the DEBS will avail you with these documents. You may also download some of these from the internet. Take time to read each of one them concerning language in education policy. What are your findings? Share these with your study group members. Let us now deal with each of them.

The Language Policy in Zambia

As a teacher and as student, you should have an idea of what language policy is. Try to write the meaning of language policy in your own words. Compare your definition with the explanation given by Markee (1986) below.

Markee (1986:81) explains that language policy is, “a process of decision-making concerning the teaching and use of language, and their careful formulation by those empowered to do so, for the guidance of others”. Language policy is done by decision makers at national level. Do you know who these decision makers are? These are politicians and all the other stakeholders in other government departments. 

Let us now go into the history of the language policy in Zambia. Before independence, there were two language policies; the pre-colonial and the colonial policy. Both policies promoted the teaching of local languages. We will not go into detail regarding these policies. We shall focus on post-independence policies.

The 1966 Language-in-Education Policy 

Shortly after independence the issue of language of classroom instruction was debated extensively in the Zambian parliament. One of the major arguments presented in favour of local languages was that “… mother tongue development is a firm and sound base for a child’s future intellectual advancement,” Luangala (2012:29).

Although there were a number of arguments favouring the use of local languages as media of instruction in schools, as you could have found out from your reading, the country opted for English as sole medium of instruction from grade one to tertiary level. The then Minister of Education, Mr John Mwanakatwe, declared the English language as a sole medium of instruction from Grade One to tertiary level in 1966. What is your comment on this declaration?

Activity                     Activity 1.1
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Activity

If you were the Minister of Education at that time, what would you recommended? Formulate a debatable statement and debate with members of your study group on the 1966 language declaration.

 The 1977 Education Reforms 

After sometime, there was a realisation that the use of English as a sole medium of instruction in schools was not without shortcomings. The 1977 educational reforms document states that “the teaching of Zambian languages as subjects in schools and colleges should be made more effective and language study should have equal status with other important subjects” (GRZ, 1977:33). Despite this realisation, Zambia opted for English as sole medium of instruction from Grade One to University. 

Still, after 1977 education reforms, English remained the sole official language of communication at national level as well as the official language of classroom instruction from Grade One to the highest level of education. The decision was arrived at due to the fact that English had competed more effectively against the local languages. 

To a large extent, the 1977 document re-iterates the 1966 position but only introduces a provision which is difficult to implement because it constitutes a prescription which did not reflect reality. Although learners could speak good English, they could not write correctly.

The 1996 Language in Education Policy

The 1996 National Policy document on Education raises a number of issues about education in Zambia. Concerning the quality of the basic education provision, the document states that school leavers found it difficult to communicate confidently in speech or writing, be it in a Zambian language or in English, (GRZ, 1996:27). 

In recognition of the critical role of the mother tongue in facilitating education. The 1996 document states that:

“....all pupils will be given an opportunity to learn initial basic skills of reading and writing in a local language; whereas English will remain the official medium of instruction...” (MOE 1996:39-40).

In addition, the policy states that, “in order to foster better initial learning, to enhance the status of Zambian languages, and to integrate the school more meaningfully into the life of local communities each child will be required to take a local language from Grade 1 onwards” (MOE, 1996:40).

The specific policy statement is contained in Educating our Future and states that “Officially, English will be used as the language of instruction, but the language used for initial literacy learning in Grades 1-4 will be one that seems best suited to promote meaningful learning by children” (MOE, 1996:40).

Would you say that the 1996 policy documents has better recommendations? If so how? Explain your answer by giving concrete examples. Why is it that there is the current language-in-education policy after the 1996 one?

You will realise however that the 1996 policy focused on grade 1, leaving preschool unplanned for. This is because the government aided schools were not offering pre-grade education. 

The 2013 Curriculum Framework

Despite the fact that the 1996 Language in Education Policy was more progressive and positive than the 1977 one, the recommendations were not implemented except in some very few schools in the rural areas. This means that, to a large extent, English still remained the sole medium of instruction from grade one to the highest level of education.

As a result of the arguments given above, the 2013 Zambian National Curriculum Framework language policy proposes using a local language as medium of instruction in all learning subjects in lower grades (from pre-grade to grade 4). English would be taught as subject from grade two where it would be solely oral. This is to prepare for the acquisition of literacy skills in grade three. From grade 5 five onwards, English would be used as medium of instruction and a zonal local language would be taught as subject in that language (MOE, 2013).

Activity
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Activity 

1. Reflect on the 1966, the 1977 and the 1996 education policy statements and documents and discuss how viable each of the policy had been.  

2. What were the major policy recommendations at each level and why?

3. What would you have recommended yourself? Justify your answer. 

4. To what extent has the use of English as medium of instruction in the pre-grades helped in the acquisition of literacy skills?

5. Comment on the 2013 language in education policy. What challenges do you think teachers following this intervention have encountered?

We hope you have now realised the reason why a local language is used in pre-school. The learners come to school with an oral language, the local language which is common among them. It is logical to learn to read and write a language for which learners have well-developed oral skills. The pre-grade leavers feed into grade One where the policy is compulsory for all government schools except for international schools which have continued using English as medium of instruction from pre school level. 
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Reflection
To what extent do you think your fluency in your mother tongue has influence on teaching pre-grade learners?

Do you have adequate knowledge of the sounds of the language and the relationship they have with the letters that represent them in print?

How skilful are you in the teaching of letter-sound relationship to your learners?

Importance of the use of a Local Language as Medium of Instruction

We are sure that by now you are able to state the benefits of using a local language as medium of instruction. 

i. English as medium of instruction is quite alien to the children hence would contribute to children’s inability to read competently.

ii. Research findings support the use of local languages Zambian languages as media of classroom instruction. Countries that use local languages as medium of instruction have higher literacy levels of achievement, for example; Tanzania and Malawi.

iii. The policy shows that children learn better in their mother tongue through the language experience approach in which they learn from known to unknown. 

iv. The children learn in the mother tongue which would give a solid foundation for the transfer of skills to English quickly and efficiently.

v. Successful first language learning is, in fact, believed to be essential for successful literacy in a second language and for learning content subjects through the second language” (MOE, 1996:39). 

vi. Kelly (1977) and Kashoki (1985) also subscribe to the view that the child learns more quickly through the medium of his or her mother tongue than through an unfamiliar linguistic medium.
Literacy Situation in Zambia

In Zambia, the problem of illiteracy dates back to the colonial era where colonial masters downgraded local and traditional education to the peripheries, while promoting Western education. Colonial masters denied the indigenous people universal education creating educated and illiterate people in a society that until then knew no such trends. 

Today, Zambia’s aim is to increase the number of learners who can read proficiently in their earliest grades. Concerns about limited reading and writing abilities in primary and secondary grades were indicated by the results from Southern Africa Consortium for Measuring Education Quality (SACMEQ III, 2010). The baseline study of Zambian Primary Reading conducted in 1990 noted that among grade 1-6 learners that were tested, the majority of the children that attempted to read were at two grades below their grade level in English and three grades below grade level in their own Zambian language. Furthermore, from 2008 to 2012, the national assessment survey revealed that learning achievements of pupils in primary schools remained static at an average of 40 percent. Similarly, (SACMEQ) surveys conducted in the aforementioned years showed that there were no improvements among learners in its three surveys, (http://www.daily-mail.co.zm/improving-literacy-numeracy-in-primary-schools/).

Clearly this is an indicator that the Zambian education sector should create the environment necessary to increase learner achievement in literacy. 

According to the National Policy on Education, ‘Educating Our Future’, (1996: 34),

A fundamental aim of the curriculum for lower and middle basic classes is to enable pupils to read and write clearly, correctly and confidently, in a Zambian language and in English and to acquire basic numeracy and problem solving skills. Learning to read and write in English should begin after learners have acquired basic skills in the local language. Low literacy levels in primary schools can be solved by scaffolding learning through instruction in local languages. This, together with a well- defined literacy teaching programme will improve results.

The literacy issue in Zambia intertwines with that of the language-of-instruction policy. As you have already seen in the previous section and the quote from MOE (1996) above, the language of instruction policies endeavour to solve the problem of illiteracy among school going children.

Let us now discuss the factors affecting literacy instruction and then identify the challenges affecting the teaching of literacy. What challenges have you faced in your class of early grades or as a school regarding the teaching of literacy? What do you think are the factors affecting literacy instruction? Consider the following:

i. In most cases, the teachers have very little knowledge of effective literacy instruction. They do not know how to go about phonemic and phonological awareness. 

ii. Failure to adjust to new strategies by the teacher. The teacher is a conservationist, who thinks the methods that they learnt in pre-service training are the best.

iii. The teacher lacks innovation. They are always using the same methods.

iv. There is no support for the learner, in the provision of vast materials that can enhance reading and writing both at school and home.

v. The parents may not be in partnership with the school in supporting literacy development.

Are you affected by of any of these factors? What would you do to improve the situation? 

Tambulukani and Bus (2011) have indicated that language of instruction alone should not be seen as the major contributing factor to low success rate in learning to read. The reading proficiency substantially improves when there is a close fit between the learners’ home language and an indigenous language serving as a medium of instruction and extension of the period in which reading is practiced in that Zambian language. However, there is need for you to be grounded in the phonemics of the language of instruction used at the school. 

Tambulukani and Bus’ (2011) findings concerning low achievers actually suggest that apart from unfamiliarity with the language of instruction, the quality of phonics training and probably the teachers’ ability to apply phonics instruction may contribute substantially to pupils’ success rate. To find a lead for further improvement of Zambian reading instruction, there is need to balance the various possibilities for enhancing instruction and select the most promising and practical innovations, (Tambulukani and Bus, 2011). Your knowledge of the phonemes of the language and more importantly how to teach phonics is the main focus of this course and the successive course; ELL2100: Teaching Language and Literacy. 

Unit summary
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Summary
	In this unit, we have discussed language and literacy focusing on what they are and their importance. We have also dealt with policies governing language instruction and the literacy situation in Zambia. We also established that the use of the child’s language or familiar language as medium of instruction is important in helping learners develop their language skills. The unit ended by acknowledging the language and teaching skills by the teacher are also cardinal.  


We hope you have gained good understanding of what you are expected of as a teacher in early childhood education.

Assessment
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Assessment
	Self- Marked Assessment

You should answer the following questions to check your understanding:

1. What is the recommended language of instruction at ECE level in Zambia? Explain your answer.

2. Analyse the development of language policy in Zambia since independence.

3. What is the importance of using a local language as medium of instruction in an ECE classroom?

Key Reference

MoGE (2013). Zambia Curriculum Framework. Lusaka: Curriculum Development Centre.




Unit 2

Macro Skills (Domain) of Language Development
Introduction

Language teaching covers four macro skills needed for communication. These skills are: listening, speaking reading and writing. Listening and speaking are oral skills or receptive skills while reading and writing are literacy or productive skills. This unit is meant to explain the macro skills and differentiate them. It is hoped that with what you will cover in this unit, you will have an understanding of the four major language skills. This content, therefore, is for you the teacher. It will also help you realise how these skills can be enhanced in class with your learners.
By the end of this unit you are expected to:
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Outcomes
	· explain the meaning of listening and speaking

· state purposes of listening and speaking.

· identify barriers to effective listening and speaking.

· discuss good speaking habits.

· discuss factors that affect listening and speaking in very young learners
· discuss how the four language skills can be integrated effectively.
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Terminology
	Pre-reading:
	reading readiness or preparation which permits a learner to function adequately with a large unit.

	
	While reading:
	a reading technique where a learner receives guidance that is provided while reading is in process

	
	Post reading:
	the kind of reading which can also be referred to as after reading.

	
	Intensive reading:
	the kind of reading under the teacher`s supervision. It is more analytical and provides material for grammatical study.

	
	Extensive reading:
	the reading in which the learners work entirely on their own, reading many pages of connected discourse graded to their personal achievement.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Skills (Domains) of Language Development 
What skills are involved when we learn language? Well, when we learn language, there are four skills that we need. When we learn our native language, we usually learn to listen first, then to speak, then to read and finally to write.

The four language skills are related to each other in two ways: 

(a) The direction of communication (listening or reading) input is sometimes called reception.
(b) The method of communication (spoken or written) output is sometimes called production and spoken skill is also known as “oral”.

Listening Skills

What is listening? Why is listening important in a communicative event?
To listen is to pay attention, or sticking to the task at hand in spite of distractions. Listening is the absorption of the meanings of words and sentences by the brain. Listening is the ability to accurately receive and interpret messages in the communication process. Listening leads to the understanding of facts and ideas. It requires concentration of your thoughts upon one particular aspect. 
Think about skills involved in listening. 
…………………………………………………………………………………………………………………………………………

Check your response with what is given below.

You need to pay attention, provide feedback, defer judgement and respond appropriately.
Types of listening

There are so many types of listening. Let us now look at some of them:

Discriminative listening 

This is the most basic type of listening whereby the difference between different sounds is identified. Meaning can be difficult to extract if the difference between respective sounds is not identified. Can you state in your lessons, when you engage learners in discriminative listening? Well, when you ask learners to discriminate the phonemic sounds you make, you are engaging them in discriminative listening. This is called phonological awareness. Under phonological awareness, learners need to manipulate sounds of the language in different ways. You can as well engage in a ‘same or different’ game or where learners can clap upon hearing a particular sound or syllable in a word or sentence. 
Can you reflect how you have been doing this? Share your experiences with members of your study group of this course. 
Comprehension listening

This is also known as content listening or full listening. It is important to know that in communication, some words are more important than others. To comprehend the meaning requires first having a lexicon of words at our fingertips and also all rules of grammar and syntax by which we can understand what others are saying. 
Can you think of an activity with learners which would be appropriate under this category? 
Well! When you want learners to engage in comprehension listening, tell them your expectation before you begin reading. For instance, “I will tell you a story. Please, pay attention because I will ask you questions.” This way, the learners will listen for full details of the story. This is appropriate for children between 5 to 6 years. 
Evaluative listening

What is to evaluate? What would evaluative listening refer to? Pause and write your thought. 
This is where a listener seeks to assess the truth of what is being said. In evaluative listening, we make judgments about what the other person is saying. This judgment is made in relation to our values, assessing them as good or bad, or worthy or unworthy. You can guess! This is typical of listening as in a debate, or at a political rally. As you listen, you make judgemental decisions on what you listen to. You need to develop such kind of listening as a teacher and be able to help the children to become critical thinkers as you engage them in activities that need judgement of a discussion or situation. In most cases, you are engaged in such kind of listening as you solve conflicts between children.
Think of the activities that can promote evaluative listening. 
…………………………………………………………………………………………………………………………………………

Predicting activities in stories told by you the teacher involve evaluative listening.
Critical listening

This type of listening requires significant real-time cognitive effort as the listener analyses what is being said, relating it to existing knowledge and rules, whilst simultaneously listening to the ongoing words from the speaker. 
Can you state instances that you have been involved in critical listening? Is it possible for you to engage your learners in critical listening? Can you cite such instances? Share these with your colleagues on this course.
Dialogic listening

This is also explicit. What do you think this kind of listening is? Dialogic listening means listening through conversation, engaged in interchange of ideas and information in which we actively seek to learn more about the person and how they think. Did you know that on several occasions, you engage in dialogic listening with your learners for you to foster language development? When you listen to a child explaining his/her drawing, for instance, you engage in dialogic listening. Can you also give another example of dialogic listening? 
Relationship listening

Sometimes people listen to others in order to develop or sustain relationships. Relationship listening is also important in areas such as negotiation, sales and also in the classroom. As an ECE teacher, you need to develop and establish good relationship with your learners. When you manage to build a positive relationship with children, they will also be able to treat each other well.
 Effective listening

Developing effective listening skills involves two specific steps (Hartley & Bruckman, 2002). These are: 

i. to develop the ability to recognise and deal with barriers that prevent you from listening with full attention. 
ii. to develop and use behaviours which help you to listen. Such behaviours can also serve to let the other person know that you are giving them your full attention.  

A person who incorporates listening with concentration is actively listening. Active listening is a method of responding to another that encourages communication. Active listening is composed of six distinct components; 

i. Hearing: The physiological process of receiving sound and/or other stimuli. 

ii. Attending:  The conscious and unconscious process of focusing attention on external stimuli. 

iii. Interpreting:  The process of decoding the symbols or behaviour attended to. 

iv. Evaluating:  The process of deciding the value of the information to the receiver. 

v. Remembering:  The process of placing the appropriate information into short-term or long-term storage. 

vi. Responding:  The process of giving feedback to the source and/or other receivers. 
Now look at the following picture and determine what type of listening the participants are engaged in:
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Figure 2.1: Shared reading 

Source: https://www.understood.org/en/school-learning/learning-at-home/encouraging-reading-writing/9-ways-to-build-phonological-awareness-in-pre-k-and-kindergarten
What can be seen in Figure 2.1 is that the child and the adult take turns in reading. As one reads, the other listens. The adult can also ask questions to check on understanding of the text.
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Figure 2.2: Language development during free play

Source: Chalimbana University ECE Centre of Excellence

There are instances when children interact with each other as they play. They learn a lot of language during such play. A few, however, may isolate themselves as seen in this picture. How would you help such children?
[image: image34.jpg]



Figure 2.3: Learning through song and play

Source: Chalimbana University ECE Centre of Excellence
In Figure 2.3, as you can see the posture of many of the participants, there is dance, movement and talk.
Barriers to Listening 

Have you ever experienced instances where no communication took place? What was the factor towards that? The following list identifies just some possible barriers to effective listening:

 noise, prejudice, having a closed mind, being inattentive, anxiety, subjective bias, cultural issues and interruptions. 
It is important that such barriers are recognised and dealt with. With developing awareness, we can have more control over those barriers that are internal to ourselves, and can adopt and use more helpful listening behaviours. 

Discussion
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Discussion

Apart from what you have been given above, discuss with your group members other barriers to listening. How can you reduce such barriers in the ECE class? 

ECE children can develop talk at any time which may be outside routine. You do not need to block them because it is a mode of language development.

Speaking Skills
What is speaking? How does it link with listening? Well! Speaking can be defined as the act of making vocal symbols. It means to converse, or expressing one’s thought and feelings in language. To speak often means to convey information. Therefore, speaking skills can be said to be:
i. skills that give us the ability to communicate effectively;
ii. skills that allow the speakers to convey his message in a passionate, thoughtful and convincing grammar;
iii. skills that help to ensure that the speaker is not misunderstood by those listening.

Speaking is a productive skill that is more complicated than other skills and involves more than just pronouncing words. 
Why do you think speaking is a productive skill? 
The speaker produces sounds, words, phrases and sentences to communicate to the listener (who is the receiver). Remember that listening is a receptive skill. 
Speaking requires the learners to combine their listening comprehension with their ability to respond appropriately. There are three kinds of speaking situations in which we find ourselves in.

i. Interactive

ii. Partially interactive and 

iii. Non-interactive.

Can you brainstorm on each of these? How do each of these occur in society as well as in the ECE classroom?
Interactive speaking 

Interactive speaking includes face to face conversations, telephone calls in which we are alternatively speaking and listening at the same time. In the classroom, for example, it is important to embrace interactive learning because it makes learners active all the time.

Partially interactive speaking

This is the type of speaking in which the activity of speaking is dominated by one person but there are people listening to what is being said. The listeners do not interrupt the speaker but the speaker is able to see the listeners’ reactions, body language and expressions. Is it necessary to engage in partially interactive speaking? In which way do you do that in the classroom?
Non-interactive speaking

Some speaking situations may be totally non-interactive. The speaking activity is done by one person and there is no reaction at all from the listeners, for instance, when recording a speech for a radio broadcast. This kind of speaking is not encouraged for a classroom situation especially for early graders. Can you justify why? It hinders language development in children.
Ways of improving speaking ability

There are ways that can help one to enhance his/her speaking ability. These are as follows:
i. Speakers must be able to anticipate and then produce the expected patterns of specific discourse situations. 
ii. They must also manage distinct elements such as turn-taking, rephrasing, providing feedback, or redirecting, (Burns & Joyce, 1997). 
iii. The speaker must also choose the correct vocabulary to present an idea, thought and use appropriate facial and body expressions that help the listener to understand the message. Select vocabulary that is understandable and appropriate for the listeners. 

iv. The speaker should also ensure that he/she speaks accurately with correct grammar and pronunciation.

Reading

What is reading? What is involved in reading? How do you carry out reading lessons with your ECE learners? 
Reading is making meaning from print. It is an interactive process between what a reader knows about a topic or subject and what the writer writes. Reading is a multifaceted (many-sided) process involving word recognition, comprehension, fluency and motivation. It is also defined as a cognitive process that involves decoding symbols to arrive at meaning (https://study.com).  The reading process requires continuous practice, development, and refinement. In addition, reading requires creativity and critical analysis.  It requires that you: 

· identify the words in print – a process called word recognition;
· construct an understanding from them – a process called comprehension;
· coordinate identifying words and making meaning so that reading is automatic and accurate – an achievement called fluency.

· developing interest or purpose for the need to read – the situation called motivation.

Clark and Silberstein (1975) say that skill in reading depends on the efficient interaction between linguistic knowledge and knowledge of the world. The reader’s comprehension depends on what he/she wants to know. In short what a reader perceives in a text in form of letters, words or meaning depends on the pre knowledge of the world. The knowledge may also include familiarity with different text- types or knowledge of a particular culture or way of life. 

Why do you read? In real life, people have a purpose; here is something they want to find out, some information they want to check or clarify, some opinion they want to match against the view of others. Basically reading is done to warn, inform, and entertain. Almost all social, commercial, industrial and political transaction are possible due to literacy.

We read letters, memos, notes, diagrams, bills, banks statements, maps, magazines, newspaper, timetables and chemical formulae. Others read special scripts like short hand, sign language.

Wallace (1986) says that learners are surrounded by examples of regulatory language in their day to day lives like posters, signs and labels giving instructions. The regulatory function in print is so powerful and prevalent in a child’s environment that one might well take this as a starting point from which to introduce other functions.

Types of Reading 
There are different types of reading. Let us now look at each type of reading;

· Skimming

This is a type of reading where a reader runs through a piece of written material quickly in order to take in just enough information to get a general idea. It provides an overview of the text. It is useful when one is looking at chapters/ sections, headings, summaries and opening paragraphs. The purpose of skimming is to allow the reader to check the relevance of the text. As a student, when do you engage in skimming?
· Scanning

This is the type of reading where a reader looks out for a particular item. In this type of reading, material that is not relevant to the reader is skipped. The reader may see every item on the page but does not necessarily read what is on that page because he/she ignores everything irrelevant. 
· Intensive Reading

Intensive reading involves close study of the material in search of particular information. This occurs when the reader is focused on the language rather than the text. This type of reading is done slowly and attentively because the reader has to work on something he/she does not understand. This is the kind of reading you are doing as you read this module.
· Extensive Reading

This is simply supplementary reading for enjoyment and generally to develop reading skills. Examples of extensive reading may be the reading of novels, magazines, short stories and newspapers.
Reading strategies  

As you lead children into reading, you need to employ some reading strategies.  
· Pre-reading: These vary from age to age. Children need strategies of print awareness and how to hold a book, how to turn pages and left-right direction of reading.
· While reading: making predictions, making inferences and checking for understanding.
· Post reading: retelling the story read, answering question based on story, role-playing, etc.
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Figure 2.4: Extensive reading

(Adapted from: https://www.google.co.zm/search?q=literacy+levels+in+zambia&tbm=isch&source

With older children, you can engage them in reading picture books with print. This helps them conceptualise. Books can have same titles or may be different, and according to ability.
 Writing

Writing is one part of the literacy program. How would you define writing? Write your definition in your exercise book for reference.

Now that you have defined writing, we would like to look at how your definition of writing can be used to help children write successfully. Before we do that, compare your definition with the one below. I hope that your answer is similar to the one provided below.

Writing can be referred to as the act of forming graphic symbols which relate to the sounds that we make when we speak. Writing is a process of presenting speech in a more permanent visual form. It is a means of communication. Writing involves the encoding of thought into recognisable symbols that can be translated and read. Writing is, therefore, defined as:

a means of communication in which transaction of thought from one mind to the other occurs through graphic symbols or letters or combination of letters that relate to sounds that people make,

 (MOE 2011:8). 

Our thoughts are translated into language and this language can be communicated either by speaking or writing. Often, when we write, we have a purpose and an audience in mind. The style that we use to write largely depends on the kind of audience it is intended for. Do you think the above explanation is adequate in defining what writing is? If not, write what you feel writing is and give reasons.

Importance of Writing

Why should individuals learn how to write? Can you give your own reasons why we should learn how to write? Now compare your answers to the reasons given below: Writing is of importance in our lives because it;
· reinforces what has been learnt orally.
· provides different learning styles and needs. 

· acts as a retention aid, that is, to keep information learnt.
· serves to provide learners with tangible evidence that there is progress in the language.
· exposes the learner to foreign language through more than one medium.
· increases the amount of language contact through varieties of activities in the classroom.
· is needed for formal and informal testing and

· is a form of communication.

Suggested approaches of teaching writing at ECE level

· Colouring: draw a picture of a domestic animal and ask learners to  colour

· Sing a song for colouring: e.g, colour colour colour x 2 

inside only outside no x 2
· Make dots for learners to join.

Differences between Speaking and Writing

Do you still remember the common features of speaking and writing? Oh yes. They are both productive skills. Try to think about the differences between speaking and writing. Which one have you found easy to teach to your learners? Now, let us look at the table below, which shows the differences between speaking and writing. This is for you as the teacher to be aware of these differences.  
Table 1: Differences between speaking and writing
	Speaking                                                                                    Writing

	1. Everyone acquires a native language. 


	Not everyone learns to write in the first few years of life.

	2. Spoken language has dialectal variations. 


	Written language generally has standard forms of grammar, syntax and vocabulary.

	3. Speakers use their voices (pitch, stress,

rhythm, body gestures and facial

expressions) to help convey their ideas.
	Writers rely on the words on the page to express their meaning.

	4. Speakers use pauses and intonation. 
	Writers use punctuation.

	5. Speakers pronounce. 
	Writers spell.

	6. Speaking is usually spontaneous and

unplanned.
	Writing is planned and what is written can

be changed

	7. A speaker speaks to a listener who is right there, nodding or frowning,

interrupting or questioning.


	For the writer, the reader’s response is either delayed or non-existent. The writer

has only that one chance to convey

information and be interesting and accurate enough to hold the reader’s attention.

	8. Speech is usually informal and repetitive:

We say things like, “ What I mean is” or

“Let me start again.”
	Writing is more formal and compact. It

progresses logically with fewer digressions and explanations.

	9. Speakers use simple sentences connected by a lot of ‘ands’ and ‘buts’.
	Writers use more complex sentences, with

connecting words like: however; who; in

addition.

	10. Something most of us seem to do

naturally/automatically.
	No one learns to write automatically.

Needs a conscious effort of mind and hand

(consciously learn).

	11. First imitate words we hear and

how people around us put them

together.


	You must be shown how to form

words, how to put them together

into sentences and how to punctuate

sentences.


Now that we have established the difference between speaking and writing, the comparison should be able to help you understand the difficulties that learners face when they learn to write.

	           Activity
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              Activity
	Now that we have gone through the differences between speaking and writing, explain why you think writing is not easily acquired as is the case with the reading skill. Give specific examples. Also state the class at which you aim these examples. Once you have written these difficulties, share these with fellow learners in your study group. Now find solutions for improvement. What is the implication for your writing as a student? Why is it important to help children to have a good start with writing at their early stage?
Discuss how the four language skills can be integrated in an ECE lesson.

 


           Reflection
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Reflection
	In this unit you have learnt the macro skills (domains) of language development; think of how you can utilise them effectively to an early childhood learner in the classroom. 




Unit summary
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Summary
	In this unit you have learned macro skills of language development. It is as well important to look at the practical problems in writing and their solutions. You are also required to produce good pieces of various forms of domains and be able to teach these effectively to learners of different levels and challenges.




Key reference

White, T. (1998) Listening. Hong Kong: Oxford University Press.

 www.bchmsg.yolasite.com
Assignment
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Assignment
	This is a peer checked assignment.
Discuss the relationship of the four macro domains of language. Justify why they should all receive adequate attention in language teaching and learning.


Assessment
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Assessment
	This is a self-assessment. You are advised to answer the questions individually and later discuss with members of your study group.


1. What are the differences between scanning and skimming?
2. Distinguish intensive reading and extensive reading.

3. Justify why writing seem to be difficult to learn than speaking.

Unit 3

Theories of Language and literacy Development
Introduction

We are sure that you have already dealt with what a theory is and the many theories of learning in general in other courses of your programme. In this unit, you are going to study theories of language and literacy development. You will begin with looking at language development theories and their implication in the teaching of language. You will also look at the factors that influence language acquisition.

By the end of this unit you will be expected to:
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Outcomes
	· explain the theories of language development and their educational implications,

· analyse the effectiveness of the theories in language acquisition,

· discuss factors that influence language acquisition in children,

· discuss the inadequacies of the various theories of language, development,

· discuss some issues in first language acquisition,

· explain some of the theories of literacy development,

· explain the stages of literacy development,

· discuss the signs of emergent literacy in children.
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Terminology

	Theory 

Theory of language acquisition
	a system of ideas intended to explain something.

a set of correlative assumptions dealing with how children acquire language.

	
	Literacy
	skills of reading and writing

	
	Emergent Literacy
	a term that is used to explain a child’s knowledge of reading and writing skills before they learn how to read and write words.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Introduction to Theories of Language Development

There is no simple answer that explains where words come from. So, as you help children to talk, you should understand that there is no clear theory that explains how children learn the language they need to become skilful in reading and communication. However, there are some key theories that have been developed to explain language learning: behavioural, linguistic, and interactional. Looking at the theories and the history of language development, theories help us think about language development from different points of view. 

Theories of Language Acquisition and Learning 

There are various theories of language acquisition and learning that have been advanced by various authors. Here are some of them. 

Behaviourist Theory (B. F. Skinner)

Learning occurs when an environmental stimulus triggers a response or a particular behaviour, ; increasing the frequency of positive behaviours and decreasing or altering negative behaviours.

This is based on the principles of behavioural psychology. Successful responses are reinforced. Great care is  therefore, taken to prevent learner errors. There is a tendency to focus on manipulation of the target language and to disregard content and meaning.

The positive nature of the behaviourist theory is that the process of reinforcement of linguistic utterances encourages further linguistic attempts from the child. The process involves linking a new response to an existing stimulus. Any behaviour that is reinforced is likely to be repeated in the same or similar situation in which the reinforcement previously happened, (Lindon and Brodie, 2016). The more rewards the child receives from the adult, the more the child attempts and the more the correct utterances would recur, suppressing wrong ones.

This earliest theory about language development assumed that children acquired language through imitation. While research has shown that children who imitate the actions of those around them during their first year of life are generally those who also learn to talk more quickly, there is also evidence that imitation alone cannot explain how children become talkers, (Brown, 2014: 24). 

As the leading exponent of behaviourism, Skinner looked at learning as conditioning and that learning is based on stimulus; stimulus – response – reinforcement mechanism. 

You may realise that in your studies, especially in Psychology, that you have dealt with the features of the behaviourist theory. It is important that you know the implications of the theory in language acquisition. The learners will only acquire the language skills if you consistently remind them of the content taught and give appropriate reward. 

Reflection
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Reflection

Can you think of some ways you have used to consolidate the content that you have been teaching to your learners? How useful have those strategies been in the acquisition of language?  

The behaviourist theory however has a lot of critics, much of which is are from the cognitivists especially, Chomsky. Can you discuss some of these short-comings?

The behaviourist theory does not give chance for the learners to think on their own. It encourages rote memory and not all language expressions can be learnt by imitating adult language. Therefore, as a teacher of ECE utilising this theory, you should be able to select the aspects of the language that will be useful for the children. Can you think of these? 
Yes. When teaching sounds of the language, you as a teacher will be on the lead to introduce these sounds. In other words, you must explicitly model how the sounds are supposed to be produced. Having demonstrated, you will then ask learners to say after you, imitating exactly what you will have said.

Cognitive Theory (J. Piaget)

Piaget’s cognitive theory proposes/states/argues that intellectual development is enhanced by the individual’s maturation. He asserts that children will automatically move to the next level of development. Language acquisition, therefore is seen as a conscious process of thinking, involving the deliberate use of learning strategies. These strategies are special ways of processing information that enhance comprehension, learning or retention of information. 

Classroom Practice

In the classroom, child-centred activities are to be devised and applied to enhance Piaget’s views. As a teacher, you are supposed to know the cognitive development of your learners so that you can match and sequence your content at with the appropriate stages of their cognitive development. The notion that children develop in at the same cognitive levels at the same stages implies that they will grasp concepts at the same level. This, therefore means that when you have children of the same age, you should have all of them move at the same pace as you subject them to the same materials and treatment. 

Do you agree with this assertion? Justify.

Activities relevant in enhancing cognitive language development in ECE children include:

i. Singing songs; children can explain the message in songs,

ii. Identify noises, eg. noise made by a car moving or hooting, that of a dog barking etc.

iii. Matching shapes, objects and colours.

iv. Offer choices; children can chose what to do, eat or wear.

v. Ask questions which will lead them to think on their own as they respond. Open-ended questions therefore are encouraged.

vi. Allow children to explain their drawings, why they like /dislike certain things etc.

The cognitive theory contrasts with the behaviourist account of language acquisition and learning. The behaviourist account sees language learning as an unconscious, automatic process, but the cognitive theory enhances thinking and reasoning and that this reasoning and language development correlates with the age of an individual.

Criticism of the cognitive theory

Having discussed the cognitive theory, are there any demerits you have noticed in the theory with regard to language learning? Discuss these with your colleague on the course. Now look at a few of these criticisms advanced against the cognitive theory:

i. Development does not always follow a smooth and predictable path. Children, even those of the same age subjected to the same treatment would vary in their development of language skills. An individual is a unique being who might have varying developmental stages, hence developing language variably. 

ii. Many educational programmes today are built upon the belief that children should be taught at the level for which they are developmentally prepared. We realise that there would be fast learners and slow learners in every learning situation. Therefore, as a teacher, you need to be aware of the fact that your learners would not to move at the same pace. However, endeavour to help the children develop from one stage to another. 

iii. Instructional strategies have been derived from Piaget's work. These include providing a supportive environment, utilizing social interactions and peer teaching, as well as helping children see fallacies and inconsistencies in their thinking.

Social Interaction Theory (L.P. Vygotsky)


What do you know about the Social- interactive theory? What influence has it in your teaching? 

The social interactive theory is an explanation of language development, emphasizing the role of social interaction between the developing child and linguistically knowledgeable adults. It is based largely on the socio-cultural theories of a Soviet psychologist, Vygotsky. The Social-interactionist view sees language as a vehicle for the realisation of interpersonal relations and for the performance of social transactions between individuals. Language is seen as a tool for the creation and maintenance of social relations. Interactional theories focus on the patterns of moves, acts, negotiations and interactions found in conversational exchanges. 

Class Application 

As a teacher, you are to devise a number of dialogues and short conversations for learners to act out and more importantly, get involved in such interactions. Children’s interaction with adults plays an important part to their language acquisition. As a teacher using the social-interactional model, you will be the adult the learners will depend on. It is important to deal with issues that the children will be interested in and be able to learn from. Can you think of the skills that the children in the picture below may develop?
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Figure 3.1 Learning through play

Source: Zambia 2018 booklet – draft (Pedagogical guide: Learning through play Zambia)

Similar to the behaviourist theory, is the interactionist theory which believes that nurture is crucial in the acquisition of language. Play, in Vygotsky’s theory, is the dominant educational activity of early childhood (Brewer, 2014). This theory is an approach to language acquisition that stresses the importance of the environment and the context in which the language is being learned. Put simply, it the theory focuses on the pragmatics of language rather than grammar, which should come later. In this approach, the beginner-speaker and the experienced speaker be they child and adult or second-language learner and fluent speaker exist in a negotiated arrangement where feedback is always possible. The basic appeal of this approach is the importance it places on the home and the cultural environment in early-childhood language acquisition. Language, according to this theory, is not an innate ability. Rather, it develops in negotiating your environment. Hence, vocabulary is bound by context or, alternatively, by the culture within which speech is necessary and understandable. By such, language development is intertwined, not just with cognition and memory but also with social and functional acquisition, (Brown, 2014).

This approach to language acquisition is based on culture and environment. Thus, it is not universal in scope. In fact, the theory holds that language is never universal, but always context- and time-bound. On one hand, this means that language seems to be provincial, but also utilitarian, because it develops in the environment where it is most needed and most likely to be understood. On the other hand, it keeps the level of basic comprehension solely on the level of the initial environment. Transitions to other environments, at least on the surface, seem to be a problem, (Lewis, 2010). 

The sole reason you are encouraged to use the interactionist theory is that children’s utterances make sense if the teacher is aware of the context. This is the primary feature of the interactionist view. 

What is the implication of this theory for you in the classroom?

As a teacher, you should be keen on/about promoting language through pragmatic interaction. Whenever children are at play, you need to be there so as to build on their communication, for you will be required to scaffold on their production.

Innate Theory (N. Chomsky)


Chomsky’s innate or nativist theory has a view that language is in-born. A child has an innate ability to learn language through a biological brain mechanism embedded in the brain. Children need only minimal language exposure to stimulate the Language Acquisition Device. The theory, therefore, does not promote maximum contribution of the child’s environment in the acquisition and learning of a language. Chomsky emphasises a biological base for language learning. This notion helps explain innate human ability to develop sophisticated language systems. The theory extends and clarifies the children’s language-learning ability and drive to communicate in relation to the purpose of the communicative event. Chomsky views language as a rule-governed behaviour.

There are a lot of mental processes that take place as children deal with certain cognitive activities. For instance, having been asked to sort according to colour, children can make objects of their choice. As they work, even when they are alone, they can engage in inward, whisper or loud talk and yet to themselves.  
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Figure 3.2: Children cognitively working on their own
Source: Chalimbana University ECE Centre of Excellence 

Children in Figure 3.2 can explain their work. Approve and appraise each one of them.

The merits of the Innate Theory

i. Children are able to produce and understand sentences that no one in the world has ever produced. 

ii. Children do not just repeat expressions they have learned but test the rules they have formulated about their language. 

iii. They have the capacity to process the structures of the human language exposed to them. 

iv. Once developed, they are able to use the structures and tense forms of the language without hesitation. 

v. Children refine and generate a wide range of expressions from particular sentences or expressions they hear. 

vi. Children intuitively (without struggle) understand that there are basic structures or core sentences from which all other sentence types are generated. 

vii. Through trial and error, children formulate the rules for transforming the basic structures into all sentence types.

Demerits of the Innateness (Nativist) Theory

You may begin to brainstorm on the shortcomings of this theory of language acquisition. Compare and contrast it with Piaget’s Cognitive theory. 
i. You may realise that through trial and error, children can develop language that may not be acceptable in society.
ii. It does not solely depend on the Language Acquisition Device (LAD) because children that have never been experienced any language have as well never acquired a language.

Other Language Acquisition Theories



















                           You can as well look at other theories presented in this section.

The Native Language Magnet Model of Language Acquisition

Do you have any idea about the Native Language Magnet model? The Native Language Magnet model is similar to Chomsky’s innateness theory where infants are capable of differentiating all the sounds of human speech. Abilities are derived from their general auditory processing mechanisms rather than from a speech-specific mechanism. Infants’ sensitivity to the distributional properties of linguistic input produces phonetic representations. Experience accumulates and the representations most often activated begin to function as perceptual magnets for other members of the category. The perception termed perceptual magnet effect produces facilitation in native and a reduction in foreign language phonetic abilities.

Kuhl has proposed the Native Language Magnet/Neural Commitment Theory to account for the developmental change by which infants' ability to discriminate speech sounds becomes increasingly specific to their native language as they age. The model shows that infants use their computational abilities to "crack" the speech code and that infants' social skills play an important role in learning. As you can see, the model include native language neural commitment, which explains effects of language experience on the brain. (https://www.slideshare.net/Azia1980/theories-and-models-of-language-acquisition). 

Exposure to native language data produces dedicated neural networks in the brain for processing native language sounds.   If patterns that do not match the feature associations in these neural nets come into (eg. from a foreign language), these patterns are not processed thereby, not perceived. 

Implications of the Native Magnet Model on Second Language Learning

What do you think are the implications of the native magnet theory?  To this effect, it is worthy stating that an individual thinks in his or her mother tongue since the language has been imbedded in the brain at conception. This can also be attributed to the reason the current language in- education policy uses a local language as medium of instruction for which children will initially gain proficiency before attaining the second language.

The Usage-Based Theory and Optimality Theory

Usage-based models of language focus on the specific communicative events in which people learn and use language. In these models, the psycholinguistic units with which individuals operate are determined not by theoretical sanction but by observation of actual language use in actual communicative events. As a teacher, you will be required to create meaningful linguistic situations in which learners will be required to communicate.

Optimality Theory is a linguistic theory that provides a means of analysing language in terms of ranked constraints instead of rule ordering. Some of the basic motivations behind Optimality Theory are to create a model for language analysis that is fairly generalisable and accounts for aspects of Universal Grammar (McCarthy, 2007). Instead of a rigid set of ordered, language-specific rules to account for language, Optimality Theory utilizes a hierarchy of inherently valuable limitations that can be rearranged, depending on the language in use. 

As a teacher of ECE, you have to learn and comprehend children’s talk and be able to communicate with them even when there are so many limitations in their use of language. If you become too formal and strict grammarian, you will reduce the morale of the learners towards learning the language. Three year old children for instance may still be using holo-phrases where one word equates to a sentence. eg, Nsima uttered by a one year old Nyanja speaking child would mean Ndifuna kudya nsima ‘I want to eat nshima’.

Literacy Development Theories

You need to understand from the onset that there are various theories and models for literacy development.  Nations world over and different education systems use different types. A few of these have been discussed in this part of the module and you are advised to explore more of these and see which ones would be appropriate to your learners.

Stage model theory

Stage Model theorists such as Frith (1985) and Ehri (1991), believe that children’s reading is occurs in stages of word identification, and that learners increase the number of strategies used during reading as their reading skills develop. Lower staged reading strategies remain available to readers as they incorporate more difficult reading skills in later strategies. Godwin et al, (2013) notes that there are four stages of word identification: 

i.
Pre – Alphabetic stage 

ii.
Partial Alphabetic stage 

iii.
Full Alphabetic stage 

iv.
Consolidated Alphabetic stage 

The four stages of word identification as discussed by (Godwin et al, 2013) have been expanded in detail. Consider the following try as much as possible to read on these from other sources:

(i) Pre – Alphabetic Stage {Logographic Stage}: This stage is associated with a number of feature which include the following: (a) Visual cues are primary method of word identification (b) One might memorize words by their shape or “look” (c) Use of environmental print and logos (d) Word Identification is not yet related to letter – sound knowledge. Class activities for Literacy in this stage include collecting samples of Environmental Print to display in the classroom. 

(ii) Partial Alphabetic Stage: This stage, according to Godwin et al (2013) uses “Phonetic Cue Reading” which further demands the use of some letter – sound cues. First letter of the word and then use just a letter or two as children develop.

(iii) Full Alphabetic Stage: In this stage, learners rely more on letter – sound knowledge. Learner tries to process all the letters in a word and a child may become tied to letter-by-letter reading which slows down the reading process. Class activities for Literacy here include: Puzzles, Word Card Games, Magnetic Letters, Alphabet Books. Magazine Search, Letter Bingo and Word Sort: Beginning, Middle, and End Sounds.

(iv) Consolidated Alphabetic Stage: Here there is automatic knowledge of sound – letter relationships. Learners read letter patterns within words and they use word family knowledge to aid the reading process. Activities for Literacy include word wheels, word family sorts, poetry, flip books (Godwin et al, 2013).

Family literacy theory

Godwin et al, (2013) contends that family literacy refers to a series of ideas that researchers share, including the design, implementation, and evaluation of programs to help facilitate literacy development of family members; the relationship between family literacy and student achievement; and the ways in which literacy is naturally used in the home. This theory stresses the importance of family involvement on student achievement. The actions to encourage Family Literacy include;

i. Create a two – way street between parents and teachers in order to gain information about literacy in the home.

ii. Teach parents about the school culture and necessary skills for a learner to be successful.

iii. Help parents understand what they can do at home to help support and encourage their children’s academic success. Many studies have been done on parent and child reading interactions to support the importance of the connection between home and school.

iv. Parent Volunteers Reading in the Classroom

Emergent Literacy Theory

What do you understand about the Emergent Literacy Theory? Have you ever considered emergent literacy in your ECE class? How much have you dealt with it in enhancing learning how to read and write in the ECE class? 

Early literacy learning opportunities are more likely to happen when teachers have a solid knowledge base of EL and child development. Read this section with focus.

Reading
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Read

The Emergent Literacy Theory states that there are levels of literacy behaviours which children acquire before they formally get into classroom which facilitates the acquisition of reading and writing skills at a conventional level. Emergent literacy theorists believe that literacy development starts in the maternity ward and is continuously ongoing. This early literacy development provides educators with instructional guidance to promote early literacy growth among their learners. Theorists believe that children’s development in the areas of listening, speaking, reading, and writing are all interrelated. In other words, Emergent Literacy Theorists believe that children’s listening, speaking, reading, and writing skills begin at birth. It also emphasizes the importance of a literacy rich home environment. Components of a literacy rich home environment include; availability of a large number of books in the home, newspapers and magazines.  In addition, parents frequently read a variety of materials to children and reading is associated with pleasure.  

Clay’s (1975) studies on emergent literacy indicate that children know a great deal about reading and writing before they come to school, and they are able to experiment with and apply their knowledge in various ways (Clay, 1975). Reading readiness seems to be an inaccurate term, since Clay’s research showed that there was not a specific sequence of skills children needed to master prior to reading and writing. The children that were studied seemed, instead, to “emerge” into literacy—with writing, reading, and oral language abilities developing together.

Emergent literacy is viewed as that literacy which begins at birth and is encouraged through participation with adults in meaningful activities. These literacy behaviours change and eventually become conventional over time. From a very young age, children who are exposed to oral and written language gradually gain control over the forms of literacy. Print-related knowledge develops similarly to the way children learn oral language. When children are actively engaged with interesting and meaningful reading and writing experiences, they develop literacy knowledge early in their lives.

(https://www.education.com/reference/article/early-literacy/).

Classroom application

As a teacher, you are encouraged to develop varying types of attractive learning materials that will motivate the learners. There are also different models that you can use with your learners such as the Comprehensive Emergent Literacy Model, inferential model, and interpretative model. For these models, you can deal with phonological awareness in various ways, (Refer to Rohde, 2015, Schaefer, Marwe and De Vos, 2015; UNESCO, 2017) (https://www.education.com/reference/article/early-literacy/

Unit summary
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Summary
	In this unit you have learned various theories that can be used to enhance language acquisition and learning, leading to the acquisition of literacy skills. 


While the imitation theory of the behaviourist psychologists indicate that children acquire language by imitating adult talk in a linguistic environment, there is evidence that interaction and cognitive mental processes are cardinal. 

However, there is no theory which is considered useless or ineffective. The theories require your innovation and creativity in your planning and execution in your class.

Reflection
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Reflection

What theories do you use with learners of the age you teach? How effective have they been with your learners?

Key Reference

Gray, C and Macblain. S. (2015). Learning Theories in childhood (2nd Ed.) Los Angeles: Sage 

Assignment
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Assignment
	Which theories of language acquisition have you found useful in your class? Justify.


Assessment
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Assessment
	1. Explain the theories of language acquisition.

2. Explain how you would effectively use the behaviourist theory in your class.

3. Discuss the importance of the interactionist theory in the early grade pedagogy?


Unit 4

Stages of language and literacy development
Introduction

This unit deals with stages of language and literacy development. It discusses the stages, explaining what happens at each of the stages. You are expected to follow these developmental stages because they are helpful on how to plan for your learners, according to the stages at which they are.

Upon completion of this unit you will be expected to:
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Outcomes
	· explain the stages of language development based on specific proponents.

· discuss the stages of literacy development.
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Terminology
	Jargon:
	A register for a particular domain. 

	
	Loquacity:
	Understanding and mastery of the language patterns by a child learning a language.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Stages of Language Development

In Unit One, you were introduced to what language development. In this unit, you are going to deal with the stages of language development.

 Language Development from 0 – 5 years 

When a child is born, it just cries and makes sounds like those of coughing and survival sounds, until it is about 6 weeks old. From about 6 weeks to 12 months of age, children start smiling and producing sounds like ‘oooh’,‘ah’ and ‘ge ge’. Eventually, between the sixth and tenth month, they start babbling, putting words together. Even deaf and damn children babble – it is a natural developmental process. Around the first year, children start producing their first words – one word at a time. Generally, these words are about the useful things around the home; toys, food, mother and father, kinship terms and places they know.

Around their second year birthday, children start putting words together, e.g. ‘mummy tea,’ and start observing the grammar of words; plurals, adjectives, pronouns, tenses and so on. Around their third birthday, children‘s innate programme helps them pay attention to things which are more salient – more visible. It makes them listen for the rules of their language. By the age of five, children have much of the grammar of their native language – without having been taught. Children also engage in occasional learning.

Now look at Hartmann and Stork (1972)’s stages of language development below and compare with what has been discussed above.

Stages of Language Development by Hartman and Stork

Adult speakers of a language do not just gain proficiency in a language overnight. Language has to be developed. Children, it is believed, begin to actively develop their language between the age of about three weeks (just as the child develops the sense of hearing) and three months. You may have observed your own child pass through certain developmental stages. There are various scholars that have presented varying stages in a child’s language development. Hartmann and Stork (1972; 124) distinguish six stages in a child’s language development, as follows:

Stage 1. (3-6 months) Babbling: At this stage, the child begins babbling (which is also known as word play). There is understanding of facial expressions and tones of voice, exercising of organs of speech to produce a wide variety of sounds, although there are no coherent utterances.

Stage 2. (6-9 months) Lallation

At this stage, the child is able to react to gestures and single commands. There is continuation of self-stimulated combination of sounds.

Stage 3. (12 months) Imitation

Here the child responds to outside influences actively. The child produces one word sentences and repetitive verbal play.

Stage 4. (15 months) Jargon

The child incorporates elements of the talk of environment into flow of uncontrolled speech. Vocabulary rises to over 20 words and the child is able to communicate two-word phrases.

Stage 5. (2 years) Talking

This is the beginning of verbalisation of wants using phrases. There is full understanding of instructions. 

Stage 6.  (4 years) Loquacity

The child has full understanding of adult speech directed at him or her and almost complete mastery of the language patterns.

Stages of Literacy Development in Children

· In Stage 1 (pre-reading), typically between the ages of six months to six years old, the child pretends to read, gradually develops the skills to retell stories when looking at pages of books previously read to him/her. The child gains the ability to name letters of the alphabet, prints own name and plays with books, pencils and paper. By six years old, the child can understand thousands of words but can read very few (if any). In this stage, adults are encouraged to scaffold child’s language attempts through expanding on verbalisations and recasting child’s verbalisations. Adults encourage children to use two to three word combinations within social contexts, and adults should implement reading or effective shared reading for young children aged two to five years. Adults should verbally label objects with which children are involved and encourage children to ask questions. They should then make observations from these questions and elaborate on them (Westberg, et al., 2006).

· In Stage 2 two (initial reading, writing and decoding), typically between the ages of six and seven years old, the child is learning the relation between letters and sounds and between print and spoken words. The child is able to read simple texts containing high frequency words and phonically regular words, and uses skills and insight to “sound out” new words. In relation to writing, the child is moving from scribbling to controlled scribbling to non-phonetic letter strings. Adults are encourage the child to write about known words and use invented spellings to encourage beginning writing, which can be extended through assisted performance. Teachers and parents must ensure that children have ample opportunity to apply practices and strategies. (Westberg, et al., 2006).

· In Stage 3 (confirmation and fluency), typically between the ages of 7 and 8 years old, the child can read simple, familiar stories and selections with increasing fluency. This is done by consolidating the basic decoding elements, sight vocabulary and meaning context in the reading of common topics. The learner’s skills are extended through guided read-alouds of more complex texts. By At this stage, adults should provide instructions that include repeated and monitored oral reading. Teachers and parents must model fluent reading for students by reading aloud to them daily and ask students to read text aloud. It is important to start with texts that are relatively short and contain words the students can successfully decode.  (Westberg, et al., 2006). At the end of this period, the learner is transitioning from the learning-to-read phase into the reading-to-learn phase.

· In Stage 4 (reading to learn), typically developed between the ages of 9 and 13 years old, reading is used to learn new ideas, to gain new knowledge, to experience new feelings, to learn new attitudes, generally from one or two points of view. There is a significant emphasis placed on reading to learn, and writing for diverse purposes. There is time spent balancing the consolidating of constrained skills (spelling, grammar, fluency) whilst providing ample opportunities to explore topics through reading, writing, speaking, listening & viewing. At this stage, learners should be encouraged to use a variety of tools to learn new words, such as dictionaries, thesauruses, reference guides, word parts (prefixes, base words, etc) and contextual clues (Westberg, et al., 2006).

· In the penultimate Stage 5 (synthesising information and applying multiple perspective), typically occurs between 14 and 17 years old. At this stage, learners are reading widely from a broad range of complex materials, both expository and narrative, and apply a variety of viewpoints. Learners are required to access, retain, critique and apply knowledge and concepts. Learners are consolidating general reading, writing and learning strategies whilst being required to develop more sophisticated disciplinary knowledge and perspectives.  Adults should encourage learners to refine interest, pursue areas of expertise, and develop the literacy reflective of the years ahead in post-school contexts (International Reading Association, 2012).

· In the final Stage 6 (Functional Literacy - critical literacy in work and society), reading is used for one’s own needs and purposes (professional and personal). Reading serves to integrate one’s knowledge with that of others to synthesise information and to create new knowledge. Reading and writing are purposeful, strategic, often specialised and anchored. “Literacy” stratifies greatly in adulthood, since our reading and writing habits are shaped by educational, cultural and employment factors that become increasingly diverse in the post-school landscape. In professional and specialised settings, individuals are required to synthesise information from a diverse range of sources in order to form conclusions, shapes audience views, and navigate multiple points of views (or perspectives).

Classroom Application

Through the stages of development, your role is to arrange tasks and activities in such a way that students are developing reading and writing skills. Therefore, you must be 

aware of the learning intentions, know when a student is successful in attaining those intentions, have sufficient understanding of the students’ prior understanding as he or she comes to the task, and know enough about the content to provide meaningful and challenging experiences so that there is ... progressive development. (https://www.theliteracybug.com/stages-of-literacy/) 

When teaching ECE learners, it is important to use strategies that must develop core skills whilst also challenging readers. Classrooms and whole schools should promote “a coherent curriculum that helps students ... acquire basic skills as well as the strategies needed to tackle challenging tasks”. We are aiming to reach a state whereby, “success builds on success, because as learners gain confidence, they are willing to work harder and can more readily learn.” To work toward this aim, what is needed is a theory of social learning which would indicate what is available environment for learning, the conditions of learning, the constraints on subsequent learning, and the major reinforcing processes.” (https://www.theliteracybug.com/stages-of-literacy/). Therefore, you must ask yourself: 

i. What capacities are being developed at each level of development? 

ii. What are learners doing now that they could not do before? 

iii. How can today’s learning build on yesterday’s to prepare for tomorrow’s? 

iv. How are changes occurring in this child/group/class? 

v. What future changes and demands can we foresee? 

vi. What individual changes need to take place for sustainable practices to be in place? 

vii. What structural changes are required? And;

viii. What are the cultural applications?

Theories of Language Acquisition

There are three commonly known theories of language acquisition. These are:

· The imitation theory

· The innateness theory

· The cognitive theory

The Imitation Theory:  language acquisition is a long process of imitation whereby the child copies or imitates the utterances heard from adults.

The Innateness Theory: suggests that every child is born with a predisposition to learn a language because of an innate naturally occurring Language Acquisition Devise (LAD). 

The Cognitive Theory: Suggests that a child has intellectual development. Linguistic structures will emerge only if there is an already established cognitive foundation. Language acquisition in children is part and parcel of the intellectual development of a child. Cognitive strength refers to the ability of the brain to think and analyse situations to find answers to questions.

Factors that impact Language and Literacy Acquisition

Language acquisition can be affected by both positive and negative factors. Can you think of factors that help in the acquisition of language? Factors that positively affect language acquisition include the following:

· Rich linguistic environment

· The child acquires language in an informal way

· There are many models to imitate.

Factors that negatively affect language acquisition can include the following:

· The child’s shyness. This interferes with his/her conscious of learning

· Health problems such as deafness

· Limited models: This can mean the child’s contact is limited to few sources of restricted linguistic expression. For example, a child may be living far from other people or, with a deaf and mute person. 

Discussion 



Discussion

Discuss other factors that can affect language acquisition both positively or negatively.

Issues in Language Acquisition

When we talk of issues in language acquisition in this course, we are looking at aspects that raise concerns in the process of language acquisition.

Linguistic Competence and Performance

Competence is the native speaker or hearer’s knowledge of his/her language. It is the mastery of the system of rules. Performance is the production of actual sentences in use in real life situations. The understanding of competence versus performance as given by Chomsky closely resembles the langue and parole dichotomy given by Saussure.

While langue is the same with every language user, competence may differ from person to person. Saussure’s understanding of langue emphasises its predominantly social aspect, while Chomsky’s term ‘competence’ is based on psychology and presumes individual differences between human beings. Chomsky’s view of competence is also based on the idea of an in-built language acquisition device in human that enables a person to acquire competence, i.e. internalise the system of rules of the language, enabling him to generate an infinite number of sentences. Structuralists are typically concerned with competence while functionalists are more concerned with performance.

Comprehension and Production

Comprehension is the ability to understand something. Production, here, refers to the process of speaking. Comprehension typically precedes production, and has a different set of limitations. A child will be expected to produce what they are able to comprehend. Comprehension would be possible if the talk is conducted in meaningful contexts. How can you promote meaningful communication in your ECE class? 

Activity 
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Activity

Carry out a case study of your class to find out whether the children produce what they comprehend.

Nature / Nurture Controversy

When we talk about the nature and nurture controversy, we are referring to the argument between Chomsky and Skinner which is based on the biological foundations of language. Noam Chomsky postulates that it is natural for a human being to learn a language because humans have an inborn (naturally) capacity to learn any human language. Skinner postulates that humans learn a language through education or training (nurtured by environment).

Language Universals

The two words, giving this subheading, are well known by you, but what are these language universals? What substance do you think is universal? What does it mean that it language is universal? Language universals are aspects of language that are common to all natural languages. 
 Language and Thought

What is the relationship between language and thought? I think you can remember that the two involves a psycholinguistics aspect. We use language to express our thoughts. Actually, Brown (2014) says “… language helps to shape thinking and vice versa.” Discuss with your friend on the course what happens to this interdependence of thought and language.

Imitation 

The concept of imitation in language acquisition and learning has been a big concern after the cognitivists’ views of language. This has greatly affected the approaches to language teaching and the expectations from the teacher. This is because imitation in the classroom promotes rote memory. Do you think we should do away with imitation and the imitation theory? What kind of imitation should be done away with? Which aspects would you require the imitation theory? You should also be aware that children are deep-structure imitators. This means that they will centre on meaning and not the surface features of what they imitate (Brown, 2014). 

Practice and Frequency

Much as we may advocate for practice and frequency as factors that would promote language acquisition in children, the best practice should be contextualised, meaningful communication in the target language.

Input

Input and how it is processed and acted upon, has emerged to be one of the most important key to language acquisition at any age. If language is delivered efficiently, giving prompt feedback, successful language acquisition in any class would be noted.

Reflection 
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Think back from your study in this unit, how would you utilize the stages of language and its theory in an ECE classroom?

Assessment
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Assessment
	Discuss all the theories of language acquisition, ensuring their application in the classroom.


Unit summary
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In this unit you learned how children develop language. The unit has basically helped you understand the stages for language development in children. This is cardinal for you so that you would be able to help children develop in a natural way. The unit has also helped you understand the stages for the development of literacy skills in children through to adulthood. We have discussed this aspect up to a higher level so that you would be able to rate your literacy skills as well. Issues in language acquisition have also been discussed to help you be aware of such issues so that you would be able to guard against negative ones.

Key Reference

Richards, J.C. (2006). Communicative Language Teaching Today. New York: Cambridge University Press

Unit summary
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Summary
	In this unit you learned how children develop language. The unit has basically helped you understand the stages for language development in children. This is cardinal for you so that you would be able to help children develop in a natural way. Besides, has also helped you understand the stages for the development of literacy skills in children through to adulthood. The unit has further discussed this aspect up to a higher level so that you would be able to rate your literacy skills as well. The unit closed by explaining what language acquisition is in order to help you be aware of such issues so that you would be able to guard against negative ones.


Assessment
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Assessment
	Discuss all the theories of language acquisition, ensuring their application in the classroom.


Key References

Brown, Douglas. H. (2014). Principles of Language Learning and Teaching. USA: Pearson Education inc.

Unit 5
Aspects of Language
Introduction

This unit deals with aspects of language which are the levels of linguistic analysis or levels of descriptive linguistics. These include phonetics, phonology, morphology, syntax, semantics and pragmatics. We will discuss each of these beginning with giving the knowledge that you require as a teacher. Narrowing down to how you would use the knowledge of these aspects in the classroom. However, this unit is yours as a teacher and application will be much done in the advanced language and literacy development course.
At the end of this unit you will be expected to:
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Outcomes
	· describe all the phonemes of the zonal language taught at your school;
· correctly produce phonemes of a Zambian language;
· explain  strategies that can be used with children of 3 to 4 and 5 to 6 years in preparing them to read and write;
· explain morphological, syntactic, semantic and pragmatic concepts in a Zambian language.
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Terminology
	Phonology:
	The sounds of a particular language, the rules for combining them to make words and the prosodic features that accompany them.

	
	Morphology:
	The internal structure of words, including word formation.

	
	Syntax:
	The arrangement of constituents into larger meaningful constructions.

	
	Phonetics:
	First level of linguistic analysis dealing with speech sounds.

	
	Pragmatics:
	The study of contextual meaning.

	
	Semantics:
	The study of meaning in language.

	
	
	

	
	
	


Phonetics and Phonology
What are the sounds of the language used as medium of instruction at the school where you teach? You may realise that although we all know how to speak a language, it may not be easy to describe the sounds of the language, and to explain the rules for their combination. In this section, you are going to deal with the sounds of a Zambian language, how they are produced, transmitted and how they are perceived by the human ear. This is phonetics. Phonetics is the science of speech sounds. Phonology of a language includes all of the important speech sounds it uses, the rules for combining them to make words and such things as length, tone and intonation patterns that accompany them. Children have to learn to recognise and produce the phonemes of their own languages and to combine those phonemes into words and sentences with the right sorts of prosody. Before you get to help the learners to produce and combine these sounds, you are required to model them, yourself, in a Zambian language, that is, demonstrating how they are produced.
Now look at Figure 5.1. The figure shows the location of the organs of speech. The organs involved in the production of sound are clearly labelled. If you look in a mirror and articulate any sound in your language, you can see the active articulators moving towards the passive articulators. Can you mention which of these organs of speech are active articulators? Have you realized that the tongue is the most active articulator? Explain why?
The initials labelled on the diagram are written in full.
NC: Nasal Cavity

TR: Teeth Ridge (alveolar)

HP: Hard Palate

OC: Oral Cavity (mouth)

SP: Soft Palate (velum)

L: Lips

T: Teeth

F: Front of tongue

C: Centre of tongue

B: Back of tongue

U: Uvula

EG: Epiglottis

LJ: Lower jaw

P: Pharynx (throat)

VC: Vocal Cords

G: Glottis

LX: Larynx

FP: Food passage

W: Windpipe (trachea)

Fig. 5.1 Location of organs of speech 
A careful study of the figure above gives us indications about the location of these organs of speech. These organs have specific functions. Take some time and search for the functions of these organs. There are other parts of the mouth that are important in speech production such as the teeth and the palate. They do not move but they form the place or point of articulation. In the production of sound, the active articulators move towards the inactive articulators. Human beings are able to produce meaningful sounds for communication using these articulators.
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Fig. 5.2 Articulatory Organs
Sounds of a language are categorised as vowels, semi-vowels and consonants. Can you describe what each of these are? What differentiates them?
Vowels

How many vowels do Zambia languages have? Can you plot the vowels on the quadratic diagram representing the tongue in your mouth? The sharp edge is the tip that can protrude if you push your tongue out of your mouth. You are reminded to also indicate whether the vowel is High/Mid/Low and Front/Central/Back. Draw your diagram in the space below.
You can realise that vowels are classified on:

i. the position of the tongue; whether high, mid or low, 

ii. the movement of tongue in front at the centre or at the back,
iii.  the openness or closeness of the mouth, and; 

iv. the lip shape (spread, rounded or neutral).

               Front                  Central                            Back

   High       i                                                                  u
   Mid                                       e                           o
    Low                                                    a                   

Diagram 1: Vowel system of Zambian languages
Are you aware that in most Zambian languages, there are short and long vowels? Try listing short and long vowels in any approved regional Zambian language. There are five short vowels in any Zambian language. These are a. e. i. o. u; and long vowels are a result of doubling the short vowels. Luvale, however, has no double vowels. Zambian languages use length for distinguishing words from one another. This information can be presented in a simpler manner as in the diagram below:

Table 5.1. Zambian Language vowel system

	Front
	Back

	Short 
	Long 
	Short 
	Long 

	High     
	i
	ii
	u
	uu

	Mid 
	e
	ee
	o
	oo

	Low 
	
	
	a
	aa


By definition, vowels are sounds produced without obstruction in the vocal tract. Stand in front of a mirror and produce these vowel sounds. Pay particular attention to the tongue height, lip shape, tongue movement and position of the tongue. Can you now list pairs of words with short and long vowels and notice the difference in the meanings of the pairs. Here are a few examples to guide you: 

ciTonga:

bola ‘rot’ => boola ‘come’

iciBemba:

pepa ‘pray’ => peepa ‘smoke’

siLozi:


bina ‘dance’ =>   biina ‘big men’
Consonants

Earlier, we said that sounds of speech are divided into vowels and consonants. How many consonants does your language have? There are also many more consonant clusters, that is, two or more consonants run together, each of which is pronounced separately. But what is a consonant? 
A consonant is a sound made when the airflow is interrupted or slowed down. Some consonants stop the air completely while others allow a certain amount of air to pass. A consonant can also be described by saying where in the mouth the air is stopped or slowed down and how this takes place. 
The chart below shows how consonants can be described by voice, manner and place features. Note that in a cell, the phoneme which is placed on the left is voiceless while the one on the right is voiced. It is necessary for you to distinguish sounds using the voice feature but it will be of no importance for your learners. 

Table 5.2: Consonants and semi-vowels

(- stands for ‘voiceless’ and + stands for ‘voiced’)

	
	Bilabial 

-                 +
	Alveolar 

-                  +
	Post-alveolar
-                 +
	Palatal

-                 + 
	Velar 

-                 +
	Glottal

· +

	Nasal
	               m
	               n
	
	              ր
	
	                ŋ

	Stop
	p                 b
	t                  d
	
	
	k               Ɡ
	

	Affricate
	
	
	tʃ                dʒ
	
	
	

	Fricative
	               β
	
	ʃ                ʒ
	
	
	 h

	Glide 
	
	
	
	                   j
	
	


Table 5.2: Features describing consonant phonemes (Partly adapted from Roach 1997:62). 
Note that only sounds that exist in Zambian languages have been presented. However, respective languages will vary. For instance, Bemba has no /h/ sound but has /ʃ/ which is represented by the grapheme (letter) ‘sh’ as in shoonse ‘all’.
Table 5.3. Chitonga consonants and semi-vowels sounds
	
	Bilabial 
	Labio-dental
	Alveolar
	Palato-alveolar
	Palato 
	Velar 
	Glottal 

	Nasal
	           m
	
	             n    
	           ny
	
	          ƞ
	

	Stop 
	p         bb

	
	t          d
	
	
	kk       g
	

	Fricative 
	             b
	f         v
	s           z
	
	          c
	          k     
	         h

	Affricate 
	
	
	
	
	cc          j
	
	

	Lateral 
	
	
	            l
	
	
	
	

	Glide 
	            w
	
	
	
	          y
	
	


(Adapted from Sikota, 2017)
Students whose language is not represented should formulate a similar chart for the phonemes that exist in their languages. These form the phonemic representation of the language. From these phonemes, you can help your learners to identify and manipulate sounds of their language and be able to match the sound to the letter. 
Activity 
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Activity

Are you able to describe each of the phonemes (sounds) in the table above using a three rank description? It is easy. Begin with the consideration of whether the sound is voiced or not, then the point of articulation, thereafter the manner of articulation. For instance, /p/ is a voiceless bilabial plosive (stop).
Consonant Blends

Consonant blends are two or more letters that are blended or run together, when the word is pronounced. In the following examples, the / n / and the / d / sound in ‘ing’anda ‘house’, ndeeya ‘I am going’ in Bemba are blended together to give the sound / nd /. Note that there is a difference between a consonant cluster and a consonant blend.

There are many groups of letter blends to consider such as ng, nk, mb, mp, ns. It is important to master these blend sounds but, regardless of the methods you will use in teaching them, the objective is to help children;
i. hear the sound and distinguish it from other blend sounds.
ii. see the letter combinations involved.
iii. realise that in every case the letters combine into a blend sound.

iv. to discriminate between the blend sound and the sound of the individual letters, For instance, the /n/ in namatika ‘paste’, and /d/ in dada` duck’, can make a blend as in ndongwe ‘groundnuts’ in ciTonga.

Table 5.4: The alphabet for the seven Zambian Languages

	
	Bemba
	Kaonde
	Lozi
	Lunda
	Luvale
	Nyanja
	Tonga

	
	a(aa)
	a(aa)
	a(aa)
	a(aa)
	a
	a(aa)
	a(aa)

	(fricative)
	b
	b
	b
	b
	(v)
	w
	b

	(stop)
	-
	-
	-
	-
	-
	b
	bb

	(affricate)
	c (or ch)
	ch
	c (or ch)
	ch
	ch
	c
	c (or ch)

	(aspirated)
	-
	-
	-
	-
	-
	ch
	-

	
	d
	d
	d
	d
	d
	d
	d

	
	e(ee)
	e(ee)
	e(ee)
	e(ee)
	e
	e(ee)
	e(ee)

	
	f
	f
	f
	f
	f
	f(or pf)
	f

	(voiced velar fricative)
	-
	-
	-
	-
	-
	-
	k

	
	g
	g
	g
	g
	g
	g
	g

	(voiceless)
	-
	h
	h
	h
	h
	h
	h

	(voiced)
	-
	-
	-
	-
	-
	-
	hh

	
	i(ii)
	i(ii)
	i(ii)
	i(ii)
	i
	i(ii)
	i(ii)

	?
	-
	-
	-
	-
	-
	-
	c

	
	j
	j
	j
	j
	 (n)j
	j
	j

	(stop)
	k
	k
	k
	k
	k
	k
	kk

	Aspirated
	-
	-
	-
	-
	kh
	kh
	-

	
	l
	l
	l
	l
	l
	l (or r)
	l

	
	m
	m
	m
	m
	m
	m
	m

	
	n
	n
	n
	n
	n
	n
	n

	(velar)
	ƞ
	n
	n
	n
	-
	ng’
	ƞ

	
	o (oo)
	o (oo)
	o(oo)
	o (oo)
	o
	o (oo)
	o (oo)

	
	p
	P
	p
	P
	p
	p
	p 

	(aspirated)
	-
	-
	-
	-
	ph
	ph
	-

	(alveolar)
	s
	s
	s
	s
	s
	s(or ts)
	s

	(palatal)
	sh
	sh
	sh
	sh
	sh
	-
	sh

	
	t
	t
	t
	t
	t
	t
	t

	(aspirated)
	-
	-
	-
	-
	th
	th
	-

	
	u(uu)
	u(uu)
	u(uu)
	u(uu)
	u
	u(uu)
	u(uu)


	
	-
	v
	v
	v
	v(or bv)
	v
	-

	
	w
	w
	w
	w
	w
	w
	w

	
	y
	y
	y
	y
	y
	y
	y

	(alveolar)
	-
	z
	z
	z
	z
	z (or dz)
	z

	
	-
	zh
	-
	zh
	j
	
	


(Adopted from LLE Module 2 – 2014 ed.)

For you to be able to help learners children with the sound-letter relationship, you need to know the alphabet of the target language and the sounds the letters carry. You are advised to do a lot of practice until you are well acquainted with the sounds. You need to learn more on how to help learners with the sound system of their language beginning with the vowel system. We hope you are well acquainted with all the possible sounds in your local language. The chart on the Zambian languages alphabet will help you much on the production practice of these sounds. Reading complements writing. You should be able to enhance emergent literacy as early as possible so that the children would gain readiness in both reading and writing. 

Phonological Awareness

We have already discussed the term phonology and we are sure that you know that there is a close connection between ‘phonology’ and ‘phonological awareness’. What do you understand by the term ‘phonological awareness’? 
One way your children will get ready to read is by noticing and playing with the words, rhymes and syllables they hear in everyday speech. This is called phonological awareness. Phonological awareness is “the ability to break down, identify and manipulate the phonological structures of words” (Diemer, Van der Merwe and De Vos, 2015). Begin with the consonant sounds that are common and familiar to the children.
Children also start to adapt to the individual sounds or phonemes in words. This is called phonemic awareness, a subcategory of phonological awareness. The children are able to manipulate sounds, stating the initial, middle or final sound in a word. The more you can build on these early “pre-reading” skills, the more prepared the children will be for the challenge of learning to read. 
As you begin your sound system with your learners, we advise you to begin with vowel sounds. Once the learners have grasped the sounds, begin to introduce consonant sounds; one sound at a time. You can blend the consonant and the vowel sound to form syllables and syllables to form simple short words.
To improve their listening skills, engage learners in listening to stories (read with expression), and while they do so, let them identify repeated and rhyming sounds. 
Teach the children about syllables by clapping the ‘beats’ they hear in words. You can also get the child up and moving by having them jump whenever they hear a sound or syllable.

They need to become aware of how the sounds in words work. They must understand that words are made up of speech sounds, or phonemes.  A child’s skill in phonemic awareness is a good predictor of later reading success or difficulty.

Guessing games such as “I spy” can be used to work on almost any phonological skill. For instance, “I spy something red that starts with /t/.” You may want to work on rhymes, such as “I’m wearing something warm that rhymes with boat.”

Singing in general is a great way to get children in rhyming. There are also good songs you can use to focus on other kinds of phonological and phonemic awareness skills. 

Sound blending is an important skill for early readers. They need to put sound units together to be able to read a word smoothly. You can help your learners start working on this by putting together the sounds they hear. Ask them to connect the beginning sound with the rest of a word. For example, tell them, “Start with /a/ and add /na/. What word do you hear if you put them together?”

Have your ECE children work on hearing a word and taking it apart. Start by using compound words such as cowboy, baseball or firefly. Tell them, “Say the word cowboy. Now take away boy. What word is left?”

You can also use Lego bricks to make this point. Give the children two attached Lego bricks to represent parts of the word. Then have the children physically take the Lego pieces apart as they remove part of the word.

Children respond to hands-on learning. Try making a collage of items that start with the same sound using pictures from magazines. Sock puppets can be another fun way to work on these skills. Make one that likes to munch on words that start with a certain sound. Let your children have fun “feeding” the puppet different objects or pictures that start with that sound. Alternatively, they can state the initial sound for any object they choose to feed the puppet.
There are many resources and ideas online to work on phonological and phonemic awareness skills. Check out YouTube for teaching videos, Pinterest for phonology games and crafts, or the app store for nursery rhymes, sound games and songs. As an innovative and creative teacher, you can customise some of these games into a language taught at your school. Get to one of the following links and discuss with your colleague on this course. How beneficial are the videos, games, songs and rhymes to your teaching? Are you able to do these games and devise rhymes in a local language used at the ECE centre.
Whatever you do, keep the activities short and fun. You know very well that young children have a short attention span; they cannot focus on one activity for a long time. Our emphasis is that you should engage the learners in play so they can learn while playing. This is the easiest of the early grader learning. Take advantage of their curiosity and interests. 
Common phonological awareness tasks include blending, segmenting, substituting, epenthesis and deletion. A general awareness of sound differences in words can be tested with a ‘same/different task’ (e.g. do ‘fish’ and ‘fan’ start with the same sound?) or an oddity task where one word is dissimilar either by one phoneme or the rime (e.g. which is the odd one out? “pig, hill, pin?/ lend, mend sent”), (Adams 1990: 78).  You can have the words on a spinner so that children can run to pluck out the odd item. You should do this game using words in a local language. Blending requires children to map distinct phonological segments (syllables, onset and rime or phonemes) to a word: /a/ /n/ /a/ into ana. Segmenting requires the learners to break a word down into the relevant linguistic segments: for example, segmenting ana into phonemes /a/ /n/ /a/.  Substitution involves the deletion and addition of a sound simultaneously (e.g. say tela, but instead of /t/ say /l/).  Epenthesis refers to the addition or insertion of sounds (e.g. say cat with /s/ in the beginning: scat). Deletion involves the explicit removal of sound segments (e.g. say amai without /a/ in the beginning).   

The development of phonological awareness has its origins in oral language and during later development, exposure to print.  Oral language influences the development of phonological awareness (Anthony & Francis 2005). Because words in a language must obey the phonological restrictions of that language, phonological awareness is affected by the phonological structure and rules of the spoken language. For instance, our Zambian languages nasal consonant blends and clusters take a homorganic nasal. For instance, it is Zambia and not Zanbia; luyando ‘love’ and not luyamdo; ntolompita ‘trumpet’and not mtolonpita. 
Factors relating to orthography and exposure to print also influence phonological awareness (Aro 2004; Moll et al. 2014). Our Zambian Languages Orthography being a transparent one has a sound to letter correspondence; one letter represents one sound. You are advised to read the 1977 Approved Zambian Languages Orthography for more information on how the local language taught at your school operate.
Now look at the following words below and analyse the single sounds and syllables:

Bemba: 
abana ‘children’; amacuungwa ‘oranges’; icipuna ‘chair’

Tonga:

janza ‘hand’; maulu ‘legs’; mwana ‘child’

Nyanja:
galu ‘dog’; manzi ‘water’; ana ‘children’

Lozi: 

banana ‘children’; mazoho ‘hands’; meezi ‘water’

Kaonde: 
banzoolo ‘chickens’; mema ‘water’

Lunda:

mukanda ‘book’; itala ‘house’; mikala ‘villages’
Luvale:
poko ‘knife’; mutu ‘person’; meya ‘water’.


The /a/ sound in all the words that contain this sound in all the seven approved Zambian languages is represented by the letter ‘a’. Actually, all the vowel sounds and some consonant sounds are the same for all the Zambian languages. Even consonant blends and consonant-vowel blends are the same within the same languages. What is the implication in the teaching of reading to your children of 5 to 6 years? You need to correctly identify and pronounce the sounds, blends and words and be able to manipulate these sounds with your learners. The sounds discussed in table 5.2 and letters in table 5.5 will help you develop a sound phonemic awareness of the language taught at your school. In the ECE class, you will deal with level of difficulty depending on the age and ability of the learners. Consider the level of difficulty below:
i. Implicit tasks; for example, ‘odd-one-out’ where children pick sounds different from others. 
ii. Identification; where learners identify the sound that is mentioned by the teacher. They can refute if a sound is not present in a word pronounced to them.
iii. Blending; Children can blend first, consonants with vowels and later, two or more consonants.

iv. Segmentation; be able to breakdown into syllables and syllables into single sounds.

v. Addition; Like blending, use the notion of addition, for example when we add la to ma what do we get? That is, ma + la = mala.
vi. Deletion; a sound or syllable can be remove from a word, for instance; What do you have when you remove /a/ from /atute/? 

vii. Substitution; children replace sounds or syllables as instructed. For instance, you can replace the vowel in the root of the word lila ‘cry’ in ciTonga to produce a number of meaningful words such as lela ‘nurse a child’, lula ‘bitter’, lala ‘sleep’.
However, the level of difficulty may vary among children as seen from the study of isiXhosa (Diemer, Van der Merwe, and De Vos, 2015). 

Phonological awareness develops over time. You need to be patient with the young children and instil confidence in them.
More guidance will be given to you on how you can involve play as much as possible in the teaching of sounds in the ECLL 2100 course.

Morphology
Have you ever come across the term morphology? In what context had the term been used? What did it mean to you? 

The term ‘morphology’ has been used by various fields such as biology and anthropology. The term literally means ‘the study of forms’, (Yule; 1985). Morphology in linguistics is the study of the internal structure of words in a language and of the rules by which words are formed. 

There are three central units of analysis in morphology; the morpheme, morph and allomorph. 

A morpheme is a minimal meaningful unit of language.  A free morpheme, for example, pa ‘give’, in ciTonga can stand on its own to give meaning while a bound morpheme eg, mu- in muntu ‘person’ cannot. It must be attached to a free or another bound morpheme. In our local languages, most morphemes are bound. Free morphemes are just seen with invariable forms such as interjections. Further, bound morphemes can be inflectional if they operate for grammatical change (that is if they do not change the meaning of the word) but just inflect for tense (the verbs) and number (the nouns) or derivational if they operate for lexical change (where the meaning of the word changes). You can inflect nouns and verbs for instance mutiko ‘cooking stick’ => mitiko ‘cooking sticks’ or adzadya ‘She/he will eat’ => anadya ‘He /she ate’ in ciNyanja where the -na- is the morpheme denoting the remote past. Derivations derive words of the different category, for example; lima ‘cultivate’ => mulimi ‘farmer/ one who culitvates’. You need to guard against wrong use of the inflectional and derivational morphemes. For instance, children should not say munkoko for ‘chicken’ in Bemba.
You need a lot of assistance from your tutor on various examples of these morphemes in your local language. Please, we are available for you.
Once you get acquainted to the morphological aspects of the language used as medium of instruction at your school, you will be able to help learners be aware that words are made of morphemes and these morphemes have meaning in the language. 
Let us get back to the inflectional and derivational morphemes. Inflectional morphemes in Zambian languages are prefixes. They are attached before the stem. The stem is the part of a word that remains after all inflectional affixes are removed. When we remove the inflectional prefix mu- from muntu, we remain with the stem -ntu. Most derivational morphemes are suffixes. They are attached after the stem of derived nouns. For example, the -i  in mulengi ‘’creator’ in ciNyanja is a derivational suffix. We can as well find infixes in various words. These are inserted morphemes. They are usually inserted between the prefix and the stem in verbals. The -lee- in balelya ‘they are eating’in iciBemba. 

Let us also look at some of the word formation processes in language.   Which word formation processes have you come across? We can introspect on affixation, blending, clipping, compounding, and conversion.
Syntax

When we speak, we select words and put them in a continuum for us to communicate. When we do that, we are operating at the syntactic level. Syntax is the study of the arrangement of words in sentences and of the means by which such relationships are shown (Hartmann & Stork 1972: 231). Syntax, therefore, concerns itself with the meaningful organization of words into larger units such as phrases, clauses, sentences and the analysis of such units based on rules. You take some time to search on these syntactic units; phrases, clauses and sentences. 

The main concerns of syntax
1. Sentence constituents:

· Sentence (sentential category)

e.g. {A student painted the house} S

· Clause
 (clausal category)

e.g. {A student painted the house} C 

· Phrase (phrasal category)

e.g. {A student} NP {{painted} VP {the house} NP}

· Word (lexical & functional categories)

E.g. {A} D {student} N {painted} V {the} D {house} N

We can safely say that syntax is the level of linguistic analysis which deals with the arrangement of words and morphemes into sentences and states the rules/principles which govern such arrangements.

Since syntax refers to the rules used to combine words to make sentences; syntactic development is the way children learn these rules. Children learning their first language, however, automatically develop syntactic rules without explicit instruction; they learn it simply by listening to others speak around them. I hope you still remember what we have discussed under the theories of Language acquisition and learning. We can relate this to the Behaviourist (imitation) theory and social interactionist theory. 

The manner in which words are combined to form various types of sentences is orderly, and based on rules.

We thus note that the syntactic component of the grammar is both creative and systematic.

Creativity accounts for the ability of the native speakers to combine words in acceptable ways, forming sentences that they have neither heard nor seen before.

Systematicity refers to the predictability of the structures formed as grammatical or ungrammatical by speakers of that language. 

Semantics

The term semantics simply means the study of meanings. It simply implies the study of how meaning in language is produced or created. Semantics encompasses how words, phrases and sentences come together to make meaning in language. A young child may use a word that occurs in adult language, but that word does not mean exactly the same thing, nor does it have the same internal status for the child as it does for the adult. A two year child who says ‘doggie’, for instance may use the term to any animal such as dog, sheep, cow, horse or may use the word to refer to a particular dog without knowing that it refers to a class of animals. For an adult, they will have additional meanings of what ‘dog’ is, for instance; it belongs to a class of domestic animals, it is pet, it is four-legged, etc (Gleason and Ratner, 2017).

Have you noticed that in our Zambian context, children address any adult female as ‘aunty’ and male as ‘uncle’? Some children even address any adult as ‘Dad’. For an adult, such an address can be offensive.

Pragmatics

Are you aware that pragmatics deals with meaning in context? It is a branch of linguistics concerned with the meanings that words and sentences have in certain contexts in which they are uttered. The utterance, “There is a car coming” may have various meanings depending on the contexts at which it is uttered. Said to a pedestrian about to cross the road would be a warning not to. Can you think of two other contexts and the meanings thereof?

Pragmatics deals with how linguistic units are understood from the contextual perspective or indeed how contexts in which linguistic forms are used add to the interpretation of utterances made by speakers and how hearers interpret what they hear.

In the classroom, the children are aware of pragmatic inferences.  They know the importance of how they speak. They choose what to say as they speak to different individuals. They would speak differently when speaking to their peers and differently to the teacher or a stranger. 

The children know what to do when someone does not understand them. They would repeat or give a description or even change the construction altogether. 

The children can ask explanation if they do not understand someone. 

The children control their own utterances and the result of their own utterances.

As for you, speaking to a baby differs from speaking to an adult or older child. You will solve the children’s needs differently according to the situation in which each one of them is. Utilise the various situations in the classroom (eg, meal times) to help children develop their language.

Unit summary
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Summary
	In this unit you have learned about the aspects of language; phonetics, phonology, morphology, syntax, semantics and pragmatics. For each of these, a focus has been on the learners although, for the sound system of a language, much is required by you the teacher so that you are able to help the learners on their literacy journey. 


It is also necessary for you to have adequate knowledge as you help the children on the structure of words, how morphemes are combined into words and words into phrases, clauses and sentences. Each of the units combined should have meaning.

It is also your duty to correctly interpret the meanings of your learners’ utterances. Depending on the age, your learners will express their needs and concerns differently ranging from one-word utterances to sentences. Some sentences may require pragmatic interpretations.

Assignment
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Assignment
	This is a self-assessment task:

i. Provide an inventory of phonemes of a Zambian language taught at your school.


Assessment
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Assessment
	1. Distinguish between the following:

i. phonology and phonetics

ii.  semantics and pragmatics


2. The following sentences have more than one meaning. Explain two of them:

i. Visiting relatives can be boring.

ii. Flying aero planes can be dangerous.

iii. The chicken is ready to eat.

iv. She fed her dog biscuits.

Key References

Gleanson, B. J and Ratner N. B. (2017). The Development of Language (9th Ed.). Boston: Pearson

UNESCO. (2017). Teaching and learning to read in a multilingual context. Geneva: IBE.

Unit 6
Language Disorders
Introduction

Language disorders are impairments that involve the processing of linguistic information. Problems that may be experienced can involve grammar (syntax and/or morphology), semantics (meaning), or other aspects of language such as phonology. These problems may be receptive (involving impaired language comprehension), expressive (involving language production), or a combination of both. Children often have both at the same time. As a teacher of Early Childhood Education, it is important to have knowledge of most of the impairments so as to be able to identify and find solutions or ways of helping such children in your class.

By the end of the unit, you will be expected to:
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Outcomes
	· discuss oral language disorders 

· describe various language disorders.
· discuss ways of helping children with specific language disability develop their language.
· identify  specific language disabilities in children in your class.




Expressive language disorders

It is common knowledge that oral language involves listening and speaking. However, the aspect that will receive more focus here is the speaking skill with which the children will express themselves. Expressive language disorders can occur or can be acquired during a child’s development. This acquisition usually follows a normal neurological development and may have a number of causes.  

Features of an expressive language disorder vary, but may have certain features in common such as: limited vocabulary, inability to produce complex grammar, and more lexical and phonological errors.

If it is a developmental disorder, the child will have difficulty in acquiring new words and grammatical structures. The child may begin speaking later than his/her peers and progress at a slower rate linguistically. Due to the very nature of these disorders, the child may have challenges with academics and interaction with his or her friends. A child with expressive language disorder has trouble using language. The child may be able to understand what other people say. But he or she has trouble when trying to talk, and often can’t express what he or she is feeling and thinking. The disorder can affect both written and spoken language. And children who use sign language can still have trouble expressing themselves.

A child with expressive language disorder may have trouble:

i. Using words correctly

ii. Expressing thoughts and ideas

iii. Telling stories

iv. Using gestures

v. Asking questions

vi. Singing songs or reciting poems

vii. Naming objects
(https://www.stanfordchildrens.org/en/topic/default?id=language-disorders-in-children-160-238), downloaded on 12.11.21).
What are the implications for classroom instruction? How would you help such children?
Now let us look at some of these disorders.

(a)
Aphasia or dysphasia refers to the partial or complete inability to use spoken language due to mal-development, disease or injury to the brain (Hartmann & Stork).

(b)
Alalia which is a complete inability to use spoken language due to abnormality of malfunction of external organs (e.g. lips, teeth, larynx).

(c) Dumb - A person who is dumb is unable to talk. Usually, a dumb person is unable to hear as well.  

(d) Stammering – is the act of speaking with a stammer. There is intermittent flow of speech with a lot of repetitive expressions due to hard of articulation. Stammering is at root a neurological condition, based in the wiring of the brain. 

Receptive Language Disorders

Receptive language disorders: These are language disorders that hinder an individual from getting what they are listening to or reading. A child with a receptive language disorder has trouble understanding words that they hear and read. Receptive language disorders can be acquired or developmental (most often the latter). When developmental, difficulties in spoken language tend to occur before three years of age. Usually such disorders are accompanied by expressive language disorders.

However, unique symptoms and signs of a receptive language disorder will be easily seen in the child. The child:

· does not smile or interact with others (birth and older)

· does not babble (4-7 months)

· makes only a few sounds or gestures, like pointing (7-12 months)

· does not understand what others say (7 months-2 years)

· says only a few words (12-18 months)

· words are not easily understood (18 months -2 years)

· does not put words together to make sentences (1.5-3 years)

· has trouble playing and talking with other children (2-3 years)

· has trouble with early reading and writing skills (2.5-3 years)

On the overall, the child struggles to understand meanings of words and sentences, struggles to put words in proper order, and has inability to follow verbal instruction.

Let us now look at some of the specific language disorders.

a. Dyslalia is an articulation disorder resulting from impaired hearing or structural abnormalities of the articulatory organs. It is also said to be a partial inability to use spoken language due to abnormality or malfunction of external organs. 

b. Alexia is a complete inability to comprehend the meaning of written or printed words and sentences, caused by a cerebral injury. Also called optic alexia, sensory alexia, visual alexia, to differentiate from motor alexia, in which there is loss of the power to read aloud even though the significance of what is written or printed is understood. 

c. Dyslexia which is an impaired ability to understand written language. It is a learning disorder marked by a severe difficulty in recognizing and understanding written language, leading to spelling and writing problems. It is not caused by low intelligence or brain damage.

d. Deafness refers to the total or partial loss of hearing or inability to hear. It can be caused by a variety of factors including diseases, blockage of the ear canal by wax, damage to the eardrum, damage to the bones of the middle ear, and damage to nerves that take messages from the ear to the brain.
Types of Deafness

There is no single, simple occurrence of ‘deafness’ but a wide range of types and degree of hearing impairment. The loss of hearing may either be unilateral (affecting only one ear) or bilateral (affecting both ears). In general terms, there are two types of hearing loss, conductive and sensorineural. 

The classification of these is based on where the interference lies in the auditory pathway. A combination of both is also seen as a mixed hearing loss. Actually, Gleason and Ratner (2017:219) say “Hearing loss in children typically impacts all aspects of speech and language development.”
`

Apart from the preceding types of deafness, other forms of impairment such as tinnitus have been identified. Tinnitus is a range of noise in the ear (singing, hissing) that occurs in acute, unbearable form.

You should however note that it is important to note that there is a difference between deaf and hard-of-hearing individuals. A person is said to be deaf if the sense of hearing is non-functional at all for ordinary purposes of life. As opposed to a deaf person, a hard-of-hearing person is one in whom the sense of hearing, although defective, is functional with or without hearing aid. 

As a teacher, you can determine on the help that can be offered. You may employ your special education knowledge or recommend for special education classes at school, language therapy centre and a psychologist if accompanying behavioural problems are present. If a hearing loss is identified, determine whether therapy would require medication or use of a hearing aid.

Reflection
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How have you been treating children with individual differences in your class? Where you able to identify those whose language was below their age group? What did you do to help such children?

Unit summary
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Summary
	In this unit you learned about language disorders. These can be expressive (productive) or receptive language disorders.


Oral language disorders inhibit the ability to articulate appropriate while receptive language disorders hinder aspects that deal with comprehension of what is communicated to the individual. 

For each disorder, you can determine how and what to do to help the learner.

Assignment 2: Tutor Marked
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Assignment
	1. Explain how you would identify each of the following disorders in your class and determine what measure you would take:

a) aphasia

b) alalia

c) dyslexia

d) alexia 

e) unilateral deafness


Award of marks:

Appropriate introduction:



2 marks

Explanation on the identification of the disorder
1 mark each

Measure that you would take


1 mark each

Conclusion





2 marks

Neat, logical, coherent work



2 marks

Assessment
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Assessment
	1. Discuss the following types of language handicap.

i. aphasia

ii. alalia

iii. dyslexia

iv. alexia 

2. Why is it important to discuss language disorders in this course?




3. What is the difference between hard of hearing and deafness?
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