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MODULE OVERVIEW
The module will mainly focus on you as a student to plan, design and develop a curriculum for schools and the education fraternity which will help to develop excellence in schools. This entails that the acquisition of curriculum knowledge and skills which will promote a culture of learning and teaching in schools will have been internalised. This module will empower you to become curriculum leaders. The other aim of the module is to introduce you to a curriculum that encourages learners to participate in the process of knowledge production. You will be expected to describe the relationship between curriculum, teaching and learning environment. The concepts of curriculum development and teaching are key factors in educational effectiveness. Furthermore, the other aim of this module is to promote in the participants professional growth in the education.   
You and your staff may fail to work as a team and you may, therefore, fail to achieve your goals. While there is a need for you to embrace change in order for your school to remain relevant to changing needs, it is important for you to plan for it. It is important for you to study this Module diligently because it will help you to develop skills to systematically plan for change.  
OVERALL GOAL

The overall goal of this course is to equip head teachers with values, skills, and knowledge that will enable them succeed in making their schools effective by employing a system of change in running their schools. In the long run the course aims to contribute to school performance improvement and quality education delivery in Zambia.

Introduction

Welcome to this module of ELM 1300 (Curriculum planning designing and development). Our main focus in this module is to see how Curriculum planning, designing and development can change our lives for future development. This means you have to take a pro-active approach in order to be able to take charge of the future, either as an individual or as a school. The term curriculum is the planned interaction of pupils with instructional content, materials, resources, and processes for evaluating the attainment of educational objectives. As educators we should say that curriculum consists of all the planned experiences that the school offers as part of its educational responsibility. There are also those who contend and say that curriculum includes not only the planned, but also the unplanned experiences as well. Yes, it includes the unplanned experiences. However, you may need to realize that the unplanned experiences should be positive ones like good morals, cooperating with others and observing good ethics. The other aspects are those norms and values, which relate to the way the school is organized. The present-day curriculum may be perceived as being a basic part of the broader area known as education. Actually, education is a concept that each curriculum developer needs to define and refine before the curriculum development process is carried out (MOE, 1996).  
Rationale
The purpose of coming up with this module ELM 1300(Curriculum planning designing and development) is sorely for the imparting of already existing knowledge to the school managers in this changing world full of planning and designing. As school managers, you have a mandate to help your teachers with well improved technology enhancing learner support and output. 
Aim
The aim of this module is to enable you as a student to plan, design and develop a curriculum for schools and the education fraternity which will help to develop excellence in schools. It aims at the acquisition of curriculum knowledge and skills which will promote a culture of learning and teaching in schools. This module will empower you to become curriculum leaders. The other aim of the module is to introduce you to a curriculum that encourages learners to participate in the process of knowledge production. 
Specific Objectives

At the end of this module, you are expected to:
1. Explain curriculum planning and designing easily
2. Describe well the curriculum process and development
3. Plan and design an acceptable curriculum
Study Skills 
As a student studying under distance education, kindly take an opportunity to use the university library to utilise your time. Most lecturers are very busy during this period, it is imperative for you to study using the given materials at your exposure. 
Time Frame

This course will be covered in three terms of one academic year.

Need Help

You are free to call me on phone number 0977863961 for consultations when you will be at home.
List of Equipment
For easy learning of this course, the following equipment will be needed:

i. Power point projector
ii. White markers
iii. Dusters
Resources
Learner support materials

i. Permanent markers

ii. Manila Paper

iii. Bostic
Continuous Assessment 

Two Assignments                                                                                              25

One Test                                                                                                            25                                                                                                

Final Exam                                                                                                        50

Total                                                                                                                100
TABLE OF CONTENTS
Authors
ii
Acknowledgements
iii
Module Overview………………………………………………………………………………...iv

Introduction………………………………………………………………………………………..v

Rationale…………………………………………………………………………………………..v

Aim………………………………………………………………………………………………..v

Specific Objectives………………………………………………………………………………..v

Study Skills……………………………………………………………………………………….vi

Continuous Assessment………………………………………………………………………….vii
UNIT 1 : 1INTRODUCTION TO CHANGE
….

    1.1 Introduction ………………..……………………………………………………………….1

1.2 Learning Objectives
.2 
1.3 Time Frame
2
1.4 Defination Change
2
1.5 Types of Change
4
1.6 Models of Change
9
1.7 Forms of Change in Education 
14
1.8 Review Assessment
16
1.9 Summary
16
UNIT 2 : FORCE FOR CHANGE
17
 2.1 Introduction
………..17
 2.2 Learning Objectives.………………………………………………...................................17
2.3 Time Frame
.17
 2.4 Change and the Individual
…..17
     2.5 Review Assessment………………………………………………………………………28
    2.6 Activities…………………………………………………………………………………..28

   2.7 Summary…………………………………………………………………………………...28
UNIT 3 : RESISTANCE TO CHANGE ……………………………………………………...29
     3.1 Introduction…………………………………………………………………………….....29 

 3.2 Learning Objectives
… 30
     3.3 Time Frame..………………………………………………………………………….......30
 3.4 Types of Resistance to Change
33
 3.5 Phases of Resistance to Change
34
 3.6 The Value of Resistance to Change………………………………………………… …...34
 3.7 Review Assessment
……34
 3.8 Activity
….34
     3.9 Summary……………………………………………………………….............................34
UNIT 4 : MANAGING THE CHANGE PROCESS …………………………………………35
4.1  Introduction.
35
    4.2 Learning Outcome ………..................................................................................................35
    4.3 Time Frame ……………………………………………………………………………….35
    4.4 Change Management………………….. …………………………………………............40
    4.5 Kotter’s’ Eight Step Model Management............................................................................42
    4.6 Managing Change Effectively………………………………………………….................43          

    4.7 Methods to Manage Resistance to Change..........................................................................47
    4.8 The Relationship between Change and Management……………………………..............49
   4.9 Review Assessment………………………………………………………………………..49
   5.0 Summary…………………………………………………………………………………...49
        REFERENCES
…………………………………………………………………………….50

 SUMMARY
The module is expected to highpoint information pertaining curriculum planning, design and development and the education fraternity which will help to develop excellence in schools. This entails that the acquisition of curriculum knowledge and skills which will promote a culture of learning and teaching in schools will have been internalised. This module will empower you to become curriculum leaders. The other aim of the module is to introduce you to a curriculum that encourages learners to participate in the process of knowledge production. You will be expected to describe the relationship between curriculum, teaching and learning environment. The concepts of curriculum development and teaching are key factors in educational effectiveness. Yes, it includes the unplanned experiences. However, you may need to realize that the unplanned experiences should be positive ones like good morals, cooperating with others and observing good ethics. The other aspects are those norms and values, which relate to the way the school is organized. The present-day curriculum may be perceived as being a basic part of the broader area known as education. Actually, education is a concept that each curriculum developer needs to define and refine before the curriculum development process is carried out (MOE, 1996).
One should remember that each of these types of education can be facilitated in formal and informal ways.  For example, a youngster who takes a part-time job at a farm to earn some extra money might find that some of this experience makes a direct contribution to a formal school-based agriculture training programme.  On the other hand, this same experience could make the pupil a better citizen by serving as a realistic example of how our free enterprise system operates.  Whether the experience is preparation for life or for earning a living, education may be provided through formal or informal means.  Although informal education may not be as deliberate and systematically structured as formal education, it nonetheless serves as an important contributor to the outcomes of education.
UNIT 1: Curriculum
INTRODUCTION
1.1 Introduction
Have you ever come across the word ‘Curriculum’ in your daily routine as a head teacher? Perhaps you have, but if not, this should not worry you as this module will help to get actualised with the term. Brewer, H. (2001) defines curriculum as being courses offered at a school, be it secondary or primary. The word Curriculum further refers to the means and materials with which students will interact for the purpose of achieving identified educational outcomes.
The term curriculum is the planned interaction of pupils with instructional content, materials, resources, and processes for evaluating the attainment of educational objectives. As educators we should say that curriculum consists of all the planned experiences that the school offers as part of its educational responsibility. There are also those who contend and say that curriculum includes not only the planned, but also the unplanned experiences as well. Yes, it includes the unplanned experiences. However, you may need to realize that the unplanned experiences should be positive ones like good morals, cooperating with others and observing good ethics. The other aspects are those norms and values, which relate to the way the school is organized. The present-day curriculum may be perceived as being a basic part of the broader area known as education. Actually, education is a concept that each curriculum developer needs to define and refine before the curriculum development process is carried out (Atherton, J. S, 2013).
1.2. Learning Outcomes
After completing this unit, you should be able to:

· Define and explain the word change

· Identify different theories of change

· Explain the different types of forms of change in Education
1.3. Time Frame 

This unit will be covered in one hour of the three hours in a week of one academic residential.
1.4. Education and Its Elements

In contemporary society, education may be viewed as comprising two basic elements: formal education and informal education.  Formal education is that which occurs in a more structured educational setting.  Representative of this element would be school and school-related activities such as taking a course, participating in a school athletic event, or being involved in a pupil club or organization.  Informal education (often called non-formal education) consists of education that typically takes place away from the school environment and is not a part of the planned education process.  Part-time volunteer work in a hospital, babysitting, how to prepare meals at home, sweeping at school or at home, or washing clothes and plates might be considered as informal education activities.  

Central to this element is the fact that a person chooses to engage in a non-school activity, and this participation results in some form of education.  Also central to this element is that education extends far beyond the four walls of the school and encompasses more than what is under a teacher's direction.  Career awareness, exploration, and preparation may take place through one's personal initiative or by way of parents’ encouragement.  Education in its formal and informal dimensions encompasses a great portion of one's life.  From early childhood through adulthood, opportunities exist for participation in formal and informal education, and the extent of a person's participation often corresponds with his/her capabilities to perform various roles in later life.  

1.5.  Goals of Education

Two categories superimpose on the formal and informal elements of education that reflect the broad goals associated with it.  These may be referred to as education for life and education for earning a living.  As may be noted in the figure below, the two are not mutually exclusive.  Dealing with these two broad goals as separate entities is sometimes quite difficult, if not impossible.  Each must be considered in light of the other.  Basic preparation for life as part of one's high school education may serve as a foundation for postsecondary school education or earning a living.  Likewise, education for earning a living, received early in one's life, might serve to let an individual know that a certain occupation would or would not be satisfying to that person.  However, a continued interest in the field, together with education in that area, might nurture a strong career and technical involvement.

One should remember that each of these types of education can be facilitated in formal and informal ways.  For example, a youngster who takes a part-time job at a farm to earn some extra money might find that some of this experience makes a direct contribution to a formal school-based agriculture training programme.  On the other hand, this same experience could make the pupil a better citizen by serving as a realistic example of how our free enterprise system operates.  Whether the experience is preparation for life or for earning a living, education may be provided through formal or informal means.  Although informal education may not be as deliberate and systematically structured as formal education, it nonetheless serves as an important contributor to the outcomes of education.
[image: image2.png]FORMAL EDUCATION

e
= T ==
\ EDUCATION™N]
FOR EARNING

INFORMAL EDUCATION




Figure 1

1.6. Defining the word Curriculum
How, then, may we define curriculum? Referring to Figure 1, it can be noted that formal education, which includes education for life and education for earning a living, represents a vast array of learning activities and experiences.  These learning activities and experiences are not merely specific class sessions or courses but extend to or through the entire educational spectrum of a particular school or schools.  Within this context, curriculum may be perceived as being rather global in nature and representing a broad range of educational activities and experiences.  Thus, curriculum may be defined as the sum of the learning activities and experiences that a pupil has under the auspices or direction of the school.  Acceptance of this generic definition commits the curriculum developer to accept two additional supporting concepts.  First, the central focus of the curriculum is the pupil.  In fact, one may interpret this to mean each pupil has his or her own curriculum.  This interpretation is a sound concept, since pupils often select courses, experiences, and noncredit activities that align with their unique personal needs and aspirations.  This fact might be pointed out by asking, "How often can it be found that two pupils have had exactly the same set of educational experiences?" 

A second supporting concept has to do with the breadth of learning experiences and activities associated with a curriculum.  Formal courses are not the only items considered to be a part of the curriculum.  Clubs, sports, and other co-curricular activities are significant contributors to the development of a total individual and to curriculum effectiveness.  Learning and personal growth do not take place strictly within the confines of a classroom or laboratory.  Pupils develop skills and competence through a variety of learning activities and experiences that may not necessarily be counted as constructive credit for graduation.  Pupil career and technical organizations, social clubs, and athletics are but a few of the many experiences that extend beyond the prescribed set of course offerings of a school.  These experiences have the power to make contributions to pupil growth in ways that cannot be accomplished in classroom and laboratory settings.  

Accepting the foregoing, implies that we must consider a curriculum as encompassing general (academic) education as well as career and technical education.  Realistically, whether at the secondary or postsecondary level, the curriculum includes courses and experiences associated with the preparation for life and for earning a living.  This more global definition of curriculum enables us to consider not only what might be offered in career and technical education, but how those learning activities and experiences should relate to the pupil's more general studies.  

The foregoing concepts also support the notion that a curriculum should focus on developing the whole person.  It is not enough to have the curriculum to include courses and experiences that are exclusively related to career and technical education.  General studies are clearly a part of every curriculum as they serve to provide the pupil with a broad knowledge base both for life and for earning a living.  Likewise, the curriculum builder must keep in mind how general and career and technical studies are intertwined.  Life-related content such as mathematics, communication skills, and science is a meaningful contributor to content for earning a living and vice versa.  Therefore, as the curriculum is being designed and implemented, consideration must be given to how these two content areas may be closely integrated rather than segregated from each other.

Curriculum has numerous definitions, which can be slightly confusing. In its broadest sense, the word is used to refer to all courses offered at a school. Curriculum is the planned interaction of pupils with instructional content, materials, resources, and processes for evaluating the attainment of educational objectives. Other definitions combine various elements to describe the word curriculum as follows:

· Outlines the skills, performances, attitudes, and values pupils are expected to learn from schooling. It includes statements of desired pupil outcomes, descriptions of materials, and the planned sequence that will be used to help pupils attain the outcomes.
· The total learning experience provided by a school. It includes the content of the syllabus; the aggregate of courses of study given in a learning environment. The courses are arranged in a sequence to make learning a subject easier. In schools, a curriculum spans several grades.
· Curriculum can refer to the entire programme provided by a classroom, school, district, state, or country. A classroom is assigned sections of the curriculum as defined by the school.

Curriculum is the entire range of experiences that children have at school. Content objectives and learning outcomes, knowledge of child development and careful observation of the needs and interests of individual children guide curriculum.  There is no one “best” curriculum for all programmes. The curriculum is aligned with the school teaching and learning expectations and the standards of quality which should include:

· Methods for the inclusion of learners with disabilities should be provided;

· The content and teaching strategies are clear, and research-based;

· The curriculum content is taught with focus and integration;

· First, it can refer to the overall content of what is to be taught, as in the "School National Curriculum" in Zambia, prepared by the Curriculum Development Centre, which specifies the content of by far the largest part of schooling.

· Second, it can refer to the underlying principles of the approach to teaching and learning, as in a "developmental curriculum" or a "competency-based" curriculum.

· Third, it can embrace both elements, and refer to the overall "what", "how" and "why" of teaching. Note that on the whole it is a "teaching side" — rather than "learning side" — term.

· Form of the curriculum; for our present, practical purposes, we can let the form of the curriculum be dictated by the question, "Why do we have to learn this?"

Figure 2
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1.6.1. Academic (Expressive)

The material is deemed to be important in its own right, either because the learners are interested in it, or they ought to be interested in it. Either there is no great concern that they should use it, or the variety of ways in which it might be used is so great that we do not concern ourselves with it. So this applies to important elements of our cultural heritage, such as history or literature. The reply to the alienated learner's question, "Why do we have to learn this stuff?" is basically, 

"Because it's good for you". Atherton, (2013) http://www.learningandteaching.info/teaching/curriculum.htm
1.6.2. Vocational/ professional (Instrumental)

"Why do we have to learn this stuff?"

The content is not necessarily different from the academic curriculum.  Physics is necessary to know how to service a photo-copier. The emphasis is on using the material in order to do something else. But — the selection of the material may be different. That means that it may not matter whether you can remember (or reproduce in assessment) how to derive the equation for working out a standard deviation, but it may matter whether you know when to use it. Does anyone care whether you can name the main food groups, as long as you eat a balanced diet that must be prepared? Such statements simply mean that you need do the work. Perhaps the hands on thing may be the answer.

1.6.3. Developmental / Constructive

This is the other kind of curriculum which is often concerned with quite advanced skills (rather than simple knowledge) this is linked to a developmental one. It is centered on the development of the learner and maximizing his or her potential.  The measure is "improvement" rather than the achievement of a particular level.

1.6.4. Mastery / Induction curriculum

This kind of curriculum assumes that what needs to be learned exists "out there" — that the task of education (or training) is to induct you into an established body of knowledge.

It has been argued that this is true of most academic knowledge up to first-degree level, and certainly it is necessary to provide a basic foundation. Not everyone will need to build beyond that foundation. Lawyers, for example, need to know the law, which already exists: only a few judges (and lawyers who become politicians) will go on to make it. The laws of physics, too, are well-established and tested: the laws of physics exist and may not be modified. Competence-based curricula are almost necessarily based on this model. It is assumed that the curriculum designer knows what competence consists of, in a particular vocational area, and what performance criteria constitute evidence of it.

However, subjects differ in how soon in your educational career you stop being simply inducted and start contributing to the endless debate of your subject. In the humanities that stage may come earlier than the sciences. And sometimes there is a continual oscillation: the musician first masters a piece and then adds the interpretation — and then masters another one.

1.6.5.  Etymology 

As an idea, curriculum came from the Latin word which means a race or the course of a race (which in turn derives from the verb "currere" meaning to run/to proceed). As early as the seventeenth century, the University of Glasgow referred to its "course" of study as a curriculum, and by the nineteenth century European universities routinely referred to their curriculum to describe both the complete course of study (as for a degree) and particular courses and their content. By the beginning of the twentieth century, the related term curriculum vitae ("course of one's life") became a common expression to refer to a brief account of the course of one's life.

1.7.  Types of Curriculum 

We are all very familiar with syllabuses in our schools.   All the tabulated subjects on the timetable are called the official curriculum.  The approach of this official curriculum could be child centered, teacher centered, integrated, or subject centered.  Below is a brief account of child centered and integrated curriculum.  

i. Child Centred

Childhood has a meaning and a value on itself, apart from its value as a step on the way to maturity. John Dewey argued for a child-Centred Curriculum.  Instead of fitting the child to the school curriculum, he suggested that the curriculum should be adapted to the child. A subject has meaning only if it is translated to the child’s own experiences and meets its growing needs.  It goes without saying therefore that what is taught to the child must be interesting and meaningful as against being interesting only to the teacher.  The interests of children should be used to influence methods of teaching and to stimulate and motivate.  The teacher must not only opt for what is merely interesting, but must judge what is valuable and then, by method, make it interesting and tempting to the child.

ii. Integration

Historically, subject matter was divided into separate subjects, nicely ordered in sequence and packaged for teaching to the young people at various age levels.  Integration is a re-grouping of ideas and knowledge between subjects and discipline so as to provide a new and intellectually reputable curriculum.  Integration does not therefore; mean a fitting together of bits and pieces from different subjects but rather making use of the unique contribution of the individual subjects.

All curriculum components however, are developmentally appropriately; and you actually have four curriculums. There are essentially four curriculums at work in most educational settings: the explicit, implicit, null, and extra-, or co curriculum. You are probably familiar with the notions of explicit curriculum and extracurricular activities. The real intrigue of curriculum debate and design comes into play with the implicit and null curriculums. There are actually four types of curriculum that you should know, while other types of curricular will be checked later. 

1.7.1.  There are four curriculums:

There are four types of curriculum that you should be familiar with and a brief explanation is given for you below to study are:


i. Explicit curriculum: Subjects that will be taught, the identified "mission" of the school, and the knowledge and skills that the school expects successful students to acquire
ii. Implicit curriculum: Lessons that arise from the culture of the school and the behaviours, attitudes, and expectations that characterize that culture.
iii. Null curriculum: Topics or perspectives that are specifically excluded from the curriculum
iv. Extra curriculum: School-sponsored programs that are intended to supplement the academic aspect of the school experience

Core curriculum 

When you talk about a curriculum, there a number of things involved. A core curriculum for example, is a curriculum, or course of study, which is deemed central and usually made mandatory for all learners of a school system. The core curriculum consists of what is usually referred to as the core subjects and they are in most cases the compulsory subjects. The Core Curriculum is the set of common courses required of all undergraduates and considered the necessary general education for students, irrespective of their choice in major.  This is where communal learning with all students takes place. Students encounter the same texts and issues at the same time. It is where critical dialogue is experienced in small seminars are the distinctive features of what is the core.  This core curriculum phenomenon begun in the early part of the 20th century, the core curriculum is one of the founding experiments in liberal higher education. It is not only academically rigorous but also personally transformative for students.  The core thrives on oral debate of the most difficult questions about human experience.  What does it mean, and what has it meant to be an individual?  What does it mean, and what has it meant to be part of a community? How human experience is relayed and how is meaning for example of a subject. What do we think is, and what have we thought to be worth knowing?  By what rules should we be governed? The habits of mind developed in the core cultivate a critical and creative intellectual capacity that students employ long after college, in the pursuit and the fulfillment of meaningful lives (Flath, B, 1989).
1.7.2. The Purpose of Curriculum

We have suggested that curriculum refers to all planned and unplanned experiences. That means and includes the means and materials which the student interacts with. To determine what will constitute those means and materials, we must decide what we want the curriculum to yield. What will constitute the "educated" individual in our society? In other words, what purpose will the curriculum serve?

The things that teachers teach represent what the larger society wants children to learn. However, beyond teaching reading and writing, what are the necessary things that they should be taught? Is it really necessary to teach science? Does teaching mathematics really lead to logical thinking, or does it just provide students with some basic computational skills that may or may not come in handy at some future time? You may feel that answering such questions is not something a teacher has to be able to do, but rest assured that at some point a parent will ask you questions like these. As a teacher, you will be the representative of "the curriculum" to whom parents and students turn for answers. The purpose of the curriculum is to prepare the student to thrive within the society as it is—and that includes the capacity for positive change and growth. From The Educator's Field Guide (2011) 

The purpose of the curriculum is encapsulated in the four capacities - to enable each child or young person to be a successful learner, a confident individual, a responsible citizen and an effective contributor. The curriculum aims to ensure that all children and young people in that particular country develop the knowledge, skills and attributes they will need if they are to flourish in life, learning and work, now and in the future, and to appreciate their place in the world. The attributes and capabilities of the four capacities are outlined below: The attributes and capabilities can be used by establishments as a guide to check whether the curriculum for any individual child or young person sufficiently reflects the purposes of the curriculum.

Review Assessment
1. List the subjects that were your core subjects at grade 9and grade 12
2. Explain the four types of curriculum that you should be familiar with
3. What purpose does the curriculum serve in schools and in the community? 
4. What does the term curriculum mean?
1.8. SUMMARY
In this unit, we learnt the purpose of curriculum is encapsulated in the four capacities - to enable each child or young person to be a successful learner, a confident individual, a responsible citizen and an effective contributor. The curriculum aims to ensure that all children and young people in that particular country develop the knowledge, skills and attributes they will need if they are to flourish in life, learning and work, now and in the future, and to appreciate their place in the world. The attributes and capabilities of the four capacities are outlined below: The attributes and capabilities can be used by establishments as a guide to check whether the curriculum for any individual child or young person sufficiently reflects the purposes of the curriculum.

We have also learnt that there are four types of curriculum that you should be familiar with and a brief explanation is given for you below to study are:


i. Explicit curriculum: Subjects that will be taught, the identified "mission" of the school, and the knowledge and skills that the school expects successful students to acquire
ii. Implicit curriculum: Lessons that arise from the culture of the school and the behaviours, attitudes, and expectations that characterize that culture.
iii. Null curriculum: Topics or perspectives that are specifically excluded from the curriculum
iv. Extra curriculum: School-sponsored programs that are intended to supplement the academic aspect of the school experience

UNIT 2:  CURRICULUM PLANNING

INTRODUCTION

2.1. Introduction

Let us reflect a bit about what curriculum planning ensures in our places of work as leaders. Have you ever done some daily routines at your working place without planning? If so, what was your resultant experience after evaluation of the days work? However, let me help you ascent to what curriculum planning ensures at our places of work.  Curriculum planning ensures that the content answers the needs of the society in the way the topics for subjects that make a curriculum are selected and also that they meet school or governmental standards of school education. The phrase "curriculum planning" means the way a body charged with the responsibility of preparing curricula coordinates the various curricula that are used in schools in order to achieve the intended goals or the preparation of the learning content for a particular learning grouping.
2.2. Learning Out Comes

After completing this unit you should be able to:

· Define curriculum planning correctly
· Describe a needs assessment when asked to clearly
· Explain simply what is involved in curriculum planning
2.3. 
Time Frame 

This unit will be covered in one hour of the three hours in a week of one academic residential.
2.4. Curriculum Planning

When planning a curriculum, a planner must ensure that the content touch on all required topics, and also that they meet school or governmental standards of school education. The phrase "curriculum planning" can refer to the means through which the education system coordinates the various curricula being used in order to achieve goals.

· Curriculum planning includes a teacher creating a class curriculum.
· Curriculum planning has to be done so that learners learn necessary skills without them becoming too bored.
· A curriculum plan may help teachers and other educators evaluate the best strategies for effective classroom instruction.
· Planning the lesson is one phase of curriculum planning.

The phrase “curriculum planning” can mean one of two related things: either the process of an individual teacher to build a class curriculum, or the means through which for example the Curriculum Development Centre (CDC) or the Ministry of Education coordinates the various curricula being used by teachers in order to achieve uniform goals. Careful planning is required to ensure first that the lessons by teachers actually touch on all required topics, and also that they meet school or governmental standards of education.

2.5.  Planning Goals

Teachers must typically have a solid idea of where their courses are headed in order to teach them effectively. A curriculum plan is one of the best ways for teachers to look objectively at what needs to be taught over the course of a term or year and then organize an effective way to get from beginning to end. Most of the time, teachers are not working in isolation — that is, they are usually teaching alongside many others who are covering similar ground. A big primary school is likely to have four to six grade one classrooms, for instance. The school typically wants to make sure that all grade one pupils are learning the same things, no matter the teacher in charge of each class. This is where institutional curriculum planning comes in. Schools use curriculum plans to set overarching goals and basic requirements that teachers must follow to ensure at least some degree of uniformity.

2.6.  Curriculum Planning Process 

Teachers often draw up their curriculum plans over the school holidays, while schools are closed. Plans can range from basic outlines to detailed schemes of work, charts and reports; but almost always include rough ideas of dates, as well as major topics to be covered. Anticipated tests, examinations, projects, and other assessment mechanisms are usually included, too.

Most schools also host curriculum planning meetings over the school holidays, where teachers gather to exchange ideas and share curriculum plans in progress. Teachers generally have to submit their plans to the Heads of Departments, Sections or Senior Teachers or Deputy Head teachers before the year or term starts. Reviewers evaluate plans to make sure that they meet any set requirements.

2.6.1. Main Components of Curriculum Planning Process
Most curriculum planning comes in five phases: 

· Framing the context, 
· Planning the lessons, 

· Implementing those lessons, 
· Monitoring progress, and 
· Evaluating learning. 

Teachers and school boards usually start with the context in order to keep the overarching goals at the heart of the planning process. School benchmarks and end goals must be kept in mind in order to keep a curriculum plans on track.

Individual lesson planning and implementation is where teachers have the most flexibility. Schools often set required reading lists or text books, but teachers can almost always organize their lessons and their classroom activities as they see it fit. Teachers are usually in the best position to gauge individual learner needs, and are generally encouraged to adapt lessons as needed to aid in understanding. Some flexibility is also important when it comes to current events and breaking news: should something happen in the world that directly relates to a lesson or otherwise impacts on learner life, teachers will often try to weave it into the day’s instruction. That is while when we talk about curriculum planning, what a teacher does before teaching should be included in the process. It may not just be what the curriculum planners at the central level need to do. It should include what a teacher includes because of the need in the community or an emergency. 

TEACHER AND PUPIL RELATIONSHIP

Check this below to see the relationship that is found between the teacher and the pupil. 
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Figure 3

2.7.  Measuring Success

Curriculum plans are an easy way for teachers and schools to quickly monitor progress. When lessons are progressing according to a set plan, it is easy to notice when learners are falling behind, or when objectives are being missed. In this way, planning can be a sort of net to ensure that no major concepts are lost through the course of teaching.

Planning is also an important way for schools to streamline learner assessment. Ideally, learners should learn the same basic things no matter who their teacher is. Teachers are often required to incorporate certain assessment rubrics into their curriculum planning in order to ensure uniformity within the school, region or country. Sometimes this is as strict as standardized examination tests. More often than not, teachers have the freedom to write their own tests and assignments, but must usually use learner results to prove that certain concepts have been mastered. At the end of the course learners throughout the country will have to sit for the same examinations (Fullan, M, 1991).
2.8.  Needs assessment 

Roger Kaufman is considered the "father of needs assessment”.  Roger Kaufman first developed a model for determining the needs defined as a gap in results. This particular emphasis in results focuses on the outcomes that result from an organization's products, processes, or inputs. Kaufman argues that an actual need can only be identified independent of premature selection of a solution. To conduct a quality needs assessment according to Kaufman, first determine the current results, articulate the desired results, and the distance (gap) between results is the actual need. Once a need is identified, then a solution (curriculum) can be selected that is targeted to closing the gap. http://www.adprima.com/needs.htm (2010)
A needs assessment is a systematic process for determining and addressing needs, or "gaps" between current conditions and desired conditions or "wants". The discrepancy between the prevailing condition and wanted condition must be measured to appropriately identify the need. The need can be a desire to improve performance or to correct a deficiency. One type of extensive needs assessment is SWOT analysis. SWOT stands for strengths, weaknesses, opportunities, and threats.  The basic process involves gathering information about an organization’s activities and outcomes within a set time period. In the same vein when learning needs are examined, what is needed in the community must be understood. The latest need in Zambia has been the need for information technology (IT). It has been clear that IT must be included in the curriculum. What was next was what should be included? What are the levels that are need in schools? What is the content? How will it be presented? What are the material requirements? Who are the teachers? How will it be assessed? Such question will lead to solutions that will provide the needed curriculum.  

A needs assessment is a part of planning processes, often used for improvement in individuals, education or training, organizations, or communities. It can refine and improve a product such as training or service a pupil/student receives. It can be an effective tool to clarify problems and identify appropriate interventions or solutions.  
By clearly identifying the problem, finite resources can be directed towards developing and implementing a feasible and applicable solution. Gathering appropriate and sufficient data informs the process of developing an effective product that will address the groups’ needs and wants.  Needs assessments are only effective when they are ends-focused and provide concrete evidence that can be used to determine which of the possible means-to-the-ends are most effective and efficient for achieving the desired results.

Needs assessments can help improve the quality of policy or program decisions that will lead to improvements in performance and the accomplishment of desired results. Improving results that is moving from current to desired performance is typically a worthwhile and valuable effort. The results of a needs assessment will guide subsequent decisions including the design, implementation, and the evaluation of projects and programs that will lead to achieving desired results.

There are three perspectives in a needs assessment; perceived need, expressed need and relative need.

A. Perceived needs are defined by what people think about their needs, each standard changes with each respondent.
B. Expressed needs are defined by the number of people who have sought help and focuses on circumstances where feelings are translated into action. A major weakness of expressed needs assumes that all people with needs seek help.
C. Relative needs are concerned with equity and must consider differences in population and social pathology.
Within a performance improvement framework, needs assessments play a critical role in stating the improvement process that is required. Assessments inform future decisions; at the same time, they are informed by the results of past decisions. Needs assessments link together past and future performance, guiding decisions throughout the improvement effort.
There are three levels of a training needs assessment:

1. Organizational assessment evaluates the level of organizational performance. An assessment of this type will determine the skills, knowledge, and ability needs of an agency. It also identifies what is required to alleviate the problems and weaknesses of the agency as well as to enhance strengths and competencies. Organizational assessment takes into consideration factors such as changing demographics, political trends, technology, and the economy.
2. Occupational assessment examines the skills, knowledge, and abilities required for affected occupational groups. Occupational assessment identifies how and which occupational discrepancies or gaps exist, as well as examining new ways to do work that could fix those discrepancies or gaps.
3. Individual assessment analyzes how well an individual employee is doing a job and determines the individual's capacity to do new or different work. Individual assessment provides information on which employees need training and what kind.

2.8.1. The benefits of training needs assessments are:

· Training needs are put in context of organizational needs (for example business workers, drivers, teachers, doctors, farmers, or pupils etc.).

· Validation and/or augmentation of sponsor's ideas about the need for training or learning
· Assurance that the training design will respond to the need
· Identification of non-training issues influencing performance
· Assurance of survival of training function
· Establishment of a foundation for post-training evaluation

2.9. Basic Types of Curriculum
The five basic types of curriculum are Traditional, Thematic, Programmed, Classical, and Technological.  The most commonly used curriculum can be found within these broader categories.

i. Traditional
This is the traditional workbook or textbook approach familiar to public schools. It is comprised of 6-7 unrelated subjects with a different book for each.  It is grade specific and may be expensive. It is difficult to teach several grades simultaneously because each subject must be taught separately
ii. Thematic Unit Study
This type is known as “thematic learning,” “teaching across the curriculum,” or integrated study.  The school subjects here are studied in light of a particular topic, theme, or historical period instead of isolated subjects. Subjects are grouped in themes or according to how they are related. This may be seen in the Zambia Education Curriculum Framework 2013 where subjects have been grouped. The example could be the Expressive Arts Design and Technology Literacy and so on.
iii. Programmed
This type is often based on a self-paced, sequential workbook.  It requires no preparation and usually little direct teaching. This curriculum is easy to use, it needs little preparation, independent learner based, self-paced, especially great for content areas. This model is not suitable for younger grades. It is good for distance learning.  It needs self-motivated learners. 
iv. Classical

This involves stages or ways of learning that coincide with a child’s cognitive development. It is structured when compared to the traditional curriculum; it may be difficult to use when there is a wide ability gap between children.  

v. Technological Learning
This includes internet and software based programmes.  The internet provides multi-sensory, interactive learning via multi-media learning.  Software provides learning in a more controlled environment.
2.10.  Curriculum Change

Education is a vehicle for development and if this goal is not achieved then there comes the need to begin to make adjustments by making changes to the existing curriculum. There are many driving factors that can prompt stakeholders- the community included to initiate change in education. What do you think are the factors which necessitate change? 

Once the needs assessment to undertake change has been done, the change agents will now facilitate the change process. The question to ask is, “who are the agents of change?” The change Agents are basically the implementers of change. This includes several categories of people who maybe within or outside the education system. Again, change is necessitated by societal needs. Examples of the change agents are:

· top managers
· senior managers

· parents – teachers’ associations

· individual families

· the church

· population changes

· cooperating partners

· teachers’ unions

· political changes

· civil society

2.11. The Process of Change 

The process of change is characterized by several stages that are undertaken in order to achieve designed goals. The process of change as put by most researchers has phases. Fullan (1996) identifies these as initiation, implementation, continuation and outcome.
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What is cardinal to note is that each stage of the change process has objectives and a different contribution to make to the change process. The details of each stage or phase are discussed hereunder:

i. Initiation stage

The initiation stage consists of the process that leads to decision to adopt or proceed with change. This in our education sector may include the work of research or realization by individuals of the need to change the curriculum.

ii. Implementation Stage

This is the second step in the change process. It has its basic objectives the identification of the operating problems. The system is constantly probed to determine sources of difficulty and then devise new approaches and techniques to eliminate them. The implementers borrow solutions from research, experts and from personal experiences. One keynote is that the answer to the problems must be adaptable to the system and usable by the available personnel so that results can be achieved.

iii. Continuation Stage

This as the name implies is an extension of the implementation stage. (Fullan 1996). It is the continued sustaining of the programme in the successive years after the first years of implementation. This is more likely to take place for programmes that have proved to be bearing fruits. This phase looks at the change whether it gets built on as an ongoing part of the system or disappears by way of a decision to discard or through attribution.

iv. Outcome Stage

Outcome refers to the results yielded out of the change is undertaken (Fullan 1991). The outcomes seen are what are referred to as school improvement. This in our situation maybe evident improvements in literacy levels among pupils and generally there will be standards of excellence attained. This stage therefore includes outcome, evaluation, feedback and assessment to examine whether change has had any bearing on the life of the organization.
2.12. Strategies of managing curriculum change

Innovation depends upon changing people and providing means of improving receptivity to change. It is interesting to note that several independent attempts to develop a typology of change strategies reveal a high degree of consensus. The comparative terminologies as discussed by Chris, Jones, Miles and Walton as shown seems to lead to the same conclusion.

i. Power – Coercive

The exercise of power to alter an existing situation is undoubtedly the most common form of managing curriculum change. Goldhamer and Shils (1939) write: ‘a person maybe said to have the extent that he/she influences the behaviours of others in accordance with his/her intentions’. Strictly speaking the above mentioned strategies of managing curriculum change are power strategies but differ in the degree of application. However, our concern is the use of that form of power which ultimately has coercion as a legitimate function. Change may occur through the deliberate restructuring of the situation by a super ordinate having the necessary authority.

ii. Normative – Re-Educative

Fundamentally, this strategy is concerned with changing people – their perceptions attitudes and behaviours by means of group techniques. This approach eminent from Kurt Lewin’s on group approaches to attitude change. According to Lewin’s paradigm change agents must first ‘unfreeze the situation, that is change and when accepted re-freeze’ meaning adoption of the change. For example in certain schools, they use group techniques to heighten the individual’s self-awareness through sensitivity training. In Zambia today especially in lower basic schools, schools are grouped in what is called ‘Teacher Group’ of a reasonable number which meets together to discuss competencies in the subject matter and how best to handle the subject matter. In normal circumstance the groups are led by a trainer in the new curriculum.

iii. Rational – Empirical

Another strategy for managing curriculum change is through research. Approach and Action research are used to determine the benefits that may be gained from adopting a new curriculum. This approach has been increasingly based upon the techniques of system analysis, and developing approach in the educational field. Consultancy involves the use of a change agent whose function is to assist the organization to identify and solve particular problems. The consultancy may function to assist the organization to arrive at a decision with regard to a specific innovation or he may function to improve the effectiveness more generally in a manner which is likely to make it more open to innovation.

Review Assessment
1. What is curriculum planning?
2. Describe a needs assessment.
3. Explain what is involved in curriculum planning. 
1.6. SUMMARY

In this unit, we have learnt about curriculum planning. It stated that when planning a curriculum, a planner must ensure that the content touch on all required topics, and also that they meet school or governmental standards of school education. The phrase "curriculum planning" can refer to the means through which the education system coordinates the various curricula being used in order to achieve goals. Therefore, Curriculum planning includes a teacher creating a class curriculum, it has to be done so that learners learn necessary skills without them becoming too bored, it may help teachers and other educators evaluate the best strategies for effective classroom instruction and finally, planning the lesson is one phase of curriculum planning.

We have also learnt about needs assessment in that, the father for this accession is Roger Kaufman. Roger Kaufman first developed a model for determining the needs defined as a gap in results. This particular emphasis in results focuses on the outcomes that result from an organization's products, processes, or inputs. Kaufman argues that an actual need can only be identified independent of premature selection of a solution. To conduct a quality needs assessment according to Kaufman (20101), first determine the current results, articulate the desired results, and the distance (gap) between results is the actual need. Once a need is identified, then a solution (curriculum) can be selected that is targeted to closing the gap (http://www.adprima.com/needs.htm, 2010).
A needs assessment is a systematic process for determining and addressing needs, or "gaps" between current conditions and desired conditions or "wants". The discrepancy between the prevailing condition and wanted condition must be measured to appropriately identify the need. The need can be a desire to improve performance or to correct a deficiency. One type of extensive needs assessment is SWOT analysis. SWOT stands for strengths, weaknesses, opportunities, and threats.
UNIT 3: CURRICULUM DESIGNING 
INTRODUCTION
3.1 Introduction
What precautions have you put across to ensure that children in your school achieve their level of education? Iam sure you have put in a lot of interventions, is school feeding programme among one of those interventions?  If so, do you consider this action as part of curriculum design that you have put across as a school? Let us see now what curriculum design is, perhaps you already know about this. According to Kaufman (20101), it is assumed that; in many nations, specific standards are set for education to ensure that children across the nation achieve a similar level of education. For example, a government may dictate when children should start to learn certain information. It may be multiplication and division or set standards for reading ability. It may be a language that may introduce at a particular level as a foreign language. One aspect of curriculum design involves designing or reviewing these standards and determining how they can be met.
3.2. Learning Outcomes

By the end of this unit, you will be expected to:

· Define curriculum designing 

· Explain the principles for curriculum design

· Follow the principles to design a curriculum

· Explain what is involved in restraining forces against impending change

3.3. Time Frame 

This unit will be taught in two hours of the assigned three hours per week in any given residential. 
3.4. Curriculum Design
Curriculum design is an aspect of the education profession which focuses on developing curricula for learners. Some education professionals specialize in curriculum designing, and may spend all of their time working on curricula, rather than teaching in the classroom. While in other cases working teachers develop their own curricula. Curriculum design is also practiced by parents who home school their children, sometimes with the guidance of an experienced educational professional who can provide advice and suggestions, and sometimes with the assistance of experienced homeschoolers although such practice is not common in many countries. The curriculum is designed by curriculum specialists and the distributed to schools as the case is in Zambia.

Another aspect involves thinking about the learners themselves, and what type of curriculum would be most appropriate to them. Learners come from a wide variety of cultural and class backgrounds and curriculum design should not be a one size fits all approach. Methods which work in a school located in an upper class district may not be appropriate for a school in an area with many immigrants who do not speak the primary language of instruction, for example, and methods used with learners who are language learners would not work for children with intellectual disabilities. A skilled curriculum designer needs to think about the needs of the learner population he or she is serving. That is while curricula in Zambia changes to fit particular needs.  

Curriculum design may also include a consideration of limitations. A small class in one area or homeschooling parent, for example, might be able to take a learner on a trip to Mfuwe to see animals or historical items in museums to learn in context, while an entire class could not reasonably replicate this experience. Limitations can include issues like funding, access to textbooks, moral norms in the region where the learners are being taught, and limitations set by the school district. For example, someone who works on curriculum design for family education programs may be designing curricula for school districts in which certain subjects cannot be discussed, that on its own means requiring an adjustment to the curriculum.

Flexibility is another important aspect of curriculum design. Many classroom teachers are working with learners of different levels of ability, and they need to be able to adjust the curriculum to keep all of the learners engaged and learning. It may also be necessary to change the pace of a curriculum to deal with problems as they arise; for example, a class might have more trouble grasping a concept than was expected, and the teacher needs to be able to spend more time on it, rather than racing on to the next subject and leaving learners confused.

3.5.  Principles for curriculum Design

The curriculum should be designed on the basis of the following principles:

· Challenge and enjoyment

· Breadth

· Progression

· Depth

· Personalization and choice

· Coherence

· Relevance.

The principles must be taken into account for all children and young people. They apply to the curriculum both at an organizational level and in the classroom and in any settings where children and young people are learners. The principles will assist teachers and schools in their practice and as a basis for continuing review, evaluation and improvement. They apply to the curriculum at national, education authority, school and individual levels and must be taken into account for all children and young people

Although all should apply at any one stage, the principles will have different emphases as a child or young person learns and develops.

3.5.1.  Challenge and enjoyment

Learners or children and young people should find their learning challenging, engaging and motivating. The curriculum should encourage high aspirations and ambitions for all.

At all stages, learners of all aptitudes and abilities should experience an appropriate level of challenge, to enable each individual to achieve his or her potential. They should be active in their learning and have opportunities to develop and demonstrate their creativity. There should be support to enable children and young people to sustain their effort.
3.5.2.  Breadth

All learners or children and young people should have opportunities for a broad, suitably weighted range of experiences. The curriculum should be organized so that they will learn and develop through a variety of contexts within both the classroom and other aspects of school life.
3.5.3.  Progression

Learners, children or young people should experience continuous progression in their learning within a single curriculum framework. Each stage should build upon earlier knowledge and achievements. Children should be able to progress at a rate which meets their needs and aptitudes, and keep options open so that routes are not closed off too early. Progression in the experiences and outcomes
3.5.4.  Depth
There should be opportunities for learners or children to develop their full capacity for different types of thinking and learning. As they progress, they should develop and apply increasing intellectual capability, drawing different strands of learning together, and exploring and achieving more advanced levels of understanding.
3.5.5.  Personalization and choice

The curriculum should respond to individual needs and support particular aptitudes and talents. It should give learners or each child and any young person increasing opportunities for exercising responsible personal choice as they move through their school career. Once they have achieved suitable levels of attainment across a wide range of areas of learning, the choice should become as open as possible. There should be safeguards to ensure that choices are soundly based and lead to successful outcomes.

3.5.6.  Coherence

Taken as a whole, learners or children and young people's learning activities should combine to form a coherent experience. There should be clear links between the different aspects of children and young people's learning, including opportunities for extended activities which draw different strands of learning together.
3.5.7.  Relevance

Learners or children and young people should understand the purposes of their activities. They should see the value of what they are learning and its relevance to their lives at that time and future.
Activity

In pairs, prepare a curriculum for any senior secondary grade of your school

Review Assessment
1. When you read unit 2 and unit 3, what kind of information can you combine in order for you to prepare a curriculum?

2. Explain the principles for curriculum design

3.6. SUMMARY

In this unit, we have learnt that Curriculum design is an aspect of the education profession which focuses on developing curricula for learners. Some education professionals specialize in curriculum designing, and may spend all of their time working on curricula, rather than teaching in the classroom. While in other cases working teachers develop their own curricula.  Furthermore, Curriculum design is also practiced by parents who home school their children, sometimes with the guidance of an experienced educational professional who can provide advice and suggestions, and sometimes with the assistance of experienced homeschoolers although such practice is not common in many countries. The curriculum is designed by curriculum specialists and the distributed to schools as the case is in Zambia.
Another aspect involves thinking about the learners themselves, and what type of curriculum would be most appropriate to them. Learners come from a wide variety of cultural and class backgrounds and curriculum design should not be a one size fits all approach. Methods which work in a school located in an upper class district may not be appropriate for a school in an area with many immigrants who do not speak the primary language of instruction, for example, and methods used with learners who are language learners would not work for children with intellectual disabilities. A skilled curriculum designer needs to think about the needs of the learner population he or she is serving. That is while curricula in Zambia changes to fit particular needs.  

Curriculum design may also include a consideration of limitations. A small class in one area or homeschooling parent, for example, might be able to take a learner on a trip to Mfuwe to see animals or historical items in museums to learn in context, while an entire class could not reasonably replicate this experience. Limitations can include issues like funding, access to textbooks, moral norms in the region where the learners are being taught, and limitations set by the school district. For example, someone who works on curriculum design for family education programs may be designing curricula for school districts in which certain subjects cannot be discussed, that on its own means requiring an adjustment to the curriculum.

UNIT 4: DEVELOPING THE CURRICULUM
INTRODUCTION

4.1. Introduction
In unit 3, you were assigned a task to prepare a curriculum for a senior secondary grade, how did you find the task. Were there any challenges that you met as you were trying to come up with a good curriculum? Well, all the salient features that were a challenge will now be addressed at a high level. To start with, developing a curriculum is a process of planning and organizing learning experiences. It also involves determining the body of knowledge that is needed to be delivered to the learners for the benefit of the society. Developing the curriculum is a task that is not done at school level in Zambia, or at the district stage. It is done at national level by a body that is charged with the responsibility of correcting information and developing a curriculum for schools and other institutions, while universities prepare their own curricula. 

4.2. Learning Outcomes

By the end of this unit, you will be expected to:

After studying this unit, students should be able to:

· Define curriculum development correctly

· Draw up a correctly written model curriculum 

· Explain the curriculum development process
4.3. Time Frame 
This unit will be taught in two hours of the assigned three hours per week in any given residential. 
4.4.  The Curriculum Development Process 
The process involves the following steps;
i.  Problem Identification and General Needs Assessment

Identification and critical analysis of the identified problem in education is very vital and requires patience.
ii. Needs Assessment of Targeted Learners

Assessing the needs of one targeted group of learners
iii.  Goals and objectives 

Once the needs of targeted learners have been identified for the curriculum goals aims and objectives can be written
iv.  Educational Strategies

Once objectives have been clarified, the curriculum content is chosen and educational methods are selected that will achieve the educational objectives.

v. Implementation

There are several components:

· Approval by the ministry or government for that curriculum
· Identification and procurement of resources
· Clearing the barriers for implementation
· Introduction of the curriculum at piloting
· Administration of the curriculum
· Refinement the curriculum

vi. Evaluation and Feedback

It is usually desirable to assess the performance of both individuals (individual evaluation) and the curriculum (called program evaluation).

"The purpose of evaluation may be formative (to provide on-going feedback so that the learners or curriculum can improve) or summative (to provide a final "grade" or assessment of the performance of the learner or curriculum") (Richard DuFour, 2002).
A Summary of the Curriculum Development Process
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Figure 4
4.5.  Curriculum Development

Having elaborated on what a curriculum is, what would you say curriculum development is?

If your answer is putting together topics into teachable units, then you are right. Why teachable units?

Curriculum development is a process of planning and organizing learning experiences; which involves determining: 

· what is to be taught

· who should be taught

· why be taught

· when to be taught

· how to be taught

· the resources to be used

· How the resources should be used

· How to assess learning  

· How to evaluate what has been learnt 

The determinants of a curriculum are the factors, which affect or determine what people need to be. The Curriculum does not develop in a vacuum; the following should be considered.

· the values

· the traditions

· Religion and beliefs 

· the whole culture – language, 

· way of life of the society – philosophy, 

· land issues

· climatic changes –disasters 

· issues of hunger

· environmental pollution and various diseases – HIV and AIDS

· exploration, research – space, water, heat and cold etc

· industrial growth and machinery innovations

· human development    

Curriculum development - what is it? It is the organized preparation of whatever is going to be taught in learning institutions or schools at a given time in a given year. They are made into official documents, as guides for teachers, and made obligatory by provincial and territorial departments or governing body – provinces and districts.

Teachers use curricula when trying to see what to teach to learners and when, as well as what the rubrics should be that should be taught, what kind of worksheets and teacher worksheets they should make, among other things. It is actually up to the teachers themselves  to fix how these rubrics should be made, how these worksheets should be made and taught; it's all up to the teachers. In a practical understanding, though, there is no concrete way to say what methodology is right to use. But it is also true that the way in which a certain topic is taught habitually resolves what is actually taught. This is why it is required to make a distinction between the official or planned curriculum that is formal and the one that is actually taught in schools. In curriculum development the following four aspects are important:
1. To determine what educational principles must be reached by schools
2. The best way of deciding what kinds of learning experiences are apt to be valuable in reaching these objectives
3. The best way of putting in order familiarity of learning for effective instruction
4. The best way of evaluating aforementioned familiarity of learning or learning experiences

Finally, to review, what is curriculum development? It is the idea of organized preparation of what should be taught (subjects) to learners at a given time in a given year. They are made into certified documents, as guides to teachers, and made mandatory. This is where you find for example, grade 8-9 has a set of subjects that must be covered in those two years. 

4.6. How to Develop a Curriculum 
The word curriculum generally refers to a series of courses that help learners achieve specific academic or occupational goals. A curriculum often consists of general learning objectives and a list of courses and resources. Some curricula are more like lesson plans, containing detailed information about how to teach a course, complete with discussion questions and specific activities for learners. Here are some strategies for developing a curriculum;
Steps

i. Define the objective of the curriculum. The goal may be to help adults prepare for the grade 12 examination. The main objective might be to provide specific skills or knowledge necessary for completion of grade 12. Being specific about the curriculum objective will assist with its development.

ii. Choose an appropriate title. Depending on the learning objective, titling the curriculum may be a straightforward process or one that requires greater thought. It may depend on the level to be attained. Grade 8 and 9 curriculum for example and then you choose the subjects depending on the needs assessment. After that, prepare the aims, objectives and the subject content. Include the assessment and evaluation process.

iii. Create a scope and sequence. This is an outline of key skills and information that learners need to achieve the main curriculum objective. For a bachelor's degree curriculum, the scope and sequence might be a list of courses that a learner must complete, or the subject content.

iv. Determine the teaching approach. Depending on the topic and objective, information might best be conveyed in a lecture format or another chosen approach. In other cases, providing written materials, holding discussion sessions and offering hands-on practice might be the most appropriate teaching methods. 
Figure 5
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Include discussion Questions 
In a curriculum that serves more as a script for teachers, detailed discussion questions provide greater direction. In a human rights curriculum, for example, learners might be asked to share their understanding of what constitutes fundamental human rights.

Allow room for flexibility to meet learners' needs. Curriculum development must prioritize the needs of learners. Sometimes needs are indiscernible until a teacher has worked closely with a group of learners across a period of time. In some cases, it is better to provide general directions and allow teachers to fill in the details and revise the curriculum as needed.

v. Assessment. Build in an assessment component. Determining how to assess the knowledge of learners is dependent on the main curriculum objective. If learners are preparing for a standardized examination, implementing practice tests is an effective way to simultaneously prepare learners for the testing process and identify weaker skills and knowledge areas. If the learning objective is enrichment or life skills development, assessments may be more informal, consisting of class discussions, essays or one-on-one meetings. 

vi. Evaluation. Establish a system of curriculum evaluation. When preparing learners for exams, gathering statistics of passing rates is helpful for gauging overall effectiveness. In more subjective subjects, such as the arts or personal development, observe patterns of learner attendance and participation. Special attention to participant engagement and empowerment also can reveal curriculum efficacy.

Situational Analysis

Curriculum planning involves many aspects to be considered. During this stage, problems are identified and their possible solutions.  From identified possible solutions, objectives are formulated.  These objectives will facilitate the selection and organization of content.  The selected content will facilitate the selection and organization of methods. The identified methods will determine type of resources to be used.  At this stage the curriculum has been established, which is tested or piloted to determine its success.

Figure 6

[image: image7.png]- — Selection of

Aims, goal and

objectives the learning
experience
Evaluation Selection of
the content

Organising
and
integration of
learning
experience




Activity

Create a tree or diagramme that can have the listed items above as leaves, roots branches etc., or community or with the same items surrounding it. You may add more items to your drawing.

Review Assignment
1.  What is curriculum development?

2. Draw up a curriculum model of your choice

3. Explain the curriculum development process

4.8. SUMMARY
This unit was able to explain to us that the determinants of a curriculum are the factors, which affect or determine what people need to be. The Curriculum does not develop in a vacuum and the following are supposed to be considered; the values, the traditions, religion and beliefs of people, the whole culture and language of people, their way of life in the society, and issues pertaining land.
It was also learnt that the curriculum development is a process of planning and organizing learning experiences; which involves determining; what is to be taught, who should be taught, why it should be taught and when it should be taught.

 Finally, we also learnt on how to develop a curriculum. It was assented that a curriculum often consists of general learning objectives and a list of courses and resources. Some curricula are more like lesson plans, containing detailed information about how to teach a course, complete with discussion questions and specific activities for learners. Here are some strategies for developing a curriculum; define the objective of the curriculum, choose an appropriate title and to create a scope and sequence.  
Unit 5: Curriculum and Instruction

5.1. Introduction

Have you ever tried to compare academic education of your school and other vocational institutions in terms of performance? What were the results in comparison? Did you score better than them, if so what type of instructions have you put forward for your subordinates to follow? Well, let us take a step forward to see how curriculum and instruction can help us plan for our schools.  Inherent in the concept of an instructional leader is the notion that learning should be given top priority while everything else revolves around the enhancement of learning which undeniably is characteristic of any educational endeavour.  Hence to have credibility as an instructional leader, the head teacher should also be a practicing teacher. 

5.2.  Learning outcomes 

After completing this unit you should be able to:

· Describe curriculum and instructional leadership 
· Describe curriculum leadership
· Balance  managerial roles and curriculum leadership 
 

5.3. Time Frame 

This unit will be taught in two hours of the assigned three hours per week in any given residential.
5.4.  Instructional and Curriculum Leadership 

More recently, the definition of instructional leadership has been expanded to towards deeper involvement in the core business of school which is teaching and learning. Attention has shifted from teaching to learning, and some have proposed the term "learning leader" over "instructional leader" (Richard DuFour, 2002). The National Association of Elementary School Principals (2001) (The head teachers’ Association) defines instructional leadership as "leading learning communities". In learning communities, members of staff meet on a regular basis to discuss their work, work together to problem solve, reflect on their jobs, and take responsibility for what learners learn. These are the teacher groups.  They operate in networks of shared and complementary expertise rather than in hierarchies or in isolation. People in a learning community “own the problem” and become agents of its solution. 

5.5.  Combining managerial roles and curriculum Leadership 

It has often been said that the school head teacher wears many hats; being a manager, administrator, instructional leader and curriculum leader at different points in a day. It is a balancing act of having to juggle between these various roles. Often times, more attention is accorded to managerial and administrative tasks and that of the instructional leader is delegated to others in the administrative hierarchy even though the core business of a school is teaching and learning. The role of 'instructional leader' by school leaders is a relatively new concept that emerged in the early 1980's which called for a shift of emphasis from head teachers being managers or administrators to instructional or academic leaders. This shift was influenced largely by research which found that effective schools usually had head teachers who stressed the importance of instructional leadership (Brookover and Lezotte, 1982). Later, in the first half of the 90s, “attention to instructional leadership seemed to waver, displaced by discussions of school-based management and facilitative leadership” (Lashway, 2002). Recently, instructional leadership has made a comeback with increasing importance placed on academic standards and the need for schools to be accountable.

While most would agree that instructional leadership is critical in the realisation of effective schools, it is seldom practised. For example, among the many tasks performed by head teachers, only one-tenth of time is devoted towards providing instructional leadership (Stronge, 1988). Even today, school leaders continue to seek a balance in their role as manager-administrator and instructional leader. Interestingly, among the reasons cited for less emphasis given to instructional leadership is the lack of in depth training for their role as an instructional leader, lack of time to execute instructional activities, increased paper work and the community’s expectation that the head teacher’s role is that of a manager (Flath, 1989; Fullan, 1991).

5.6. Instructional Leadership

Instructional leadership differs from that of a school administrator or manager in a number of ways. Principals who pride themselves as administrators are too preoccupied in dealing with strictly administrative duties compared to principals who are instructional leaders. The latter role involves setting clear goals, allocating resources to instruction, managing the curriculum, monitoring lesson plans, and evaluating teachers. In short, instructional leadership involves those actions that a head teacher takes, or delegates to others, to promote growth in learner learning (Flath, 1989). The instructional leader makes instructional quality the top priority of the school and attempts to bring that vision to realisation.

Instructional leaders also make adult learning a priority; set high expectations for performance; create a culture of continuous learning for adults and get the community’s support for school success. Blase and Blase, (2000) expressed instructional leadership in specific behaviours such as making suggestions, giving feedback, modelling effective instruction, soliciting opinions, supporting collaboration, providing professional development opportunities, and giving praise for effective teaching. This stresses the importance of continuous professional development. 

5.7.  The Instructional Leader

Inherent in the concept of an instructional leader is the notion that learning should be given top priority while everything else revolves around the enhancement of learning which undeniably is characteristic of any educational endeavour. Hence to have credibility as an instructional leader, the head teacher should also be a practicing teacher. Instructional leaders need to know what is going on in the classroom; an opportunity ‘to walk the factory floor’ or the ‘MBWA’ system. Many a time, head teachers are not in touch with what is going on at the classroom level and are unable to appreciate some of the problems teachers and learners encounter. The tendency is to address instructional issues from the perspective when they were teachers. Head teachers need to work closely with learners, developing teaching techniques and methods as a means for understanding teacher perspectives and for establishing a base on which to make curricular decisions. Also, a teaching head teacher strengthens the belief that "the sole purpose of the school is to serve the educational needs of learners" (Harden, 1988). Whitaker (1997) identified four skills essential for instructional leadership;
i. First, they need to be a resource provider. It is not enough for principals to know the strengths and weaknesses of their faculty but also recognize that teachers desire to be acknowledged and appreciated for a job well done.
ii. Secondly, they need to be an instructional resource. Teachers count on their principals as resources of information on current trends and effective instructional practices. Instructional leaders are tuned-in to issues relating to curriculum, effective pedagogical strategies and assessment. 
iii. Thirdly, they need to be good communicators. Effective instructional leaders need to communicate essential beliefs regarding learning such as the conviction that all children can learn and no child should be left behind.
iv. Finally, they need to create a visible presence. Leading the instructional programme of a school means a commitment to living and breathing a vision of success in teaching and learning. This includes focusing on learning objectives, modelling behaviours of learning, and designing programmes and activities on instruction.

While it is generally held that the head teacher is both manager-administrator and instructional leader in many countries, including Zambia; head teachers tend to be more manager-administrators oriented while that of instructional leader is most often delegated to the Deputy Head teacher. Even then, the label ‘instructional leader’ is rarely assigned to any one person but is assumed to be the responsibility of all teachers. Nonetheless, it is interesting to note that the trend is towards insisting that the head teacher assumes the prominent role of an instructional leader. It will be a formidable task convincing head teachers to relinquish their image as manager-administrator and take on the role of instructional leader. Generally, head teachers do not see themselves as instructional leaders and many are of the belief that anything that has to do with teaching and learning is best assigned to the deputy head and the senior teachers. In some cases, head teachers feel inadequate to initiate and develop instructional programmes given the assortment of subject areas taught with each having its own pedagogical uniqueness. For example, teaching reading is different from teaching science and would it be fair to expect the head teacher to be knowledgeable about instructional strategies for each of the subject areas. Despite these apprehensions, proponents of the idea that the head teacher should be an instructional leader, is gaining serious attention. If that be the case then the head teacher needs to have up-to-date knowledge on three areas of education, namely; curriculum, instruction and assessment.

· With regards to curriculum, head teachers need to know about the changing conceptions of curriculum, educational philosophies and beliefs, knowledge specialization and fragmentation, curricular sources and conflict, curriculum evaluation and improvement.
· With regards to instruction, head teachers need to know about different models of teaching, the theoretical reasons for adopting a particular teaching model, the pedagogy of the internet, the theories underlying the technology-based learning environment.
· With regards to assessment, head teachers need to know about the principles of learner assessment, assessment procedures with emphasis on alternative assessment methods and assessment that aim to improve rather than prove learner learning.

Underlying these three areas of knowledge, is a deep understanding of how humans learn. It may not be an overstatement to suggest that a head teacher is not fully equipped if he or she does not have a deep understanding of human learning (Phillips, 1996). The core business of a school is learning and recent research in cognitive science has produced a wealth of knowledge about human learning. It is crucial that head teachers know and understand these theories so that they may serve as a resource in enhancing instructional effectiveness. An impoverished understanding of human learning will make it difficult for the head teacher to explain and justify the theoretical underpinnings of instructional strategies practiced. Furthermore, with the growing importance of technology in schools, head teachers also need to be equipped with the knowledge of technology integration in teaching and learning. Increasingly, head teachers are looked upon as leaders who will inspire teachers to adopt innovative pedagogies in the classroom. For example, if some learners are unable to read and write at secondary level, the head teacher as instructional leader should take steps to alleviate the problem by supporting the teachers' instructional methods, allocating resources and materials, visiting classrooms frequently, providing feedback on instructional methods and techniques and using data to focus attention on improving the curriculum and instruction (Mendez-Morse, 1991).
Review Assessment
· In detail, explain the reasons to why the attention of Curriculum instructions has shifted from teaching to learning?
· Inherent in the concept of an instructional leader is the notion that learning should be given top priority while everything else revolves around the enhancement of learning which undeniably is characteristic of any educational endeavour. Discuss.
Activity
In your groups, discuss the reason why the head teachers need to have up-to-date knowledge on three areas of education, namely; curriculum, instruction and assessment.
5.8. Summary

In this unit, we have learnt that the school head teacher wears many hats; being a manager, administrator, instructional leader and curriculum leader at different points in a day. It is said to be a balancing act of having to juggle between these various roles. Often times, more attention is accorded to managerial and administrative tasks and that of the instructional leader is delegated to others in the administrative hierarchy even though the core business of a school is teaching and learning. Therefore, the role of 'instructional leader' by school leaders is a relatively new concept that emerged in the early 1980's which called for a shift of emphasis from head teachers being managers or administrators to instructional or academic leaders. This shift was influenced largely by research which found that effective schools usually had head teachers who stressed the importance of instructional leadership (Brookover and Lezotte, 1982).

It is of good will that that instructional leadership is critical in the realisation of effective schools although seldom practised. For example, among the many tasks performed by head teachers, only one-tenth of time is devoted towards providing instructional leadership (Stronge, 1988). Even today, school leaders continue to seek a balance in their role as manager-administrator and instructional leader. Interestingly, among the reasons cited for less emphasis given to instructional leadership is the lack of in depth training for their role as an instructional leader, lack of time to execute instructional activities, increased paper work and the community’s expectation that the head teacher’s role is that of a manager (Flath, 1989; Fullan, 1991).

UNIT 6: Time Tabling

6.1. Introduction 

Do you frequently change the time table in the midst of the term? Would you be in position to explain why it is cardinal to prepare a time table before the start of the term? In your own conception, how would you describe a time table? If at all your responses were negative, here then are an explanation to what a time table would be. A timetable may be described as an outline of the day’s work or for a week, which indicates the activities the school is involved in. It shows those in the school that are supposed to lead the learners in various activities and the time it should be done.
6.2. Learning outcomes
After completing this unit you should be able to:
i. Explain what a timetable is easily  
ii. Mention the need for drawing up a timetable
iii. Distinguish various time tables used at various levels
iv. Draw up a timetable for at least one level
6.3. Time Frame
This unit will be taught in two hours of the assigned three hours per week in any given residential.
6.4. Time Table

A timetable may be described as an outline of the day’s work or for a week. It is an arrangement which indicates the activities the school is involved in. It shows those in the school that are supposed to lead the learners in various activities and the time it should be done. It shows for example:

· Time for beginning and ending of school activities
· Time for beginning and ending of each class period or any activity
· Subjects offered per week
· Days on which clubs and other activities are held
· Grades 
· Names of subject teachers 
· Room allocation.

6.5.  Importance of the timetable 

A school needs a number of instruments and documents for it to function properly.  One of the necessary tools that make a school to run efficiently is a timetable and provides the following:

6.5.1.  It is a school system

A school that runs without a timetable will expect confusion.  There will be chaos and clashes all round.  Things will be done haphazardly and the teachers and students will have no programme to follow.  It is therefore important to have a timetable because it assigns activities, time and place for everything, and for everybody.

6.5.2.  Time and Energy Budgeting

It facilitates the distribution of among other different activities the energy and attention of everybody in the school system and it focuses at one thing at a time.  It also ensures that no time is wasted.  The distribution of energy is also made in such a way that maximum benefits are drawn out of it.

6.5.3.  Attention to every subject activity

The timetable ensures that every subject or activity gets its due load in the total load available.  No area gets neglected and no area gets an upper hand.  Therefore, it is important that when constructing a timetable, the nature of the subject or activities should be kept in mind when allocating time and place.
6.5.4.  Satisfying psychological considerations

Apart from satisfying the above mentioned factors, the timetable gives a psychological orientation to the entire school programme.  It stimulates both teachers and students to work from the day of opening up to the time of closing. 
6.6.  Types of timetable 

For quick checking and in order to make the supervisory responsibilities easier, the school should have a master timetable and other types of timetables.  This kind of the time table provides a complete picture of the school programme that are listed above.

6.6.1.  Consolidated Time Table

In order to make the supervisory responsibilities easier, the school should have a master timetable.  This kind of the time table provides a complete picture of the school programme. It includes all the activities that are listed in the school.

6.6.2.  Class timetable

This time table indicates what a class will study in a particular period from a particular teacher at a particular time and place.

6.6.3.  Teacher’s Time Table

This indicates what a teacher is supposed to do at any given time.  A copy of the timetable should always be with the teacher containing all subjects and classes that he/she has to attend to.

6.7.  Principles of Time Table Construction

Some of the factors or principles you should consider are; type of school, departmental regulations, amount of time available, flexibility, importance and ‘difficult’ subjects and where teaching and learning will take place - buildings. There are many more principles that should be considered but for the purpose of our discussion, we will discuss some of these here:
i. Timetable and type of school 

There are a variety of schools, ECE School, primary, basic, secondary, double session, rural, urban, co- education, and single sex.  These types of schools may have different school climates and different visions.  Therefore, the timetable must be framed in such a manner that it meets the demands of the school to meet the community desires.

ii.  Ministerial regulations

Generally, the Ministry of Education has rules and regulations guiding the allocation of periods to each subject per week and the duration of the period.  Therefore, as a school it is obligatory that these rules are observed to ensure uniformity throughout the country.
iii. Allocated time 

The allocated time to different subjects and activities is to be done on the basis of the total time available.  However, this must be in line with the Ministry of Education recommendation on duration. The example may be seen in Table1. You may need to note that each level has its own timetable, time allocation in minutes or hours and the number of periods or hours per week. The Example shown below suits grade 8 and 9 levels where a pupil can take the six core subjects; that is from number 01 to 06 and two others subjects to have a total of 45/46 periods or 30 hours. Zambia Education Curriculum Framework 2013 shows the subjects the path way and time allocation as shown below:
Table 1

	S/No
	Subject
	Number of Periods 

	01
	English              
	6

	02
	Mathematics          
	6

	03
	Integrated Science          
	6

	04
	Social Studies     
	4

	05
	Computer Studies
	4

	06
	Foreign Languages 
	4

	07
	Religious  Studies
	4

	08
	Business Studies
	5

	09
	Zambian Languages 
	5

	10
	Vocational Subjects  
	12


6.8.  The career path way 

In secondary schools, pupils are allowed to take option subjects.  Although the regulations might impose restrictions on the timetable, the framing of the timetable should accommodate those taking the optional subjects. In the new curriculum, the career pathway should be treated as new innovation that has come out as a result of research. It should be taken care of and schools should timetable each area as required.

6.9.  Fatigue

It is argued that children get tired more quickly than the older ones.  It is for that reason that the periods for the lower grades are shorter and are at 30 minute then 40 and one hour for the oldest who are in higher grades and the higher learning institutions.   

6.10.  Variety

Learning in one classroom and the same subject the whole day can be frustrating and boring.  To break this boredom the timetable should contain various subjects in a day and also where possible move to other classrooms. That means that there are specialised rooms where learners find the teachers.  
6.11.  Time Table Guidelines in Schools

The Ministry of Education, has issued the following guidelines for framing a time table for schools in Zambia.  The Scheme gives the total time, its distribution and the number of periods for different subjects.  The duration includes a fifteen (15) minutes, assembly on Mondays and Fridays.  For extra activities, the time suggested is after classes.

Review Assessment

1. What is a time table?
2. Does the head teacher need a school time table? Discuss.
Activity
In your groups find policy books that show guidelines on the number of periods and prepare a simple time table for 6 core subjects for two classes.
6.12. Summary
In this unit, we learnt that a timetable may be described as an outline of the day’s work or for a week, which indicates the activities the school is involved in. It shows those in the school that are supposed to lead the learners in various activities and the time it should be done. 

Furthermore, the time table shows those in the school that are supposed to lead the learners in various activities and the time it should be done and these may include; 
· Time for beginning and ending of school activities

· Time for beginning and ending of each class period or any activity

· Subjects offered per week

· Days on which clubs and other activities are held

· Grades 

· Names of subject teachers 

· Room allocation.

It should also be noted that the allocated time to different subjects and activities is to be done on the basis of the total time available.  However, this must be in line with the Ministry of Education recommendation on duration. You may also need to note that each level has its own timetable, time allocation in minutes or hours and the number of periods or hours per week. The Example shown below suits grade 8 and 9 levels where a pupil can take the six core subjects; that is from number 01 to 06 and two others subjects to have a total of 45/46 periods or 30 hours. Zambia Education Curriculum Framework 2013 shows the subjects the path way and time allocation
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